
Dissertation By 

IGBO, Janet 

Ngozi

THE DEPARTMENT OF 

EDUCATION

UNlVERSITY OF NIGERIA, 

NSUKKA

DISRUPTIVE BEHAVIOURS AMONG PRE-
PRIMARY AND PRIAMRY SCHOOL PUPILS IN 

NSUKKA URBAN ENUGU STATE, NIGERIA

04 NOVERMBER 1998



. \ 

0 4 N DV. 1998 ,. ~ 

TITLE PAGE 

A THESIS 
PRESENTED TO 

THE DEPARTMENT OF EDUCATION 
UNlVERSITY OF NIGERIA, NSUKKAo 

·' ' i., 

IN PARTIAL FULFILMENT OF THE REQUIREMENTS FOR 
THE AWARD. OF DEGREE OF M.i\STER OF-EDUCATION 

IN EDUCATIONAL FSYCHOLOGY .. 
·,:.. 

BY 

. IGBO, JANET NGOZI ( MRS") 
PG/MED-. /93/150 53 

MAY, 1998. 

1. 

1 

Ûb~Ü6.0l 
IGD 

_!i0156 

! 

CODESRIA
 - L

IB
RARY



This research p.toject is ded:Î.ca.ted to my 

family - my husband and the childteni Chigoziem, 

Chinoneyrern, Chukwuma~ Chukwudi, and Chinedum as well 

as to my niece Ogechio 

CODESRIA
 - L

IB
RARY



z. -

A.CKNOVJLEDG EME N'l;' 

I wish toexprèss my sincei'è gratitude to all 

those who in one way or the othèr helped towards the 

successful completion of this fesearch projecto The 

first person here is my Supervisor, Dro Siro To ,\ma 

Nwachukwu, who painstak~ngly read the manuscripts and 

made useful suggestions to improve the quality of the 

studyo His fatherly disposition- at all tim~s, his 

eagerness to listen to arguments and his guidance all 

through cannot easily be forgotteno 

My sincere thanks also go to the Research Assistants 9 

who helped in the field work 7 the staff of the University 

Computing Centre, who helped in the computer-p.rocessing of 

the fieldwork data and to my husband, Dro E.u.M. Igbo for 

his financial and moral support throughout the duration 

of the Programmeo 

The Council for the Development of Economie and 

Social Research in Africa (CODESRIA), through their 

small Grants Programme for Thesis VJriting; strengthaned 

my resolve and determination to complete this work, at 

a time when the project was eating deep into our 

family's up-keep incomeo I shall ever remain grateful 

to them for coming to my rescufe~ without which this work 

would have suffered a major set-backo 

CODESRIA
 - L

IB
RARY



iv .. 

My gratitude also goes to the typist, 

Mrs. Onodu, who took time and pains to type this 

project and to all my Lecturers in the Faculty of 

Education, University of Nigeria, Nsukka 7 for their 

stimulating lectures that guided the choice of the 

tapie., 

Finally, I remain grateful to Almighty God 

for good health for all the family, and for seeing 

me through to the successful completion of this 

programme. 

IGB0 1 J.N .. (Mrs.) 
1998 CODESRIA

 - L
IB

RARY



TABLE OF CONTENTS 

TITLE PAGE 

DEDICATION 

ACKNOWLEDGEMENT.S 

TABLE OF CONTENTS 

. THESIS ABST~ACT •• 

CHAPTER ONE 

INTRODUCTION 

. .. . 
. 0 0 

1o1 Background of the Study 

1.2 Statement of Problem .... 

1.J Purpose of the Study •• 

1.4 Scope of the Study . . 
1.5 Significance of the Study 

1.6 Research Questicins 

1.7 Hypotheses •• 

CHAPTER TWO 

LITERATURE REVIE1tJ 

• • 

" .. Q C 

0 .. • a 

. . Q • 

. . 

.. 

.. . •• 
• • .. " 

.. 0 

• • •• 
. . " . 
0 .. ". 

. " .,. . 

v. 

1 

1 

5 

7 

8 

8 

10 

11 

12 

2.1 The Concept of Disruptive Behaviours oo 12 

2o2 Incidence of Disruptive Behaviours 

2.3 ih~ories of Disruptive Behaviours 

0 • 

. " 23 

2~4 Fattors which are Related to Disruptiv~ 
Behaviours • • .. •· Q;t 30 

2.5. Management Strategies for Disruptive 
Behaviqurs •o •• •• 

2.6 The Empirical Studies on Disruptive 
r-·a_r,! 
- _,__.,.. 

BehaViours •• •• •• 0. 

2.7 Summary of Lite~atuie Re~iew •• 0 • 

38 

42 

48 

/ 

CODESRIA
 - L

IB
RARY



CHAPTER THREE 

3o1 Research Procedure 00 o• •• 
3 .. 2 Research Design 00 o a • 0 00 

3o3 i\rea of Study a• a a 00 • 0 

3o4 Population of the Study 0 • oo 

3.5 Sample and Sampling Techniques 0 0 •o 

306 Instrument and r4ethod of D.,ta C.ollec tion 

3o7 Method of Data Analysis a o •• 
308 Rcliability .. 0 0 .. " a •• 
3., 9 Vë1lidi ty of the IA.Strument ,. a 0 0 

3.10 Pilot Study 00 ". .. 0 o• 

CHAPTER FOUR 

4 .. 1 PRESENTATION AND ANALYSIS ..Qf'" D,L\':Ct\ a~ 

4o2 Research Question One 00 00 0" 

4o3 Research Question Two 0 0 a o ... 
4o4 Research Ql..l.estioh Three oo •o 

t.\ .. 5 Research Question F~ ~ SM! ~-
406 Hypothesis One 90 OQ 0 0 0 0 

4o7 Hypothesis Two 00 0 0 .. 0 .. . 
4 .. 8 Summary of the Findings 0 0 •• 

CHAPTER FIVE 

5o1 INTERPRETATION AND DISCUSSI-OW .OF RESULTS 

s .. 2 Implications of the Study 0., .... 
5o3 Limitations of the Study oo •• 
Sa4 Suggestions for Further Research ·o • 

5.,5 Summary of the Study a o O 0 •• 

REFERENCES 
0 ' 

.. 0 

viio 

50 

50 

51 

51 

51 

53 
53 
S& 
56 

57 

59 

59 

62 

64 

68 
,1 
13 

75 

.·,G 

87 

91 

ea 
93 

96 

Appendix i: Letter of lntroduction °0 101 
Appendis II~ Childrenis Behavioural Rating Scale 102 
Appendix III~ List of Schools in the Study Area 104 

CODESRIA
 - L

IB
RARY



viii. 
ABSTRACT 

Th~ major objective of this study is to 

investigate and identify the various forms of disrup-

tive behaviours exhibited in pre-primary and primnry 
schoqls in Nsukka Urban wi th the a_ims of_ advancing 

appropria te s tra tegies for -nanaging them .. 

The population for the study consists of pre­

primary and primary school pupils aged between 3 to 5 

years and 9 tO 11 years respectively.. 12 out of a total 

of 49 pre-primary and primary schools in Nsukka urban 

area wer~ selected for study. Of the 12, schools studied, ,, 

6 were pre-primary and another 6 were primary schools. 

Forty-eight (48) pupils each were slected for study from 

the pre-primary and' primary schools 9 mak.i"ng a to-tal of 
. ··"' 

ninety six (96) on thè_,~btfiêI 

Thë::,mâjor~ teêhrilqiie'é fbr àâ ta éo:flec tiori: in the 

s tudy was t)articipaiiÎ:: ôbservat1ciri~ · ._:This· \...,Js''.,clori~i(ü!§ing 

pupiJ.' s; behaviooùr dheck-lts t "ioh: é:\ fôür~poiht" irafihi~ Ç;f 

scale '1, : 2, :.:3 ,:,,.and .i4) · frbm ''thé ·l:eas t-'to ithè · hig'nest in 

term$· of:oG~urence~ ~the:stu~y! last~d fqr 12 weeks and 

was conductep ;per$onai1y by .. the r~sear.che~:::antj foµr 

r ~he :reSei:lt'Ch 'ques:tions ,whtc:n.,gqg_ded i :this~.stµdy 

are ~s .fpllpw~.,, ,-··., ' -
; \ ' , " , _- - 1 ~ , , , ~,, -·. 

, .... ;,','! 
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ix. 

school pupils? 

(2) To what extent are these disruptive behaviours 

displayed among pre-primary or primary school 

pupils?. 

(3) To what extent does ~he gender difference of 

pupils influence the freqUency and form of 

dis~uptive behaviours, 

(4) What.are the contexts on which disruptive 

behaviours occur among pupils in pre-primary 

and primary schools in Nsukkà Urban? 

The following hypotheses were tested Ho1 

There is no significant difference between 

the means of disruptive behaviours exhibited 

by pr.e-primary and prima".."'y school pt.':· ils in 

Nsijkka Urban areasr 

Ho2 
There is no signifi~~nt difference 

between the means of disrcptive behaviours of 

male and female pupils in Nsukka Urbano 

The findings of the research injicated that there 

is significant difference between pre-prirr.sry and primary 

school pupils with referencr~ to dif"~·.1ptivc behaviours 0 Of 

the two major forms of disrup ti'v 2 be\-13.viours iden tified, 

; 1emotional disruptive behaviours 11 wer,\ more dominant :i "! 
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pre-primary thàn':',in primô.ry iëhools while ·1iphysi.cal disrup­

tive .behaviours19 · Were more. dominant in p.d.mary • t;han in 

pre-prima.ry scl1ool.s~ On gender .the findings_, · in~ica t~ tha t 

there Îs signifitant difference between male' and female 

pupils. While male pupils exhibit more of'physical disrup• 

Jilvë: behaviours; female'. pupils display more emotional 

behaviours than their ~ale counterpartso 
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~fAP!12,13..,~9-N,E, 

!NTRODUCTION 
~~.:as·=--~..,.,~==~:.11·-,..,, 

~C::}S'l.t-~lll:~St~9.L= t~L~'i 
Disruptive behaviour is one of the ways 

1., 

children test the environment, while attempting to 

assert their independence., Hurlock (1982) argues 

that :,fighting and punching are part of the normal 

exploratory methods children use in social behaviour11 o 

The young child ~ho has net yet learned to socialize 

gives vent to disruptive behaviour while struggling 

with environmental demands., 

Pupils learn disruptive behavioùr in just the same 

way that they learn other forms of behaviours., Galloway 

D.,, Ball, T.,, Blomfield, D.,, and Seyd., R.,, (1982) defined 

disruptive behaviour as,.any behaviour \vhich appears 

problematic? in appropriate and disturbing to the 

teacherso Such behaviours manifest themselves in diff­

erent forms., 

Disruptive behaviour ca. be in form of anti-social 

behaviours which involve disobedience and wondering. 

According to Lindgren (1976) disruptive behaviour is a 

rnatter of concern for teachers because they are likely to 

interfere with pupilîs learningo 

These patterns of disruptive behaviours arise 

because of the adjustments the child must make ta new 
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demands and new envirornnental condi tionso Sorne disruptive 

behaviours are caused by unconscious mental processes, 

and could be manifested in rorm of unbalanced mental 

conditions, traumatic childhood experiences 7 personality 

mal-functioning and internal dispositionso This means that 

disruptive behaviours are rooted in the mental life of 

the individualo 

Gettinger (1981) argues that disruptive behaviours 

occur when a pupil engages in any behaviour that inter­

feres with another persan or group of persons or that 

interupts the flow of the ongoing academic activity and 

necessitate a teacher 7 s intervention. If 7 for example 7 

a child is sleeping while others are busy with their 

assignments, this definitely will involve the teacher's 

intervention and a diversion of the attention of other 

pupils in the class or groupa 

Disruptive behaviours arè therefore seen as those 

behaviours that are unwanted and unwaranted during 

teaching and learning activitieS in pre-primary and 

primary schools. These behaviours not only interfere 

with the classroom activities but consume both energy 
is behaviour 

and time. Put simply disruptive behaviour/ that deviates ..... 
from the erganizational rules and ~egulations of a 

particular school. For instance a child that walks about 

in the classroom during writing activity is said to be a 
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3. 

disruptive child b~cause the chi1a ha~ d~viated from 

the standard expectations and from 1t,1hat other members 

are doing .. 

The è:hild whose behaviour is disruptive reacts to the 

school situation with hostility 7 suspicion 7 reluctance 

and frustration .. Schostak (1983) draws on the testimony 

of pupils to make the case that disruptive b~haviour in 

schools can often be seen as a rational response to 

;i intolerable11 circumstances., All disruptive behaviours, no 

matter what factors rnay be responsible for them seem to 

emanate from a basic sense of inadequacy and helplessness 

in the face of over-powering forces, which the individual 

feels he cannot controlo 

Disruptive behaviours usually take place in normal 

classroom situationse They are also very common during 

practical science class 7 domestic science and so ono 

These include monopolising the instruments for practicals 

and the rnisuse of equipmentso 

Gillford (1971) describeà the disruptive child as 

behaviog more like a younger child in the severity and 

persis tence of hisjl1er sy:np toms o Compared wi th other 

children, the characteristic of disruptive children is that 

they are insecure and unhoppyo They also fail in their 

personal relationshipj and cannot cope well with all, or 
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4o 

major aspects of their lifeo 

Disruptive be~aviours are very common in educational 

institutions like pre-pr imary 7 primc:try 7 secondary and 

tertiary institut~onso Besides 7 what constitutes 

disruptive behavi~ur differs according to the standard 

expectation of a particular level of educationo In the 

pre-primary and primary school ievels 7what is accepted 

as disruptive behaviour may not be recognised as disrupt­

tive behaviour in the tertiary institutionso Behaviou~s 

2re disruptive in as muchas they interfere with 

teaching and the teacher's state of mind in the normal 

running of bath the classroom lesson and out-door 

activitieso Again 7 they are disruptive behaviours in as 

muchas they also interfere with the-learning activities 

of not only the actor bùt other children in the classo 

Disruptive behaviours in the classroom or school 

may be as a result of age. Changes may take place as 

pupils develop .. Lovell (1957) posits that with increase 

in age 7 there appears to be more stable personal relation­

ship between the child and others., 

Emphasizing the importance of early childhood 

parental relations Freud (1966) posits that toc little 

or too much parental attention 1 love and warmth can 
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n~gatively ~ffect the child 9 s acquisition of adaptive 

behavioural patterns. To him the disruptive child is 

seen as one who received littie or no gratification in 

his relations with his parents and thus was unable to 

develop social. conscience or superege. 

Statement of Problem 
"-~·~ •.. ,s.~.:.:,::.:,.,~.a..:.-:.s..--:~.,.-=--==--,.._~;:~~~ 

In both pre-primary and primary schools in 

Nigeria including Nsukka, disruptive behaviours have 

become a major source of concern to school administrators, 

teachers 7 psychologists, and parents alike. Disruptive 

behaviours such as fighting, talking, crying 9 running 

and jumping interfere with normal classroom activities 

and divert attention to the acting pupils and the problem 

behaviour .. 

Behaviour are disruptive in so far as they interfere 

with or interupt the process of teaching and learning in 

the classroom and organised out-door activities. 1..-Jhat 

constitutes disruptive behaviour may differ according 

to the standard expectations of a particular level of 

education - whether pre-primary, primary, secondary, or 

tertiary institutionso A cursory observation across 

these levels of education indicates that the younger 

the subjects receiving education 9 the more disruptive 

CODESRIA
 - L

IB
RARY



6 .. 

their behaviours during the process of teaching and 

learning .. 

The increasing incidence of disruptive behaviours 

in pre-primary and primary schools in Nsukka Urban has 

become a major source of concern to all who are interested 

in the education of the young 9 including teachers 7 parents 

and the ÇjOvernmento Disruptive behaviours cause many 

teachers to spend a lot more time and energy sorting out 

these behaviours than they do on actual teachingo This 

is an undesirable situationo 

l\s P,kubue ( 1991 ~ 19) indica tes tha t teachers spend 

a good portion of their days dealing with students behaviour 

problems in secondary schoolso If this observation is 

true of secondary schools with relatively older children 

(students) the problem can be best imagined with younger 

children, from three years to eleven years of age? who 

in addition, bombard the teacher with incessant complaints 

which are often frivolous and mischievouso Uhat is more, 

many teachers may develop ;i thick skins' 1 or an attitude 

of indifference toward the activities and complaints of 

their pupils while some 0thers may become unnecessarily 

too harsh, abusive and aggressiveo All these tend to 

militate against effective teaching and learning in pre­

primary and primary schoolso 
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Although there have been a great deal of research 

direc ted a t management of problem behaviours ( Oz,igi 1977 1 

Akubue 1991) and factors related to children's problem 

behaviours in secondary schools (Lovell 1957j Gillham 1981) 7 

relatively little is known, however about the forms of 

disruptive behaviours exhibited among pre-primary and 

primary school pupils in Nsukka Urban Areao Much less 

is known about the forms and conditions under which 

disruptive behaviours occur in pre-primary and primary 

schoolso 

The questions then arise~ what are the major forms of 

disruptive behaviours comrnon among pre-prirnary and primary 

school pupils in Nsukka Urban? To what can disruptive 

.behaviours in pre-primary and primary schools in Nsukka 

urban be attributed? These questions constitude the 

main concern of this study. 

fupJ?.~~<::=~? .. L~th~=:L~s.t1:12.:t 

The major purpose of this study is to identify the 

various forms of disruptive behaviburs exhibited by pre­

primary and primary school pupils in Nsukka urban area of 

Enugu State, with a view to rnaking appropriate recommenda­

tions that will substantially reduce these behaviours in 

these schoolo 
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More specifically the rurpose of the study includez 

(1) To identify the forms of di~ruptive behaviours 

arnong pupils in pre--primary and primary schools .. 

(2) To determine if disruptive behaviours are 

displayed more by pre-primary ~nd primary 

school pupilso 

(3) To ascertain if disruptive behaviours are dis­

played more by male than female pup.:i.J..s in the 

.schools .. 

(4) To ascertain the contexts within which disruptive 

beh2viours occur .. 

~TSOP~~?.f .. ~the_ê_tuctL~ 

This study involved identifying the various forms 

of disruptive behaviours exhibited among pupils in pre­

primary and primary schools in Nsukka Urbano It 

encompasses physical and emotional disruptive behaviourso 

It also involves the group that exhibit these behaviours 

more than the other and the identification of the gender 

differences in displaying disruptive behaviours and the 

contexts in which these behaviours are exhibited .. 

§~~9}l~JJs~~!lS~, .. 2.f ~t0~-~s t~~~ 
Disruptive behaviours are acts of indicipline .. 

If children should be saved from the frustration arising 
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9o 

from disruptive behavious 7 thete is need for an early 

intervention o 

The study will be significant in two dimensionso 

(a) Practical dimensionso 

(b) Theoretical dimensionso 

Practically 7 it is expected that this study 

would raise puplic awareness about the forms and nature 

of disruptive behaviours among pupils in schoolso Once 

the forms of disruptive bet\aviours have been establishedj 

the remedial measures ot minimise such behaviours will be 

proposed. Practically 7 therefore 7 this study will be 

benefitial to parents, teachers, psychologists and educa­

tional plannerso The study will help parents 7 proprietors/ 

proprietresses, headmasters/mistresses to improve their 

beho.viours management skills. Maduewesi (1971~10) has 

observed tha t ua society attitude towards i ts children is 

a meas~ring rod of its level of civilizationn. 

This study would draw the attention of psychologists 7 

supervisors and other educational planners to disruptive 

behaviours which can negatively affect the academic 

progress of the affected school pupils. From this aware­

ness these educators will be sentitized to the need to 

elicit a systematic approach which aims at helping pupils 

with disruptive behaviours in Nsukka Urbano 

This study will provide information for the benefit 
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10., 

of teachers~ psychologists an~ parents df disruptive 

children witH a view to ameliorating a problem that is 

endemic in pte-primary ùnd prlmary educationo The study 

will be 'beneficial to teachers, supervisors and educational 

planners who are always challenged by the daily problems 

of pupils at schoolsa The results of the study will help 

curriculum pl.anners to identify areas in the content of 

the curriculum that need modificationo The result of this 

study will throw more lights to teachers on how the age 

and sex of the child influence disruptive behaviourso 

Furthermore, the result will show the contexts under which 

disruptive behaviours occuro 

Theoretically 7 it is hoped that this study will 

rn,::.ke a meaningful contribution to the general litera ture 

on behaviour dynamics and classroom environments in 

Nigeria~ The study shall throw more light into the 

problem of classroom climate in our pre-primary and primary 

schools with a view to contrituting to the existing body 

of litera ture,; 

Research Questions: 
~~.J>.·.-----~~~ 

The study was guided by the following research 

questions~ 

(1) \vhat are the forms of disruptive behaviours exhibited 

among pre-primary and primary school pupils? 
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11., 

(2) To what.extent are these disruptive behavtours 

displayed among -re-primary or primary school 

pupi ls? 

(3) To what extent does the gender difference of 

pupils influence the frequ~ncy and form of 

disruptive behaviours? 

(4) .. what are· the contexts under-which disruptive 

behaviours occur among pup:Lls in pre-primary 

and primary schools in Nsukka Urban? 

Hypotheses 

The study tested the follb~ing null hypotheses 

a t O .O 5 level of significance. 

Ho1 

.. ·Ther~ is nb s~gnificant difference 

between the means of disruptive behaviours 

exhibited by pre-primary·and primary school 

pupils in Nsukka Urban areas. 

Ho2 

There is no significant difference 

between.the means of disruptive behaviours 

of male and female·pupils in Nsukka urban. 
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CHAffTER TWO 
~----~""'-.:.a.-:...=.~~ 

The major purpose of this chapter is to review 

what other researchers have done on disruptive behaviours., 

The literature will be reviewed in the following order: 

1) The Concept of Disruptive Behaviours., 

2) The Incidenc~ of Disruptive Behaviourso 

3) Theories of Qisruptive Behaviours. 

4) Factors whiçh are related to Disruptive Behaviours. 

5) Management $trategies of Disruptive Behaviours., 

6) The Empirical Studies of Disruptive Behaviourso 

7) Summary of t,i tera ·cure Review o 

A person°~ behaviour is normal if the persan can 

make his thoughts and behaviours conform to the major 

moral and social values of his cultural groupo The 

definition of disruptive behaviour differs according to 

individual perception of disruptive behaviouro Doyle 

(1986) defines disruptive behaviour as anything that 

interferes with the teachers state of mindo However~ 

what interfered with one teacher 0 s state or mind 

may not interfere wi th another teacher 0 s rnind., 
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Disruptien may be rooted in moral deficiencieso 

Galloway et âl (1982) explain, that any behaviour 

\/,Ihich appeax;'s problema tic j inappropria te and distur­

bing to teachers is disruptive behaviour .. 11 Pupils who 

seek attention by clowning 7 talking 7 misusing equip­

ment7 crying fighting, making loud noise are problems 

to the teachers.. Davies (~948) thus claims that pupils ,· 
disruptive behaviours occui when they are in danger of 

losing struggles for attention in the classroom .. 

Lindgten (1976) defined disruptive behaviour 

as :1behaviour tha t in terS:eres wi th teaching - learning 

processeso 11 Many teachers.· often bring class discu­

ssion of the day 1 s lesson to a halt so that they could 

dir~ct their attention to pupils whose disruptive 

behaviour was making it impossible to continueo 

Therefore disruptive behaviour is a term that applies 

to any kind of behaviour that creates difficultieso 

According to Lindgren (1976) disruptive behaviours are 

grouped into two major categoriesg 

(1) Conduct Disruptive Behaviours - These consist 

of behaviours that are grossly disturbing to others and 

may be directed against themo Such behaviours are often 

hostile~ aggressive 1 destructive and disobedienta 
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(2) Personality Disruptive Behaviours~-

ri'hese behaviours are more ;'neura ticii in character 

and often take the :form of 1:Jhat may be called 11 withdrawal 

behaviour11 which suc;1ges t tha t the chi ld is fearful of 

others 7 feels anxious and avoids situations that might 

expose him or her to criticism 7 ridicle or rejectiono 

Achenbach and Edelb~ock (1981) see disruptive 

behaviours as behaviours that emerge in some form over 

the course of normal devclopment. These behaviours 

include lying~ stealing 7 destruction of property and 

non-compliance which are relatively common at different 

points in childhoodiï o Al though these behaviours are 

diverse? their common characteristic is that they tend to 

violate major social rules and expectationsa Many of 

these behaviours often reflect actions against the 

environment 9 including both persans and property. 

There are many reasons that huve been outlined 

for disruptive behaviourso It is usually argued that 

parents are the initial source of a child 9 s disruptive 

behaviours. This is because very often children are not 

accepted as they are because parents insist on their 

being bettero A small child may offer to wash dishes, 

sweep the room 7 or cornb his or her hairo Such offer will 

often be refused by parents on the ground that the child 
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15 .. 

is too young .. As Balsor. (1927) puts it if of1~:...,.s 

of cooperation are declined~ the children are denied 

an opportunity to discovsr their own strengths and 

doubt their capacity to belong usefully .. They then 

realise that thêy are younger and less competent .. 

Their efforts tô learn and cooperatey at home or at 

school are rèjected on the ground that they are too 

young .. They then begin to feel that they cannot belong 

through useful behaviours .. The feeling of inferiority 

then sets in, in the form of inadequate and unacceptable 

or disruptive behaviours in their homes and classroom 

lessonso 

Disruptive behaviour can serve different motives 

and each pupil can have different purposes from time to 

time .. For example 1 being lazy can be an attention seeking 

strategy .. It can be a struggle for power with the 

teacher~ and it can also be revenge upon an ambitious 

parento 

The same pupil might seek revenge 

upon over-judgemental parents 7 by being disruptive at 

school and disappoing them .. Such disruptive behaviour 

in classroom is described as 11 attention-seekingn .. 

Balson (1927) suggests that the child is saying :ir am 
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160_ 

speciaLi attend to me 11 
o Such behaviour is likely to 

stop when attention is siven and resume as soon as the 

teacher turns to others in the classo 

Furthermore? all disruptive behaviours reflect 

pupils decision about how they can most effectively 

belong to the group.. Th,2y want to develop feelings of 

equality and worth among others .. As belonging is the 

basis of motivation for all individuals 7 problem pupils 

believe that by adopting disruptive behaviour they will 

gain a place wi thin the groupo Pupils know exactly 

hmv to ac t in order to provoke a reac tion from each 

particular teachero Pupils learn tha t the way to make 

teachers take note of thern is to be naughtyo In line 

with. this 7 Galloway (1976) agreed that ·· 1pupils become 

more and more è:onvinced that the way they could get 

attention was either too difficult or was simply un­

successful" .. Such pupils should be ignored and at the 

same time they should be offered variety of srnall jobso 

The teacher could contribute to such disruptive 

behaviour by ignoring the behaviour and at the same time 

refusing to provide alternative assignments to the pupilso 

In other words 7 teachers refuse to understand and to 

observe the effort of the pupil::f attention.. Very often? 

they concentrate on disruptive behaviour rather than on 

the purpose of the behaviour. Balson (1927) posits that 
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teachers rebuke the late-commers 7 praise the model 

child 7 punish the bullyt admonish the talker 7 fight 

with the rebel 7 moralize with the cheat 7 flatter the 

vain child 7 correct the deficient and threaten the 

lazyno The i~sue is that all these disruptive 

behaviours hinder teaching and learning process, and 

these lead to the teacher exhausting his or her energy 

in order to vestore normalcy in the classroom for purpose 

of enhancing teaching ,,,nd learninçi o Changes may take 

place as the pupils developo Lovell (1957) posits that 

with increase in age, t~ere appears to be more stable 

personal reiationship between the child and otherso 

Generally 7 all disruptive behaviours 9 no matter 

what other factors may be, arise from a basic sense of 

insecurity and a deep feeling of inadequacy and helpless­

ness in the face of over-powering forces which the individual 

feels he cannàt controlo 

Behind all forms of classroom and school disruptive 

behaviours, whether social, intellectual or emotional, 

are discouraged pupils who feel that they are unable to 

cope ~,ii th the demands which the schools place upon themo 

Many of them have lost faith in their ability to meet the 

challenges ahead and in their attempt to belongo 
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Newman (1965) defines disruptive behaviour, 

as behaviour that creates problems for teachers and for 

pupils themselveso These behaviours also cause suffering 
' 

and concern to teachers and to others that are involvedo 

Montgomery (1972) sees disruptive behaviour as 

behaviour which interferes with the learning and 

opportunities of other pupils and imposes undue stress 

upon the teacher .. The:::"" behaviours are of concern to the 

teacher 7 because naturally they disturb the purpose of the 

teacherîs position in the classroom. 

Gray and Sime (1984) see disruptive behaviour as 

•1oppositional behaviourso 12 This is because they represent 

delibrate and repeated infringements of classroom rules 

1r1hich teachers impose in order to crea te 9 wha t they 

believe to be the necessary condi_tions for effective 

teaching and learning. 

Hewiha and Jenkin (1974) see disruptive behaviour 

as ;'neuroticn behaviours which involve deep anxiety? 

intense insecurity and often pervasive guilt. Such 

individual disruptive behaviour is a way of expressing 

an unresolved conflict and offers a release from 

anxiety. These inùividuals passes a relatively weak 

ego and tending to isolate themselves from other children. 
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According to Dreikurs (19~3) disruptive behaviours 

a~e characterized by Changes in environmento It is the 

gratification of need by activity which directly affects 

the environmento Dreikurs (1953) identified and cate­

gorized the incidence of disruptive behaviours into four 

groupso 

They are as follows: 

(a) Attention seeking 

(b) Power 

(c) Escape by withdrawal 

(d) Revengeo 

Tbis inv6lves instability unpredictability and bright 

sayings. Attention seeking is the most common form of 

disruptive behaviours peculiar wi tl, pre-primary and primary 

school pupilso One form of attention seeking behaviours 

is that in which a pupils actively, provokes or annoys a· 

tcacher in the way th2t cannot be ignoredo These disrup~ 

tive behaviours may irritate teachers, and are very 

effective in achieving pupils purposeo These pupil's 

achieve a sense of belonging by inducing .the teachers 

to give them special serviceo These behaviours could be 

refered to behaviours that depart from commonly accepted 
L 

. ~: 
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standards for classroom perf9rnace in the social, 

intellectual and emotional a~easo A child who will not 

complete his assignments, refuses to stay on his/her 

task 7 makes a heavy and unfair demand on a teacher 1 s 

time and energy is seeking attention, 

Drëikurs, ( 1953) s ç1 y s 
7 

t h a t All 

disruptive behaviours reflect children's decisions 

about how they can most effectively belong to the groupo •1 

To them attention seeking results where young children 

have done badly in their activitieso It rriay corne inform 

of crying in the classroom 7 fighting 7 throwing objectso 

Pupils can be attention seeking in both active and 

constructive wayso This means that they would want to 

be a teacher 1 s pet, always attentive, wiliing and helpfulo 

However, Stott (1982) says that pupils route to improve­

ment may be a period of heavy attention demandingc This 

also shows that attention seeking can corne in different 

formso 

(b) Power 

The incidence of disruptive behaviours in schools 

can be related to the goal of powero Many classroom 

are full of acts of retaliation as teachers strive to 

maintain authority over pupils who in turn 7 refuse to be 
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dominated or suppressedo Dreikurs (1953) identifies 

behaviours which demonstra te power to include dis­

obedience, tamper tantrumsj stubbornnessj and argumenta­

tivenesso Pupils who engage in power struggles upset 

teacherso Such teachers feel that their authority as 

teachers is being threatened 7 eroded 1 and challengedo 

(c) -~~ae_e.-~- ~·üt~":!.a! 

These behaviours are known by lack of activity or 

by a submissive attitude" They involve behaviours like 

idleness 7 incapability 7 inferiority complex and babyish 

ways o Hurlock ( 1982) discovered tha t '1 their sole purpose 

is to avoid any further hurt, humiliation or frustration 

and this is achieved by impressing teachers with their 

s tupidi ty 7 hopelessness, or their incompetenceo •1 Thcse 

group of pupils feel that they should be left alone 1 and 

should not be asked to do anything in the classroom 

ac ti vi ties o 

Gillham (1981) in his view of this category of 

disruptive behaviours includes behaviours such as 

lncapability, uninterestedness 1 fighting while the lesson 

is going on, stubbornness 9 aggressiveness and being 

quarrelsome. All these need the teachers intervention 

to enable the classroom 2nd school activities take place 
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in their prope,:- situations., Lovell (1957) in his view 

recourts that B child ~ithdraws physically, from the 

situation psychologically through fantasyo This means 

that the child shows little or no interesto 

(d) Beveng_e 

Sorne pupils feel thé· t they are unfairly trea ted 

by parents and teachers and their purpose is to seek 

revenge against such parents and t~acherso These 

pupils may engage in attacking behavioùrs such as 

stealing 1 violence, brutality, and crueltyo Dreikurs 

(1957) in his view of revenge opined that 11 pupils who 

have revenge as their goal are so discouraged that they 

have given up hope of belonging through constructive 

and cooperative activitiesj have been unsuccessful in 

gaining attention 1 and now feel that the ohly way of 

attaining a social position is by being d:islikedo'; 

These group of pupils seek vengeance, in the processi 

they provoke hostility in order to be recognized. ?reud 

(1964) agreed that every behaviour was motivo.ted and that 

the primary motives were vengeance and survival drives. 

The fact that children do not acknowledge the role of 

their revenge wishes as central instigators for behaviour 

is ctùé to the fact that most of those motives are 

unconsciouso 
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2 0 3 c~.b.S.<?.~l~~~,-~s:,f l?l._5.ruJ?.t~.~~" Beh~aviOE_S~ 

There are many theories that are dealing with 

disruptive behaviours., Sorne of these theories will be 

examined hereo 

(a) Psychoanalytic Theory:-

This is derived frorn Sigmund Freud's psychoanalytic 

explanation., Sorne other therapists that are in line with 

Freud~s idea are Guttmacher (1958) and Montgomery (1992)0 

This theory argues that disruptive behaviours result from 

inner conflicts 1 emotional problems~ unconscious feelings 

of insecurity 7 inadequacy and inferiorityo For instance 7 

if the bonds of a family are not excessively strong and 

the family tightly contained~ the children in the family 

are constantly exposed to conflicts. When the children 

begin to move outside the family they may not have been 

taught to cope by the fornily., These may be handled either 

by regressing back into the family and being unable to 

move from it or by displaying disruptive behaviours., 

Follo1t.Jing the three stages in personali ty development 

of id 7 ego 7 and superego children may become disruptive 

because of the deficiency of control over their instinc­

tional drives. This theory argues that behaviours problern 

is traced to deficiencies in personality development during 

a child 9 s early yearso It is opinioned that as a child 
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grows durihg the·eal'.'ly stages (9ra]:~ çi.r;i.ai.,.and .. phallic) 

is excessive or insuf;ficien t amount of libidinëü ( id) 
1 ' ' 

energy is fixated ~t·~nX:?f the stages this theri creates 

emotional disruptive>behaviours.; 

Aga in this theC:,ry ~'oays tha t disruptive behaviqurs. are 

caused by unbalanced mental conditions. such as .. neui:,jtic 

and . psyéhopa thic · èondi tians D ; The,. neurotic .:su:ffers from 
1 ' 

deep,state of .anxiety, tense insut:urity and manifest 

disruptive:beh,aviour in their attempt to relieve tension. 

The psychopa tlc" _ children a.re a t. "the vèrge of.· insani ty 

and thus could be a nuisance in any setting they find 

themselveso 

(b) Soé:ial Learni129 Theoa 

~his.theory essentially ~tates that pupils become 

disruptive pecaµse. of a.ssqci~tiqna,nd associàtiqn learning .. ' 
·, . ' . 

l:Jhel4all - ( 1992 ),. , .Li~~grE;n ( 1976) 1 ):~andura ( 19 77} 1 : Sytherland 

(1955) 9 .Nwachukwu (1993) and Montgo~ry .. (1992) posit;.ed 
' • •• ' • . •• : • , • ~ :, • • t ' • • 

that disruptive behaviours are learned in interaction.7 

When püpils are involv~~ in intimate personal·r~lationships. 
. . - ... '• .•' . ' . 

This theory argues thàt· human·behaviour·is_developed and 
: . - .. :i. ' . ' 

main taine.d through ir:iteractipnal processes o Frç,m this. view, 

human behaviour is.t;~e product of on-going·ihteraction· 

between environmental influences and internal motivations 

which derive from mainly social experienceo 
''' 
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This theory acknowl~dges that children acquire many 

important behaviours by imitating 9 models in their 

environmento Learning theory suggests that the way 

parents manage disruptive behaviours in the home contribute 

to children's dispositi~ns to participate in disruptive 

behaviours and to enact disruptiono This is why it is 

generally said among the Igbo people that 11 a goat that 

ea ts yam whic:;h follows another goa t tha t ea ts coco--yam 

will soon begin to ea t coco-yamo î, This is made possible 

through a learning process which develops by assoc::iiationo 

:'ihen children live in areas in which disruptive behaviours 

is accepted by the play-mates or peer groups, the type of 

disruptive behaviour that they may adopt often relate to 

that of the play mates or peer groupso 

The theory says that if a child finds himself in 

good social and cultural environment 9 his normal develop­

meot is apparently assuredo The social envirohments of 

man always exposes him to risk. It means that when 

interaction in a social environment is very p6or 9 the 

child stands the risk of being a problem to his or her 

societyo 

CODESRIA
 - L

IB
RARY



260 

( C) ~~}_!. i!:.9..~!1}f:.~2:l 

This theory recalls that the official definition? 

identification and reaction to disruptive behaviour has 

serious consequences for the actoro Thearists such as 

Becker (1963) 7 Lovell (1957) see disruptive behaviour as 

the behaviour people so lebelo Once a child realizes 

that he or she is labelled as a disruptive child the 

chances are greater that the child will adopt disruptive 

behaviour as a social role, motivated perhaps to live up 

to the reputation~ Having been labelled as a disruptive 

child the child is also more likely to begin to associate 

more and more wi th other disn..i~tive children and less and 

less with non disruptive child.teha The theory believes 

that once a child has been labelled as disruptive child 7 

that child wi11 without knowing i t7 begin to behavG in 

that formo 

Cd> !?~~~~a~ .. TJ1-§.9.~ 

The aspect of behaviours that are determined by 

biological inheritance a~e known as genetic theorieso 

Tiger ( 1969) Montgomery ( 1992) 7 \!Jal ter 1965) and 

Lindgren (1976) have explained disruptive behaviours in 

terms of the part played by one's body structure, such 
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as biological defectiveness 7 heredity such.as low 

forehead? ear deformation 7 eye deformation 7 neurotic 

behaviour in childrena This group of pupils are found 

to be sensitive 7 over-inhibited, lonely and anxious 

with strong feelings of inadequacy and inferiority, which 

give rise to disruptive behaviour in childrenq This 

goes on to explain that tendencies to react emotionally 

to stress are gene tica 11 y de termined o A 1 ter native 1 y the 

ability to face certain amount of stress without flying 

into a panic is also genetically inheritedo 

In general, biological theorists place emphasis 

on the role of human body in determining disruptive 

behaviourso They emphasised that genetically some 

children corne into the world with a more robust 

central nervous system th9n others, which enables them 

to handle frustration more effectivelyo These group of 

children are less liable to succumb to disruptive vvhen 

they are under psychological stressa Biological 

theorists generally argue that structure determines 

functionso 
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( e) .c~i:ü ti ve !!:!_eorx 

This approach is most closely associated with the 

work of Piageto One characteristic of most cognitive 

theory is a continued emphasis on biological factorso 

Cognition refers to knowing and the central idea under­

lying this theory is that children 1 s behaviour reflect 

the structure or organization of their knowledgeo 

Among the cognitive tl.ecriests are Inhelder and 

Piaget (1958) 7 Montessori (1954) and Montgomery (1992)0 

These theorists suggest that pupils misbehave because 

they are bored or are seeking excitement to maintain a 

pleasurable level of dissonance or their cognitive 

strategies and knowledge are insufficient for coping 

with? the task and so they succumb to disruptive actso 

( f) .§.2.s_:i,?.l-_._Con tr.9J ....... Th~.2E.!( 

This is a group of theories which emphasize the 

conflict the individual experienceso The disruptive child 

learns no consistent set of norms and values at allo 

Arnong the theorists are Gohen and Start (1955) Lindgren 

( 1976) and ~'Jheldall ( 1992) o The se au th ors emphasised 

that disruptive behaviours might represent the child 7 s 

subconscious desire to be caught and punished because 

the child does not feel deserving of others respect and 
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esteerna The child of course does not recognize this 

Subconscious desire as the motivating force in his or her 

behaviouro 

The theorists emph3size that if the socialization 

is lax, weak, incomplete, inconsistent, then the child 

from such environment may not even know and value what 

behaviour is expected from himo They agreed that social 

control theory is based on observation that the rate of 

disruption tends to be highest, if the child lives in an 

area that is deprivedo In effect the disruptive child 

wages war against the people that have not provided for 

hima The children involved here do not think that they are 

doing the wrong thinga 

The theorists furth2r emphasised that the social 

control mechanisms have broken down, and the child has 

little chance to identify with.any consistent set of 

positive norms and valuesa According to this theory, the 

disruptive child would not be able to control the impulse 

from the id because of some fault in the socialization 

process, including the failure to learn the difference 

between right and wrong .. 
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They emphasised that disruptive behaviours 

represents the childis attempt to cape with a problem 

tha t the child is not even av,;are of o This theory 

assumes that the disruptive act does not mean what it 

seems to mean., The thr-.:ciry also emphasizes the societyi s 

failure to carry otit its responsibilities and its lack 

of motivating conditions is a factor of problem 

beh2viouro 

From all indications disruptive behaviours could 

be explained in various ways 7 depending on one's 

interest and orientationo This means that there is no 

single universally acceptable theory of disruptive 

behaviour., 

There have been arguments on the factors that 

are related to disruptive behavioùrs in pre-primary 

and primary school pupils., From pre-primary school 

to primary school is a time 1,vhen young children learn 

to face a variety of fe2~So They are learning to deal 

with strong-feelingso They are just beginning to in-

coporate a sense of right and wrong and their pre­

operational logic may do things that appear to be 

disru~tive behaviours 9 but which really reflect that 
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they are victims of their immature logico These factors 

can be seen from differe~t directions as follows~ 

(a) The Home 
,s.:.....-..,.0.!f'I'-..... , ...... ~ 

Lovel (1957), Dreikurs (1957) 1 Reiss et a1· 

(1979), Karl (1965), Morris (1969)? Balson (1927) 

Boyd ( 1969) and Mon tgo.1:ery ( 1992) sugges t tha t there are 

various causes of disru!Jtive behaviour emanating from 

the homes" The se are :. ua1marised as fol lows ~ 

(i) Sorne parents under-rate their children, by 

discouraging them from practising how to do things by 

themselves at homeo The children are denied an 

opportunity to discover their own strength and 

abilities. They are being reminded that at present, 

they are not much good. They begin to regard themselves 

ë,S less than others and àoubt their c?paci ty to belong 

usefullyo The child who is discouraged, may behave 

in disruptive ways bec,:use there is no point in being 

cooperativeo This idea is often carried over to their 

schoolso 

( ii) Parents over-protect and also pamper their 

children. Over-protective mothers have a bad effect on 

the social and emotional growth of their childreno So 

pampering and over protection by parents prevent the 

normal social development of the child. 
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(iii) Refusal by the parents to recognize a job 

that is well done by the children when compared with 
\, 

their age also conttibute in the development of disrup-

tive behaviourso 

(iv) Sorne parents lack of faith and confidence in their 

children enable the children to loose confidence in 

themselves and their abilityo These hinder the childrenvs 

confidence while ttying to build their self respect. 

(v) Prolonged separation of parents in the first five 

years of life, is likely to affect the social develop­

ment of the childq This may lead to disruptive behaviouro 

(vi) The inability of the parents ta supply adequate 

materials like toys for their children at the early 

stage of their developmental process may also contribute 

to the problems 9f such children in pre-primary and 

primary schoolso 

(vii) Socio-economic baçkground of the home such as 

povertyj poor feeding, insufficient sleep, and general 

neglect are known to course disruptive behaviourse Thus 

psychologically 7 unfaviourable home conditions frequently 

seem to be the factors that are related to disruptive 

behaviours which generally affect the academic p~rformance 

of the childo 
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(viii) Parent-chi}d relationship at the early years 

may give rise to disruptive behaviourso In this sense 

parents may fail to give children the love, security 1 

direction and acceptance that they needo Sorne parents 

are inconsistent in the matter of reward and punishment, 

praise and blames,, By ching these they fail to build up 

stable moral and social life 1 of their childreno This 

may lead to the display of disruptive behaviourso 

Above all? some parents lack clear authority in 

their homesa There is no clearly defined barriers which 

protect a child from himself and otherso An atmosphere 

is which a child is left to do as he likes may well 

contribute to disruptive behaviouro Children living 

under any of these conditions are at risk of disruptive 

in cognitive, social and ernotional developrnento 

(b) The School 

There are many researchers who strongly believe 

tha t disruptive behaviours are caused by factors rela ted 

to the schoolso Among thern are Montgomery ( 1992) 1 Ipaye 

{'1977) 7 Arnold (1971) Lovel (1957), Akubue (199".l.) 7 Ozigi 

(1977) 7 Morris (1965) and Dorojaiye (1981)0 Generally 

these researchers have argued that: 

(i) Lack of good personal relationship with pupils 
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and ttte inappropriate methods of excersising 

authoiity create the greatest difficulties for 

the pupilso 

(ii) Teachers inability to react to immature minds 

create problems with the pupils to secure within 

the schcol any sort of recognition statuso 

(iii) The teacher - pupils relationship is not normalo 

Teachers use aggr0ssive attitude in the classroomo 

This attitude is unhelpful to pupils because they 

tend to react to aggression 7 with aggressiono 

Most schools lack the necessary instructional 

materials that make for effective teaching and 

learning processo 

(iv) Teachers are not aware of the psychological 

development of children, which usually determine 

their attitude and behaviourso 

(v) Lack of affection and security by some teachers 

also contribute to disruptive behaviours. 

(vi) Lack of the ability to identify pupils purpose 

and then act the way tnat the behaviour does not 

achieve its intended goal. 

(vii) Lack of a conducive atmosphereo When the school 

atmosphere is not conducive as a place for living 

and learningo ,Jhcn pupils are not identified as 

·individuals this type of atmosphere lacks the 
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feeling of pride in the pupils and creates 

disruption in teaching and learningo 

Lack of sincerity on the part of the teacherso 

Sorne teachers are irregular in class attendance. 

They are not willing te deliver their lessonso 

They lack the abili ty to assign wri tten work to 

pupilso These attitudes to 1t1ork create room for 

disruptive behavio 1 lrs in classroomo 

(ix) Teachers often corne from home backgrounds that 

are quite different from those of their pupilso 

The difference in values 7 standard and interests 

make it difficult for them to understand their 

pupilso The socially approved behaviours at home may 

be criticized at school by the teachers and by other 

childreno This creates conflict and confusion in 

children and may be expressed in disruptive 

behaviours .. 

( c) .P.1-.i!1.:l.IT.l~~-t~?ee1: Gf.~ 

Sorne researchers have explaineà that disruptive behaviours 

can emana te from playma tes or pr2er groups o Among thèse 

researchers are Hurlock (1982)~ Akubue (1991)? Britton and 

Fisher (1969) and Arnold (1971)a They all agreed that in 

associative play 7 the chil~ is more actively involved in the 
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play of otherso The chiictren engage in activities that 

are identicala They su1gest that children are more likely 

to follow specifically the behaviour of other children of 

their age, generally they identify with their playmates 

or peer groupso If the play-mates or peers nag 7 if they 

are disruptive, the pupils will behave in a similar manner 

in other to conform with the play-mates or the peerso 

Here the attitudes and ex~ectations of others are involvedo 

The researchers emphasized that peers and mates 

influence a child's standard in terms of his thinking 7 

social behaviour, dress or fashion and activities will 

eventually be affected by the mates or peer groupo Thus, 

the behaviour of one individual in a class is likely to 

affect the behaviour of o~hers in that class. 

They reported that the peer group influence childrenqs 

social developrnent by envouraging thern to conform to their 

own social expectationso 3y doing so children learn to 

adjust to peers and to develop patterns of behavioursQ 

The researchers argued that the desire to play an 

adequate part in a group of one 2 s own age may be effective 

in developing disruptive behaviourso These behaviours in 

group situations whether in negative or positive form 7 

involve being fairly courteous in everyday group associationso 
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Certainly the opinions of their friends are much more 

important to most of. them than are the opinions of their 

familieso Generallyj children accept or develop interests 

tha t are unsui table to their abili ties in order to belong 

to the.ir group o 

(d) !h.~ . ..P)~-1;.C<;:_l C?nd-!J::.~n~oLthe Classroom 

There are other theorists who have argued that 

the physical condition of the classroom can equally 

determing the state of the classroomo Among them are 

Lovell (1957) 7 Akubue (1991) and Hurlock (1982)0 

These researchers emphasized that physical condition of 

the classroom can create disruptive behaviourso This 

could be noticed in different wayso For instance a 

classroom 1rJithout any è::,or will definitely create problem 

behaviour in the sense that pupils will be _moving into 

the classroom and also moving out wi th or wi thout the .· 

teachers persmission~ 

Similarly 7 the researchers argued that open 

classrooms create disruptive behaviourso In all cases 7 

the noise from the classrooms can hardly be controlled 

because all the disruptive children see this ~s an 

opportuni ty for disrupting the classrooms wi thout being 

noticedo 

Again, it is argued that untidy chalkboard could 

create disruptive behavi2urs because the tendency for 
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pupils to do funny drawings and writings are not 

ruled out~ They agreed that lack of ~itting and writing 

materials can also create disruptive actso 

Jn summary the home, schools 7 playmates/peer 

groups and the physical conditions of the classroom 

are maJor factors that have bee'n identified to influence 

disruptive behaviours in pre-primary and primary 

schoolso 

2 o 5 .tJan~gemen t.._J3 tr:-~e~-2;.~, fo~r:_~Dis~-~tive 
Behaviours 

It is true that disorderliness does not make for 

progresso Learning can only take place in~ quiet 

and peaceful atmosphereo Based on this assertion, 

there are many theorists who have s~ggested strate-

gies that could be used to minimise disruptive behaviours 

in schoolso 

Sorne emphasised that these disruptive behaviours 

could be controlled from homeo Among them are Stott 

(1952) ~ Nwachukwu (1991), and J\kubue (1991) who main tain 

that parents should give the child affection and 

security and accept the child as a persan in his or her 

own right .. Parents should attempt to build up a stable 

system of moral-social values and aim in character 

formation by internaliEing self disciplineo Parents~ 
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child relationship should be normalo 

Parents should try to set good exampleso At this 

early s~age the child unconsciously absorbs the parents~ 

feelings and attitudes and through the process of identifi­

cation, he incorporates into himself their personal 

characte~isticso Here children may acquire certain types 

of moral reasoning and behaviour by identifying with 

their parentso The authors emphasized that parents 

should support the child to participate in social 

activities and if the child avoids participating in the 

social activities they should find out the reasons6 

Again, they believe Ehat all kinds of broken 

homes as stated should be avoidedo This shoUld be done 

by preventing the family situation from becoming psycho­

logically disruptiveo By psychological family disruptiono 

They mean severe conflict within the home, a breaking up 

of family ties, unsatis:::a.ctory parent-child relationship, 

lack of love and supervisiono 

The School 

There are other authors who believe that disruptive 

behaviours could be controlled from the school. These 

authors include Linçlgren (1976)? Lovell (1957) 7 Montgomery 

(1992) 7 Hurlock (1982), Hoffman (1979) and Akubue, (1991)0 
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They believe that teachers should actas anxiety 

reducers. This could be done by _having the abili ty to 

sense the anxiety level of the pupils in the classroom 

and other school activities outside the classroomo 

They concludec1 that effe:::tive tea.chers move to help 

pupils to reduce anxiety when i t rises to a level tha t 

interferes with positive learning in the schoolo By 

helping pupils to reduce the level of their anxiety, 

teachers are making it possible for the children to 

acquire more acceptable social st~ndard of behaviour 

rather than displayin~ disruptive behaviourso 

Again they concluded that behaviours could be 

managed through abehav.3,.our modification"o This they say 

could be c1one by ignoring these disruptive behaviours 

and by a ttending to pupils only 1,,1hen they behave in ways 

that are socially effectiveo This involves the teachers 

turning their backs to all disruptive behaviours and 

rein forcing coopera tive bel1aviours wi th tokens exchangeable 

for special privilegeso 

These nuthors maintain that disruptive behaviours 

could be managed through task ;·, imposed discipline tha t is 

by imposing various ta,sks on the childreno This therefore 

directs their attention on the task rather than directing 

their attention to disruptive behaviourso Once the 

children are interested in this task 7 definitely, they 
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will be carried away by this, task, for a period of 

time. This is a diversionary ftrategy .. 

They also emphasized that separation of the 

disruptive,child from other c+assmates could be used 

ta achieve discipline in the ~lassroom. This method 

of separating the child from other children demonstrates 

to the disruptive child that his behaviour is interfering 

wi th the v,;ork of the gc'up and tha t i t is not accepted. 

Again this should be done in a proper way, not by 

humiliation .. The teacher then determines when the child 

appeared ready to join in the class activities .. 

The authors empha2.izeç tha t disruptive behaviours 

could be managed by more c~mmunication with parents and 

the community .. This coul~ be achieved by regular 

parents teachers association meeting and by getting 

familiar with the habits of 'pupils through home visits 

and closer interaction .. 

L~?..Y_l}l~~~~=Gr.,9_ups 

There are other theorists who emphasized strongly 

that disruptive behaviours could be managed through 

playmates or peer groupso Akubue (1991) 7 Hurlock (1982) 

and Nwachukwu (1991)0 These theorists have emphasized 

that whenever a child is known to be mixing with well 

known dj_sruptive companions at home or at school, the 

best way is to discuss with the child the consequences that 

rnay resul t from such associa tiono If i t is as a :re.eul t 
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of some emotional tension 9 something should be done to 

add to the child's security and feeling of acceptance. 

They emphasised that the child could be withdrawn from 

t\1e company by assigning a special responsibili ty to 

such child like the task of preventing other children from 

disruptingo 

2 .. 6 Th~Em.e_:!:Eical ..?~~es on Disr~~t!_~_§_ehavt2.~ 

Sorne major empirical investigations have been 

reviewed, according to their preferred methods of 

conducting researcho The theorists and their studies 

are reviewed belowa 

Stark (1987) conducted a study on 11 The Effects of 

Family Conflict on School Behaviour as Perceived by 

Children and Teachers 11 o The study examined the relation­

ship between family -conflict and interpersonal difficul·­

ties of children in schoolo The study was designed to 

ascertain whether students from families with higher 

levels of conflict exhibited greated interpersonal 

difficulties than those from families with less conflicts. 

The sample consisted of 96 fourth and fifth grade students 

in two elementary schoolso Result of the study showed 

that children from families with higher levels of conflict 

exhibited greater behavioural difficulties than children 

from families with low level of conflictso 
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Cooper (1987) study was on 1'the development and 

validation of an inventory to detect emotional stress 

in childrenn o Thé Emotional sti;-ess Inventory for 

Children (ESIC) consisting of tw~nty indicators was 

designed to detect emotional stress in elementary 

school children. A panel of experts was asked to rate 

every child in six elet,, '.n tary 9rade classes on a seven-i 

poin~ sc~le stressed 2nd.non stressed children were 

chosen from a sa:nple of 97 children .. The result showed 

that çhildren •ïrated as st"ressed scored significantly 

higher on the ESIC than children rated as non-stressedo 

Itekwunigwe (1984) co~ducted a study on 

11 Perceptions of Stress in Elementary School Children .. ;1 

The study examined the relat:\.onship between the percep­

tion of ~tress by parents and teachers and the percept­

ion of stress by children .. the sample consisted of 

213 children in middle and ~pper elementary levelso 

Questionnaire was used 1 whereby the children 1 parents 

and teachers responded too ~esults of the study proved 

that there are significant difference at the .os level 

between the parents perceptions and the c~ildren°s 

perceptions of stress a.nà mental health statuso Parents 

perceived the children as having lower levels of stress 
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than the children perceiveà themselves as having. Data 
··~~;·· 

analysis proved that the'higher the pet'Ceived stress level 

of children the lower their perceived level of well being 

of anxiety and depressiono 

Lemieux ( 198 5) con duc ted a s tud y on 11The adapta tien 

of Hmong first to third graders to the Minneapolis Public 

School·1 
o The study was designed to irwes tiga te which 

variables (ps~chological) ~ psychosocial stressors 7 

cognitive ability language proficiency or sociocultural 

demographic) seem to be the best predictors of a Hmong 

child 1 s perceived level of adjustment to the Minneapolis 

Public Schoolso The sarüple consisted of 52 Hmong first 

to third graderso Result of the séudy proved that the 

chilctrs cognitive ability level was the best predictor of 

the child 1 s perceived level of the lack of standardization 

using this measure with non:-E.:nglish speaking childing and 

the significant correlation, between time in country and 

cognitive abilityo Strobel (1986) conducted a study on 

: 1The effectiveness of a Parental Training Program for 

Improving Problematic Behaviours of Children in Regular 

Classroom11 o The s tudy v.ras designed to de termine the 

effectiveness of a parental training programme for 

improving the problematic beiïaviours in children in 

regular classroom .. The sample consisted of 61 first 

through fifth grade children from regular classroom 
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secting in public parachial schools ~nd 38 parent 

volunteerso The methodology used f6r the study was a 

quasi--experimental design 7 wi th thr~e treatrnent groupso 

The main treatment group consisted 9f children whose 

parents recei ved training in 

( a) Techniques for improvinc;:i schoôl-rela ted 

behaviourso 

(b) Psychological under pinnings 7 and geheral 

parenting still heeded to implement these 

techniqueso Results of the atudy sho~ed that 

no improvement was found in childrenvs observed 

behaviou~ in the classroom, as a f~nction of 

treatmento 

Hart et al (1964) conducted a study on "Behaviour 

modification 01 .. They demonstrated the modification of . 

behaviour wi th observation techr'iiqueso They instructed 

teacher of two pre-school boys to ignore pupils when they 

engaged in disruptive behaviowrs such as crying and to 

attend to them when they handled stressful situations 

without cryingo Result showed that as a result of 

differential attention, the ~ate of crying diminished to 

near zero. 

Cogan (1954) conducted a study on Teacher-Students 
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EwlationshipY~ He surveyed junior high school students 

in 33 different classroc~s and found a significant and 

positive relationship between the warmth and friendliness 

and positive relationship between the warmth and friendli­

ness of the teacher and the amount of work 7 bath self­

initiated and required, done by students. In order words 

the teachervs attitudes and values affect the children 

in their behaviour and learning activities. 

Hawkes and Peace (1962) found out in their study 

on ;:social Responsibili ty·1 tha t children a t 8 and under 

have the tendency to wi thdraw in organised games. They 

showed this in a classical exâmples of an egocentric 

behaviour which occured in a group of fourteen 6 ànd 7 

year old boys and girls. Thus 7 a teacher introduced a 

game in which an abject was hidden in a room during the 

childrenvs absence. It was necessary for each child on 

his/her return, to discover the hiding piace of the 

ob ject. ;füen found he/ she was to keep calm but to si t 

down while the rest of the group contihued to hunt. This 

game was playe::d several times. The observer then noticed 

that a particular child was always last to find the object. 

Toward the end of the fourth time the game was played, 

the child that had been last to find the object announced 
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that she no longer wanted to playo She stayed in the 

room playing with toys while the other children went 

outo The next time when the group entered to hunt for 

the hidden object 9 the girl who now knew where the 

abject was, tu~hed from her toy and eagerly helped others 

to find the object~ The f2ct that she was alwàys the 

last one to sit down macle her to display disruptive 

behaviour by withdràwing initially from the groupo 

This is as a result of her inability to cope with 

otherso 

Cohen and Cohen (1987) in their study on 

;;Disruptive Behaviour11 found out that Newspapers 7 

television, and teachers cohfirm a widely held view 

that disruptive behaviours in school is a serious and 

growing probleino 

O'Leary 7 et al (1987) conducted a study on 

;:The effect of loud and sof t reprimands on the behaviour 

of disruptive studentso The study consisted of 10 

students with rate of disru~tive behaviourso The study 

was done in two phaseso In the first phase of their 

study, almost all repremands were found to be of loud 

nature and could be hearè by many other children in the 

classo In the second phase~ the teachers used mainly sort 

reprimands which were audible only to the children being 

reprimandedo Results proved that with the institution of 
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soft reprimands 7 the frequency of disruptive behaviours 

declined in most of the childreno 

2 .. 1 1~~1:l~..,r~fJ:ii t:eE..<=:1 t11.~~~-~-YA.~ 

In the literature review t~e concept of disruptive 

behaviours in schools has been highlighted ~s behaviours 

that deviate from the accepted behaviours of a particuiar 

school and interferes with the processes of teaching and 

learning, and this behaviours also needs th~ at~erition 

of the teàchero Sorne of thesè behaviours are noise­

making, crying in the classroom, fighting~ refusal to 

obey teachers, pushing etc .. The incidence of these 

behaviours were looked into, suc:h incidence are attention­

seeking, powe~revenge and escape by withdrawalo 

Sorne theories that could be responsible for disruptive 

behaviours were similarly looked intoo Such theories 

include psychoanalytic7 biological, social learnirig, 

labelling 1 cognitive ~nd social cdntrol theories. 

A number of factors related with disruptive 

behaviours have also been identified in the home, school, 

the playmates/ peergroups and the physical conditions of 

the classroomo These are the major agents of socialization 

which incùlcat in young persans and children the~· values 

of behaviour patterns of the societyo 

·A number of empirical studies carried out on problem 
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behaviours were reviewe~: in t\1is section of the study .. 

Frorn the reviews i t become clear that failure or 

inability of the agents of socialization to perform 

their functions adequately and satisfact6rily is a 

major fa.ctor in disruptive behi3.viour amorig children .. 

'ro preven t pupils frorn engaging in disruptive behaviours, 

a number of management strategies have been suggested 

to elimina te or substan tially reduce such behaviours .. 

Such strategies include providing a good environment for 
• • , • • " 1 • • • ,,. • 

the child in the 

the playmates or 

home, and school and strictly supervising 

peer -groûps the -c.hi.ld associa te wi th 0 
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CHAPTER THREE 

Research Precedure 

This chapte~ deals with the research design, 

area of the study 7 population of the study, sample 

and sampling techniques~ instrument for data collec­

tion, method of data analysis and a description of the 

pilot studyo 

Res eaL_c tL.Q.~ si gn 

This study is a descriptive survey of disruptive 

behaviours of pre-primary and primary school pupils 

in Nsukka Urbano The study which was conducted over a 
' . 

12-week period? sought to observe, describe~ and 

analyse the disruptive behaviours of a representative 

sample of these pupils as they are ·manifested in thei~ 

various schools (classrooms .and outdoor activities)o 

~Œ,,~_?.[~ s ~9.ï 

The study was carried eut in Nsukka Urban in 

Enugu Stateo Nsukka Urban is made up of three major 

wards Nkpunano 7 Ihe/Owerre and Nruo Nsukka is a 

University town where education is very much emphasizedo 

It is therefore an ideal setting for this studyo 
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Populati9n of the Stud'L 
.~-... -~.-;9-...._ .· """==-'__,_,,..,,...,_,,_, 

The poptllation fo~ the study consièts bf pre­

primary and primary school pupils in Nsukka Urban. 

The target population comprises the pupiis of six 

pre-pri~ary schools and six primar~ schools pupils 

aged befween 3 to 5 years and 9 to 11 years respectively. 

The emphasis on young pupils in pre-primary and 

primary schools is that their behaviours are often seen 

as they are manifested without adult interference~ 

Young children presumably? are less likely th~n older 

children or adults to change their behaviours in 

response to being observedo As Godwin and Discall 

(1993) have argued, even when young children know 

that they are being observed 9 they feel less threat­

ened or anxious than adultso 

There are altogether 49 pre-primary and primary 

schools in Nsukka Urbano This is made up of 25 pre .... 

primary and 24 primary schoolso The distribution is 

shown as follows in table Io 
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Table I~ 
.,,...._=---"*'~----

G;~~;~T;-M~~-~~ I .T9;;;_~-~~-~, Noo of]~ 0 ~;-T Noe :;~r;;o~-·-;;··-~-
! ~ pre-primaryjpre- primàryjpre-pri-,primary 
A f & primary j primaryfi schools~ mary schools 

~ -----
1 

schools ~-=hooll ,, =~~~~~f elected 

!Nru j 9 ! 5 ! 5 j 1 1 1 
;;Nkpunano •.' 15 î 8 , 7 ~ 2 ~ 2 
1 - " r. 1 ij ' ~,:;:~,-' ~-; r ~: ' : -1--! t____ _ ____ ____ 1~- __ -~,..jj i L----------
souRCE: Nsukka Local Government Education Authority 

(Collected September, 1996}0 

Out of the total number of 49 pre-primary ànd 

primary schools in the arèa of study, 12 schooi~ were 
i 

randomly seléc.tro for the studyo The stratified random 

sampling technique was employed for this purposeo The 

schobls were stratified into wards and types (Nru~ 

Nkpunano~ and Ihe/Owerre) pre~primary and p~imary 

schools) as shown in Tabl~ Io Again from each wardj 

schools were randomly drawn for inclusion in the studyo 

Two schools were sampled from Nruo (One pre-primary 

and one primary) four schools from Nkpunan~ (two 

pre-primary and two primary) while six schools were 

sampled from Ihe/Owerre (three pre-primary and three 

primary) .. 
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The subjects for the study were (48) forty-eight 
' + ' 

pupils aged 3 to 5 ·Who were sampled frôm the six pre-

primary schools and forty-eight (48) primary school 
: . ' 

' + ' ' : ' 
pupils aged 9 to 11 who were sampled from the six 

primary schoolso Altogether there were twelve (12) 

schools and 96 pupils from both pre-primary and 

primary schools who were observeda The population ôf 

th~ ptipils in the sthools were consid~red in ~he 

samplinga The researcher sampied equal number.of pre­

primary and primary school pupils and also equal number 

of both male and female pupilsa In sampling, the study 

adopted balloting without replacementa 

.InstrJ,;LIT!...e2:.t_~nçi Method of Data Colles..:!;i9!} 

The major technique for data collection ih this 

study was participant observationa The reàson is that 

the pupils in pre-primary and prirnary schools are too 

youhg to give reasonable information by writing due to 

their tender ageso Four assistants were recruited and 

trained especially for the purpose of observatione 

Sorne teachers were also interviewed to obtain extra 

information about pupils and their disruptive behaviourso 

The researcher prepared Pupil Behaviour Rating Scale 

(See appendix II) which was designed to collect informa­

tion on the observed disruptive behaviours displayed by 
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pupilso This was done t:._,ing a four-point rating 

scale. The items on the rating scale relate to the 

forms of disruptiv~ behaviours which consist of three 

sections with their specific examples .. For instance, 

section (A) consiits of physical disruptiVè behaviours 

like fighting and pushing~ Section (Bi t6nsists of 

emotional disruptive·behaviours such as crying, 

laughing and dancing while section (C) consists of the 

sources of disruptive behaviours such as noisy environ­

ment, and làck of writing materialso 

The format for rating and scoring the disruptive 

behaviours (See appendix ~:) manifested by the pupils 

and their contex;ts are a.s followsa Any disrt.iptive be­

haviour that does not occur throughout the period of 

observa tien was ra ted nooes not occur11 ahd sé::ored one 

:11 11 o Any disruptive behàviour that octurs 1 ho 3 times 

per week of the period of observation was recorded 

"occurs slightly11 and vvas sc~red two 11 219 
a Those disrup .. 

tive behaviours that occur 4 to 6 times per week of the 

observation were recorded as occuring f!'equehtly and 

scored three '1311 
o on the other hand when such behaviours 

·occur seven n 711 times and above per week of lhe observa-

tion they were ra ted ïioccurs most frequently11 and scored 

four 11 4" pointso 
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The pupils were studied on an individual basis. 

This involved observation in which the individual was 

observed in the context of a group and changes in the 

individual 9 s disruptive behaviour as he or she partici­

pates in different groups was documentedo 

In the group observation each pupils was watched 

for behaviours that are disruptive and this was done on 

a period of twenty 11 20 11 minuteso The observation took 

place in the classroom activities and also out door 

activi tieso 

~-thod of Da ta Ar,i?.!Ysis 

In analysing the data the researcher noted thè 

frequency of disruptive behaviours that were observed. 

In each of the disruptive behaviours observed, the 

number of the observing rating scale was written in 

the column provided and the sum was divided by the total 

number of those rated in pre-primary and primary schools 

and according to gender cate9ory of the pupils. 

The extent of the physical and emotional disruptive 

behaviours were determined by calculating their grand 

mean .. The mean scores of the gender (males and females) 

were calculated separately to answer the qUestion of 

gender difference of disruptive behaviours~ 
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The mean scores on disruptive behaviours of pre~primary 

and primary school pupils were worked out to find out 

the group that dispiayed disruptive behaviours more than 

the othero The t-test statistic wà.s used to test the 

two hypotheses postulatedo The t~test value of age 

and gender were c6mputedo \dhere the calculated value 

of t~tèst statistic is equal or gr~ater than the 

.critical or table value of the t-test statistic 7 the 

hypothesis was rejected? otherwise it was acceptedo 

.~JJ-..~-~.UllY 
An estimation of in ter...:ra ter reliabi li ty was 

established for the rating scaleo For this purpose 

ten WJ.QH pupils from two n2a schools were observed by 

two independen t observGrs.. Each of the two ràtei::'s 

tated the disruptive behàviours using a four-point 

scale for every childo The rating given by these 

raters were correlated using Peerson Product Moment 

Correlation Techniquea From this 7 a cc-efficient of 

inter-rater reliability of Oo89 was obtained from 

the ins trurrien to 

Y.è.iisl~~y of the Instrumemc 

The children Behavio~ral Rating Scale waS face 

validated with some teachers 7 headmasters/mistresses, 
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proprietors ar:id proprietresses in pre-pri!Jlary and 

primary schocils., It was also validated wi_th ~wo 

experts in educational psychology in the Department 

of Education and two experts of the Department of 
·' 

psychology all in the University of Nigeria, Nsukka. 

Following the series of validation made 7 sotne 

modifica~ions of the instrument were made prior to 

pilot study • 

. ?J:.l_ç>t Stu~~ . 

T~e field work for this study started with 

pilot Study ihvolving three schools., The 

selection was màde bearing the three wards of Nsukka 

(Nru 7 Nkpunane and Ihe/Owerre in mindo These schools 

were not included in the rhain study.. The total number 

of the pùpils used were (10) ten~ (05) five from 

pre-primary and (05) five from primary School. 

As indicated earlier~ this study emplôyed the 

observation methodo These was made with the behàviour 

rating scale designed for collecting information 

about disruptive behaviours., The observation was made 

for three weeks.. A total of two 7 hours were put in 

each day during the school hours and this involved 

both indoor and outdoor activities., The same research 
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questions used for the s~udy w~re also used~ Based 

on the research questions 7 the forms of disrtlptive 

behaviours among pre-primary and prima.ty schooi pupils 

were notedc 

The study was made to assess the appropriateness 

of the instrument 7 that can be used to collect informa­

tion required for the studyo It enabled the researcher 

to have some experience in utilising the observation 

technique. The pilot study was also made to find out 

whether the recruited assistants that 
1 

are to help in the 

study will encounter any diffioùty in filling the 

checklisto This explora tory study gave ample ideas of 

disruptive behaviours which are common in and outside 

the classroom and in their natural forms without any 

manipulation of the behaviourso CODESRIA
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CHAPTER FOUR 

PRESENTATION ANf.'\ l\NALYSIS OF DATA 
-.o,-..--,~.....,~.::::a..:..w. :s .. =::::.a~-... :~· -~·~"'C--:.""--·~--- ...... a»> ~.;,.-...... 

This chapter deals with the presentat:i.on 

and analysis of the data from the studyo The data 

are presented according to the order of the research 

questions and hypotheses which guided the study~ 

The data were processcd and computed at the Univer­

sity of Nigeria Computing Centre Nsukka • 

. ~eê__eai;.cl:l__~est~:-

~,lhat are the forms of disruptive behaviours 

exhibited among pre-primary and primary school 

pupilso 

In answering this question, the distinction 

between physical disruptive behaviours and 

emotional disruptive behaviours is adopted for 

clarity as in Tables 2a and 2bo CODESRIA
 - L
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Table 2a: 

(Number = 96) 

r;;;o.l~~si~~ 
! ; Disruptive 
~ Behaviour 

1 1o iTalking in the 
i l room 
1 i · 
~ 2 o I Ea ting ih the Class i 
l troom t 3~29 
~ i ; i 3a uStri.lggling t 2o94 

Ï 4.. hJondering l 2 o 94 
~ L * 

·-.-.....r-· 
, Mean 
j 

3 .. 33 

standard 
Deviation 

0066 

t 5.. ;sna tching of ~ 
G jMaterials 12~94 1a17 

1 6. jKnocking on the head 2.87 1.os 
7a 1Pushing 2o85 0 .. 71 

600 

;;;~~;l 
·occur 
Frequently 

n 

8 .. ,.Fighting 2o58 0 .. 77 

J.1-~.:.J;=~=~~--~~_,._-~ .... :';ao~_:-=-=-"""""....,.._~~-:_. ~-~--r~. =~-S1.ightf 
NOTE; Below 2o50 = occur slightlyo 2 .. 50 and above = 

occur frequentlyo 

Table 2a above shows the mean on disruptive behaviours 

(physical) as observed by the researchero The remarks 

show the items from the highest order to the lowest order 

of occurance talking in the classroom, Eating in the 

classroom, struggling, wondering~ snatching of materials, 

knocking on the head, pushing;fightingi wetting and defeca­

tingo 
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Table 2b; 

61. 

The Mean Rati~g of D\èruptive Behaviour~ 
T~!R_Q.aJ}();( Pre-pt'imar:t and Primarx 
ScJ1J29.l~~~J;..~.~~s ,Qb.s .. ~rveg, a . 

(Number-. 96) 

r;ÎN;~ r~ar?isrup- --- -r-Mean standard Remarks L---r'.:-ve Behaviou1::-_____ ,.._ ____ ....,_o_e_v_i_s_t_i_o_n_..· -------

11· 
1

Sliouting 1 3o58 0066 ~~~~~entl~ 
1 2., Irritàbility ; 3o26 Oo72 n 1 
I 3. iCrying ·. ! 3 o 20 0 o 89 'i· :.: 

1 4o ITemper tantrums i 3 o 70 O 083 , 

,, S. Laughing ~Ili. 2o97 Oo 71 ;i 

60 Smiling 2a74 Oo84 a 

7.. \ü thdrawn Behaviour 2. 56 O 088 n 

s. . f-làil biting ,

1
. 2.so o .. 79 

9o Thumb Sucking 2o45 0 .. 89 n 

10.. Dancing ; 2a42 0086 Occur 
Slightlv ~~~.---:-.,·~·.,.,...,; . ~----..~~:JI'-----~-------------------·---·"""---

Table 2b shows the means bf disruptive behaviour 

(emotiona) as observed by the researchera The remarks 

indicates the items in the cr:der of occurance from the 

highest order to the lowest order - shouting 7 irritability, 

crying, temper tantrums, laughing, smiling,withdrawn 

behaviours, nail biting, thumb sucking and dancing .. 
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Research Question Two: 

To what extent are disruptive behaviours displayed 

among pre-primary and primary school pupils? 

Table 3a: The 'Mean of Disruptive Behavi.ours ( Phy_sic::,~) 
As Observed and Recorded by the Res~ar:_c::,h~ 

f S/No., Physical Disruptive Mean Scores 1 · Diffe-· Remarks 

1 .. Behaviours -
x1 

1 .• Figh ting 2.77 

2. Pushing 1.97 

3. Struggling 2.41 

4. Eating in the Class-
room - 1.8!::i 

5. Snàtching of materials 2.91 

f 
6. Talking 1.93 

1 
7,. Wondering 2.37 

1 8. Kriocking on the head 3.37 

9. Defecating 2.75 

10. itJetting ·3. 91 

L - ------
• ~ ,. { 1"'! ··, 

l•J .,L,L..· ·-NOT,E: x1 Mean of pre-primary 

x2 

OM 

= Mean of primary 

Occur more 

X 1 rence in 
2 Means 

2.89 -0.12 joM x2 

2.57 -eL,60 OM X 2 

2.35 0.06 OM X1 

3.85 -0.00 OM }t2 

2.97 -0 .06 OM x2 

3 .. 91 ~oo 98 OM x2 

f 3.27 -0 .9 OM '\' 

"2 

2.37 0.1 OM V 
'"-" .L 

0.97 1.78 OM x1 

1.05 --' · 2 .. 36 OM V ./\.1 
__j _____ ·----·- 4·-----

Table 3a shows the mean of Physical Disruptive 

Behaviours of observed by the researcher. The table also 

indicates the difference of the mean between the pre­

.~rJmaEy and primary -~~hool pupils., Items 1, 2, 4 and 7 were 

1 
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displayed more in primary schools. than i~ pre~primary 

schoo ls.. On the o ther hand items 3, 8 to 10 were disp layed. 

more in pre-primary schools than in primary schools. 

Table 3b: · The Mean of Disruptive Behaviours (~~2;12Flê_:l) 

S/No. 

1. 

2 .. 

3. 

4 .. 

Sa 

6. 

7. 

8. 

9 .. 

10. 

as observed and Recorded by the Researcher 

Emotional Disruptive B Mean 
Behaviours x1 

Crying 3.20 

Laughing 2.29 

Dancing 1.92 

Thumb Sucking .3. 50 

Shouting 2.18 
-

Smiling 2" 37 

Irri tabili ty 2.54 

Temper Tantrum 3.64 

Nail bi ting 3.04 

ltvi thdrawn behàviours 3 .. 14 

t cores 

X2 

2 .. 97 

2.83 

2. 66· 

2.36 . 

3.25 

2.,54 

2.45 

1. 30 

2.35 

2.81 

Di· .ffe- Re mark 
nce in re, 

m 

0 

-0 

-0 

1 

-1 

-0 

0 

2 

0 

0 

eans 

..23 

.. 54 

.74 

.14 

.. 07 

.. 17 

.09 

.34 

..69 

.33 

OM V /\.1 

OM X 
2 

OM x2 

OM x1 

OM X 
2 

OM x2 

(»M x
1 

OM V 
''-1 

OM x1 

OM X1 

--------· 
Table 3b shows the mean of the two groups and the 

difference between the mean on Emotional Distuptive 

Behaviours. Items 1, 4 and items 7 to 10 smw that these 

behaviours were displayed more in pre-primary schools than 

in primary schools. While items 2,3,5 and 6 indicate 

that these beh~viours were displayed more in primary sèhools 

than in pre-primary schools. 
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To what extent does the gender difference of pupils 

Influence the frequency of disruptive behaviours? 

Table 4a~ 

' 
V ,. 

3 1 4 ~ > Or-! ..µ 
C: z •ri 0 
(1) 4-l ...-1 o. C: 

>< 
rl 
..µ . t' B ' . c .µ 

s...i ::s s...i .µ r-1 ::s Ul s...i s...i .c 
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; 
w::s::so, 
Q) u u •ri 
0 U Ur-1 

::s CT' 
u <V> 

::s ..µ C: '° o. ~ Ul ::s ::s 0, ' ::s O' l::S+JCrûC.. C 

~

u [/)eu..µ n:J u [/) (1) .µ 
u S-i...-1 U O ::S 0 4-1 ' 
b [i..+J 0 ~ O' E-i 0 

., .... ~_ ~ 

0 12 06 48 

' 1'1 j04 01 1l 

3 l 19 01 ,l 

' 0 0,10 Cl) 

~: ':~:::~~;--·-··- -·T:;· ~ 
3o I Struggling 1· 05 2 ff I 
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i Materials ~ 01 ~ 14 ; 20 1 13 

6., : T 1 . 0 7 10 25 1, 06 Ï a king n 

7 ... iiJondering 12 20 09 0 7 

a. Knocking on the 
head 07 21 11 09 li 

\ -9. Defecating 22 12 , 09 04 il 

• 1 n t 
ï 10 Wetting J 15' 26 I 03 

• 02 li 

\ i ij 

l 1 ~--~ ·-~~=~i 
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1 . ! 1 
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œ 0 0 
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' 2u43 6. 03. 
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Ur-1 
0 [/) 

-
13 
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1 

1 
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8 03i ilj2 0 33f 5 ~ 
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7 • ff 1 ~ 
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10 03 .. 2 .. 12 8 

osl 06 il 2 .. 12 8 
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i :-:-----:·~a-· .. ·.r~.-
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A close examination of table 4(a) show the raw 

data on the frequency of physical disruptive behaviours 

among males and females~ Prom the table, male pupils 

tend to exhibit the highe~t mean in item 7 the 

following are the sequentia1 order in which the 

behaviouts occur for mcle pupils: items S,6,1j8,3, 

2, 4 and 100 The least in ôccurance was item 9, 

while items 5 and 6 were equal and had the same 

meano 

Among female pupils, from the highest to the 

lowest, the order was as follows: item 6 followed 

by items 5 7 10 7 4 7 1, 3, 7 and items 8 and 91 with 

the same mean~ The least was item 2o 
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66 .. 
~ble. 4(b): The M~.a_~tin9.. ~ DisruE.1ive Behaviours ( Emotional) 

BX ~a~~ç!,]<e._rn~.!;,. Pupils 

S/No Emotional 
Disruptive 
Behaviours 

1 
.µ 
0 
C: 

S--! 
tl) :, 
Q) u 

2 

>i 
r-1 

S-i .µ 
::, .c 
U 01 

Ma 
3 
>i 

r-1 
..µ 
C: 

S-i QJ 
::, ::, 
u O' 

1 e s 
4 

..µ >i 
l/l r-1 • l/l 
0 ..µ 0 r-i 
?- C: Z·r-l 

(l) 
r-1 g. ! S-i ::, 

:, O' ltl o.. • -

F e m a 1 e s 

..µ >i ..µ >i 
r-1 U) r-1 0 t/) 

-=~-1 
0 >i 
C: r-l 

.µ 0 .µ Or-1 
C: :E: C z •r-1 

{/) S-i S-i ..µ 
~ {/.) ::, ::, .c 

(1) Q) o.. 
S-i ;::l S-i ::, r-1 ::, 
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Thumb suck-
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05 
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0 r-1 
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The above table was used to test the validity 

of the mean for emotional disruptive behaviours on 

male and female pupils. A close examination of the 

table shows that item 5 sccced the greatest mean 

on the males side. In descending order the others are 

as follows: 7 7 8 1 1 7 10, 6 7 2, 14 7 and 3o The 

least among all is ite:11 9.. On the female side, item 

1 has the greatest mean, followed by items 7 and 10 

which have the same mean score .. These are followed by 

items 5 7 6, 2 1 8, 3 and 4 7 while the least among the 

items is item 4A The significance of difference 

between male and female-disruptive behaviours will 

be tested in hypothesis two. 
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Research Question Four~ 

What are the. c:ontext :of disruptive behaviours 

among pupils? 

Table Sa: Ra ting of the C.on texts of Disruptive 
Behaviours 1~mon5LE_re-primary and 
EE1mary school pupils 

·- Ï . ~a-; I Remarks S/Noo Contexts 

1o When the child lacks writing 
materials 2~88 Occur 

frequen-
tly 

2 .. When the en,rlronmen t is noisy 2~83 î1 

3o When the child is oppressed by his/ 
her classmates 2a75 IY 

4., When the child is frustra ted · 2.69 VI 

-

1 
j 

t 
" î 

5.; When the child lacks communication 2 .. 16 Occur Î 
slightly i 

.. 

NOTES~ Below 2o50 = Occurs slightly 

2c50 and above = Occurs frequentlyo 

Table Sa shows the context under which disruptive behaviours 

occura It was observed that contexts such as items 1 7 2 7 4 

and 5 7 which are lack of writing materials 7 oppressions by 

other classmates 9 when the environment is noisy and when 

the child is frustrated are the contexts under which 

disruptive behaviours occur frequently. On the other 
' 

hand item 3 7 which is lack of communication is the only 

context under which disruptive behaviours occur slightlyo 

-
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Table Sb~ Ra tin9._on Coll te~_t_s _0~1-5? ti ve 
Behaviours Based on Pr~rimart 
~~Î-1L~l:l9§J.-~P':œ11s · -

;~Î~~r-~--- Contexts - -~--

--t--- --
1., 1 Vihen the child lacks 

1 wri ting ma terials 
1 • • 

2. Î ~,hen the child i.s oppressed 
! by his/her classma tes 
ô 

3o vJhen the child lacks 

' Pre-primary 

i x 
D 1 

! 
t 2.,66 

• i 2.,50 

i 

~~---·~=-

Primary Grand ' 
Mean I• 

x2 
,. 

~--~ ."'9...:·-~:~l 

I• 
·1 
r, 

r 1 ff 3 .. 06 2086 ' 

1 

' i 

1 
1 

1 
2 .. 97 12.73 ï 

' 

communication i 3o31 1A87 2.59 

4. klhen the environment is noisy i 1.35 2.35 ,1.85 1 

~-~:··-_J_v_Jh_e_n __ t_h_e chi_· l~d-_i_s_f_r_u_s_t_r_a_t_e_ct_..,___2_._s_3 ______ 2_0_2 :~~ S~ 

NOTE~ Be1ow 2 .. 50 = Occur slightly 

2 .. 50 and above = occur frequently 

x1 = Mean of pre-primary 

x
2 

= Mean of primary 

Table Sb shows mean of the two groups as observed by 

the researchera When cornbined, items 1 and 2 occur frequently 

on bath sideso Based on the =-ndividual groups, items 3 and 

5 occur frequently in group 1 7 while the same items occur 

slightly in group 2. On ·the other hand item 4 occur 

slightly in group 1, while the same item occurs frequently 

in group 2. Based on the grand mean items 1 to 3 and 

5 occur frequently while item 4 occur slightly. 
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J~: ~~.!1~~_.Ç_S?D .. ~ts of_ di~UPS:LY..~ 
~~~~SL~~r:_,ctero 

t-;:-='/No.. Con tex ts ~:l;;;na l-;-1_. -"--·;~a;;~" 
1 X z; 1 Mean 
Ï, J. . A2 ! 

~------~-_ ... _ '~~ ~--:~4~........_~~=·---
ij i : ; ! f 1o , VJhen the child lacks wri ting i , ! 
1 ~ materials :3.,10 f 3o18 ~ 3 .. 14 

1 2.. 1 vfüen the child is oppressed 
1 

( ' 

1 
· by his/her classmates 12.68 1 2. 77 ! 

3., VJhen the child lacks communi-
cation 2.,80 2.,12 2 .. 46 

4o \rJhe'n the environment is noisy 
2~87 

2o83 

5., Wheh the child is frustra ted 2.68 2o 70 2o62 
. - , __ ~:~~-,:c-----:..--._ 

NOTEg Below 2o50 ~ occur slightly 

2d50 and above = occur frequently 

= mean of male 

= mean of femal 

Table Sc shows the mean of the two groups as observed 

by the researcher .. It was observed that in both groups 

item 1 1 2 1 4 and 5 occur frequently .. On individual basis 

item 3 occurs frequently in group 1 7 while on the other 

hand item 3 occur slightly .. Looking at the grand mcan on 

both groups items 1?2~4 and 5 occur frequently while item 

3 occurs slightly .. 
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The two hypotheses for the study will be tested 

in this sectiono 

.t!Y..P..2~Sfl_§..~~ On~~ There is no significan_t difference 

between the rneans of disruptive behaviours exhibited by 

pre-prirnary and prirnary school pupils.· 

Table 6c:i.: 
•-==--..3..---~-

. . 

Physical Disruptive IPr.e-pri-
Behaviours mary .. 

X,, 
' .L 

1 .. (ighting 2 .. 79 
2o Pushing 2 .. 97 

3 .. Struggling ij 3o 35 
4 .. Eating in the Class-

roorn 1o85 

s .. 1Snatching of material 2 .. 93 

6 .. Talking 3 .. 27 

7 .. lvonderihg 2 .. 37 

' ~,., . 

Pri- al-
mary cula­._ 
x 2 ted 

3o85 6030 

2~97 0 .. 43 

3~31 0 .. 31 

'2~ 37 o .. o 

li Il 

n ;1 

19 H 

11 11 

1 8., Knocking on the head 1 .. 93 l 9. 

1 .. 97 2o67 IV ~ î 

i Defecating 3 .. 91 

~-~ C 

Wetting i3 .. 91 

1 .. 05 9 .. 70 ~~ ;1 

1 1 .. 97 14043 î7 il 

NOTE: s = Signif ican t .. 

Not significant .. 

A close examination of table 6(a) shows that the calculated 

value of t is greater than the table value on phy~ical disrup­

tive behaviour on items 1 1 2 7 4 7 8 7 9 and 10 .. The effect is to 

reject the null hypothesis in favour of the alternative 
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hypothesis~ 

On the other hand items 3 7 S, 6 and 7 show 

that the null hypothesis is accepted in faveur of 

the alternative hypothesis becaUse the t-table is 

grea ter than the calcula ted to 

Table 6,(b): 
~ 

' ' 

Summary .of t,-test Resul t For Tes tin~ 
]îypÔthesir<=:12.~ ~ a------·--

if .. , 
j S)No, Emotionâî ~ ' -1'r- -r1-· 

1 

Disruptive prirnary Pri-- . al-
1 

~ -~ 

Behaviours mary cule .... · · ~ 
x x tect ,. :if ; .g 

1 2 ~ 
o.. 

' 

1.; Cryirig 3.;20 2;;27 6047 :)4 b 1 .. 99 
r;~- ;' 

.05 

2. Laughing 2o83 2o29 3.;15 li 1 li ' Il 

3o Dancing 2o54 2.,37 Oo19 Il 1 tl ;.i_.,.; 

4 .. Thumb Sucking 3o 50 2o91 3.37 lî ; îi ii 

5o Smiling 2.;66 2 .. 18 2o80 IV ; n it 

60 lshouting 3o35 3o81 3c61 li • 
7o i Irri tabili ty ' 2o54 ·2045 Oo51 11 1 

ITemper tantrums 
.. 

8., 3o64 2o5Ü 9 .. 20 lî Î 

9o !Haii biting 3o47 3 .. 04 3 .. 07 n 1 

1Y 11 

lî NS 

lî Il 

Vî îl 

10i. liJi thdrawn Behav .... 
;iours 3.114 2.,81 2 .. 35 li ' 11 il • 

--- ' r::,,;p,~. --~ ·-
Table 6(b) above shows that almost all the items, 

except two of the ten Emotional Disruptive Behaviours, 

tested under t-test have çalculated t-value that are greater 

than the table value (1.99). These items are items 1 7 2 7 

4 7 5 7 6 and 8 7 9 and 100 Based on this the researcher 
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rejected the null hypothesi$ in faveur ~f the 

alternative hypothes:Ls., The two items. wi th lower 

t-calculated value are items wi~D lower t - calculated 
1 

' 
value are i terris 3 and 7., ·rn theSe cases, the nu11' 

hypothesis is accept, ,, 2.s against the alternative 

hypothèsisc 

Hypoth~i,s T.wo:-

There is no significant différence between the 

means of disruptive beh~viours of male and female 

pupils in Nsukka Urbano 

SIN Physical 
Disruptive 
Behaviours 

Males Females t-cal- .~··~a.,-.~-=r
1 

. ~~ • 
- - cula ted df ..o Ul 
X1 x2 _2 ~~ Table ,t; 

11=----=-1r--,=~--------i-----l_, __ l_.~~-<-J1r~- ~~!,_,...' ~---j-
F igh ting 2o 79 f 2o37 1 2., 71 

5 .. 

60 
7o 
80 

Pushing 3o35 ! 3,,31 1 0 .. 24 
Struggling 2 .. 33 r! 2~43 0.,73 
Eating in the 
Classroom j2a83 2 .. 87 0 .. 17 
Snatching of~ ~ 
materials 12~?7 1 

Talki~g 3 .. 12 

I
Wondering 2o25 
Knocking on 

?..,91 
2.,45 
2o22 

0 .. 43 
2o53 
1 .. 58 

94 
·;1 Il 11 

îl u 

·;) 

il n n 
a Il il 

\i 

s 
NS 
iW 

Il 

s 
NS 

n 

1 

the head 1., 79 1., 70 0 o 57 11 n ! 11 

9., Defecating 2"30 1.,96 2 .. 92 l n j •1 i a S 

·.=1_0_0 __ 1 i_ve_t t_ing 3 0 ~~],...' -2-o_8_s ___ o_o_7_s ___ L~.l-~-·-· àl..i -ii--'"-=N_s_ 

Table 7(a) shows that in items 1 7 6 7 and 10 the t-test 

calculated is more than the table value .. Therefore we 

, ... .-..... 
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reject the null hypothesis and unhold the alternative 

hypothesis. on the other hand, with the same table items 
' 

2 to 5, 1, 8 a11d 10 
' 

the t~test ca1culated is less than 

the table valllèo Therefote, we accept the null hypothe·-

!sis and rejedt the alternative hypothesiio 

Corn arison between males and females on 
--== D isrue t~~ Be h_a~r["~L~~Ç?_, t~._9~a 1) 

S/Noo Fem;Ï~f t-=7:a.1-
~ culated 

df 

,' ,-~--~------+-------~~~---,-~----~~---,-
1 o Crying 2o83 2o64 Oo08 ~94 
2o Laughing 2.50 2o62 

3o Dancing 2o39 2o52 

4o Thumb Sucking 3o12 3 .. 29 

Smiling 2o29 2o56 

6,, Shouting 3~56 3860 

7. Irritabili~y 2o56 2~43 

80 Temper Tan­
trum -

9. Nail biting 

10 .. Withdrawn 
behaviours 

0 .. 69 li 

0 .. 91 n 

1o54 n 

d-.31 17 

0 0 77 ii 

i 

Oi.85 n 

1o 55 11 

2.,35 

n 

il 

Il 

n 

n 

T 
Table 

.99 
li 

il 

;1 

il 

;1 1 ; 1 

··--=-1!----...,._..~---=-=-=-=-=---=----=-=-~Lw.L_,--
In the same way, an examination of table 7(b) shows 

that items 1 to 9 of Emotional Disruptive Behaviours tested 

have t-test calculated iêss than the table valuea Based 

on this thâ null hypothesis is accepted in favour of the 

alternative hypothesiso c~ the other hand item 10 has a 

greater t-calculated than the t-valuea Therefore the null 

hypothesis is rejected .~hile the alternative hypothesis 

is upheldo 

l. 

NoS 

" 

î1 

n 

ÎÎ 

il 

li 
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Summary of Findihgs 
' ' 

The results obtained from the tnvestigations 

made revealed that 

(1) The major forms of disruptive,pehàviours ex­

hibited by pre~primary and primary schools were 

physical disruptive behaviours - fighting, 
. . 

pushingj struggling, talking; and emotionai 

disruptive behaviours ~ crying 1 laughing and 

shoul:ingo 
.· .. 

(2) The emotional disruptive behaviours are 

exhibi ted more by pre-prirnary than prih1ary 

school pupilst physical disruptive behaviours 

are exhibited more by primary school pupilse 

750 

( 3) There is gender difference in the exhibi tic,n of dis .... 

ruptivct: beh~viours by pupils~ . Male pupils exhibi ted 

more physic~l disruptive behaviours than female pupils 0 

ôn the othêr hand~ fernalè pupils showed more emotional 

disruptive beh~vir~rs than the male pupils. 

(4) Conditions of lack of writing materials, oppression 

by others 1 lack of communication 1 noisy environ­

ment and frustration - precipitate the behaviours 

of pre-primary and primary school pupils. 
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CHAPTER FIVE ,.....,__ • .,..,,.....=,,:-~-=·~~~ 

INTERPRETATION AND DISCUSSION OF RESULTS 
=-4:::: . _.:,.==-~--~~~:.a ~· ... ::s:,.~~.,..,._-..a 

This chapter deals with interpretations 1 and 

discussions of the results presented in the previous 

chapter .. Theimplications,limitations, recommendation 

ànd conclusions as well as suggestions arising from the 

study are also included here .. 

Discussion of Results 

In presenting the interpretation and discussion 

of the results of this study 7 the following Sub · 

headings are used as basis: 

(a) Identification of the forms of disruptive 

behaviour in pre-primary and primary schools., 

(b) The extent of disruptive behaviours., 

(c) The contexts of disruptive behaviours .. 

(d) Hypotheses one and brJo., 

' 
;[den__iif ic2 ... tl-P'l of ~12.~ For ms of Disru..e_ll_ye,_J3~':3-.. '!...~?=':lf.ê. 

From the results of the first research question 

on (tables 2(a) and 2(b) there are two major forms of 

disruptive behaviours exhibted among bath pre-prirnary 

and primary school pupilso A close examination of 

table 2(a) which deals with physical disruptive behaviours 7 

indicates that talking was the most common behaviour 
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exhibited by pupils, followed by eating in the classroom, 

struggling among pupils 7 snatching of materials and 

wonderingo Others are pushin~ 9 fightingi knocking on 

the head and lastly defecatingo 

On the other hand, ba~e~ on table 2(b) which deals 

with emotional disiuptive behaviours, the résults showed 

that 11 shouting 11 is the most prevelant or, common, followed 

by irritability, crying, témper tantrums 1 laughing, 

smiling 7 withdrawn behaviout, nail bitirig, thumb sucking 

and finally dancing as the leasto îhê disruptive behaviours 

of the pupils were related to school activities such as 

failure to follow school regulationso For instance 

fighting in the classroom, talkln.g out of turn crying 

and wonderingo In line with this Touliatos and Lindholm 

(1981) in their study found out that parents and teachers 

reported problem behaviours ~-n their children and pupils 

at their homes and schools respectivelyo 

The findings of this study show that on the 

average, none of the disruptive behaviours both physical 

and emotional, occurs rriost frequently wi th the average 

means of 4o00 and above in the classroomo But there are 

indications that all the twenty disruptive behaviours 

were displayedo 
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The Extent of Di~~~pti~e Beh~iours Among 
~primary and Pri'2,_~Y~~Sch<22_l~-~ 

. ' 

78. 

Ih answ~ring .tesearch question·two (tables 3(a) and 

3(b), the rrieans of physical disrupti~e behaviours ~nd 

that of emotional disruptive behaviours were computéd. 

A close examination of table 3(a) which is for physical 

disruptive behaviours shows that the mearis of primary 

schools pupils in almost all the physical disruptive 

behaviours on the side of the pre-primary school pupils. 

On physical disruptive behaviours alone there are ten 

items and amoung the ten items 1 six occur more in 

primary schools o nTalking'i v.1hich has been iden tified 

as the most common is understandably more prevalent 

among older pupils (~-11 years) who have made friands 

and have a lot of thin,J:::o in common to talk about;, This 

is not so wi th younger pupil S. ( 3-5 years) o The next 

disruptive behaviour 11 eating in the classroo~i occurs 

more in primary schools because these pupils are more 
and 

mature,L.often corne to school with eatables or money to 

buy things whereas prc-primary school pupils often need 

to be fed by others at given times and generally not 

allowed to corne to school with money to buy things 

because they do not yet know the value of moneyo 

on emotional disruptive behaviours (see table 3(b) 
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therefore indications that pre-primary sçhool pupils 

on .the other hand, are leading in six out of ten items in 

this form of di!?ruptive behaviourso "Thumb..;.sucroing and 

temper tantrumss and crying, which are the most comrnon 

of these disruptive behaviour.s are more common ih 

pre-primary schools than in primary schools~ The 

reason appears to be the fact that pre-primary 

school pupils are very tender in age compared to their 

primary school counterparts and therefore miss their 

parents and bthér close famiiy members more than their 

older countérparts.. 11crying1r for example, is a common 

response of pre-primary schoôl pupils to a change of 

environment from the warmth of their homes to a strange 

sc::hool environmento There is hardly any pre-primary 

sèhool pupil who does not cry for the first one-week at 

schoolo 

A summary of the findings based on research question 

two, points to the fact that physical disruptive behaviours 

are displayed more am;ng primary schooi pupils than pre­

primary school pupiis while emotional disruptive 

behaviours are displayed more among pre-primary school 

pupilso The firidings on this section of the study have 

show that the disruptive behaviours of pupils undergo 
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c:hanges over a .period of time..- ·, T,his m,eans tha t age-
. ,r 

related changes 6ccur in the d.~rupt~ve behaviours of 

pupils in pre~primary and primary schools. Particular 

types of disruptive behaviour mày be à fUhction of ageo 

This is in line with the find!hgs of Càmmings et al 

(1989) that behàvioural shifts occur, thaf. c:::orrespond to 

oranges in developmental levèi of thihkihg between 

p.te~pri~ary and primary schôol pupl.Îs~ Behaviours like 

temper tantrums~ wettîng out of feat, and defecating 

were éommonly observed in pf~primâr~ than primary 

school pupils in this studys Similaçly, younger 

children a,re more easily upset than older ones and this 

is often manifested through crying as a way of seeking 

attention.; 

The indidation is that pùpils' usually out grow 

these behaviours as they grow up. Indeed, Murphy (1956) 

who had studied a group of nursery school children noted 

that nota single child was free of conflicts or develop­

mental problems .. These confl.:i.cts and problems, however, 

generally tend to disappear as ·children grow up or develop 

over the yearso 

,!,he Contex,ts of Disruptive Behaviours · 

The results of the analyses contained in tables S(a) 
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S(b) and S(c) indicat,à the contexts under which disruptive 

behaviours were displayedD Table S(a) shows that both 

pre-primary and primary school pupils displayed disruptive 

hebaviours on the highest order nwheri they lack. writing 

materialso In this CQntext 7 such pupils think they have 

a licence to play about and disturb otherSo Other contexts 

in which disruptive behaviours are very coinmon among the 

pupils 7 in their descending order are as follow; L·/hen the 

environment is noisyo Pupils seize this opportunity to 
. '· 

disrupt teaching and learning, by adding more noise to 

the noisy environmen to 1,Jhen the child is eppressed by his 

or her classmates~ The child reacts ta this act of 

oppression by creàting disruptive behaviour, which could 

corne inform of crying, shouting and strugglingo 1/Jhen the 

child is frustratedo The child also react to frustration . . 

by fighting 7 pushing, and withdrawing. This is in line 

with Lovell (1957:267) view that the number of responses 

to frustration are aggression 7 compensation, withdrawal 

and regressiono In effectif a child is unable to vary 

his responses to a frustrating situation, so that his 

needs become satisfied in a socially acceptable manner, the 

child will become disruotive to some extent for the teacher 

and the learnerso ~'Jhen the child lacks communicationo 

This leads to undesired response and also increases the 
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chances of blocking massages which the teacher wants to 

convey and thèrefore èrèates disruptive behaviours on 

the part of both the teacher and the learners. 

With regards to the contexts of disruptive behaviours 

of pre-primary and primary schoois there are some signifi­

cant differences between the meahs of the two groups. 

Pre-primary school pupils particularly tend to àisplay 

disruptive behaviours as a result of 11 lack of appropriate 

communic:ation11 between the teaching aid and the pup'ïls. 

This was what happened during my observation study. On 

one of the occasions, a teacher in one of the pre-primary 

schoèls had to slot in a video tape and the pupils were 

left on their own, but unfortunately they could not 

understand the language and actions in the film they were 

watching and this created a lot of disruptive behaviours 

among the pupilso Many were moving about while others 

were playingo This is in line with Akubue (1991), who 

argues that some illustrations of teachers can cause 

ncommunica tion gap 11 unless these are made in tel ligible 

to the youhg minds who may not be familiar with themo 

Table S(b) also shows ti,a t pre-primary school pupils 

generally displayed more disruptive behaviours than 

primary school pupils as a result of their immature age 

Specifically, prLnary school pupila displayed more 
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dis~uptive behaviour under the following contexts 

than the pre-primary sèhool pupils: When the child 

lacks ,ariting materials, and when the child is;oppressed 
-· 

by his or her classmates .. This is in line with Lindgren 

(1989) who observed that disruptive behaviours are 

displayed as a result of reciprocal interaction between 

the pupils in the classroomo The feeling of being 

oppressed by the mates within the individual appears 

to be the prime source o:2 the acto Lastly., was when 

the environment is noisyo It was observed that the 

primary school pupils seize the opportunity on any noisy 

environment to display disruptive behaviours. For 

instance in one of the primary schools a mad man walked 

briskly into the school compound, and this created a 

very noisy environment as they shouted and followed the 

man wherever he went .. This is in line with Akubue 1 s 

(1991) assertion that children generally seiPe the 

opportunity of a noisy environment to display disruptive 

actsa 

On the rating of the contexts of disruptive 

behaviours based on gender (males and females) in pre­

primary and primary school pupils 1 table S(c) shows the 

result in the descending order as follows~ When the 

child lacks writing materialsj when the child is oppressed 
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by his or her màteso. When the environmerit is noisy, 

due to frust.tëltion arid wben 1be child lacks corrununicationo 

A close examL,at:i.otl of table S(è) shows that all the 

contexts scored an averàge mean of 2o50 t'llhich was rated 

,ioccur frequently" o This indicates that all disruptive 

behaviours can originate frorn the five contexts, or are 

triggered-off as a result of the rive contexts ih table 

5Cc). 

!J2<::_,_~ul ts of the HYj2~tti~~ o 

li:ll?~~=gpe l:i21 
~-.Jhen the data was subjected to statisticàl analysis 

in Hypothesis one, to test if the differences were signifi­

cant7 the result in tables 6(a) and 6(b) show that the 

observed difference from the tables on hypothesis one 

indic~ted that 6 out of 10 physical distuptive behaviours 

and 8 out of 10 emotiohal disruptive behaviours were greater 

than the table value which was 1~99o Therefore the hull 

hypothesis was rejectedo The implication is that there 

is significant difference among the pre-primary and primary 

school pupils in the rating of these physical and emotional 

disruptive behaviours among pupils at OoOS level of 

significanceo The high level of difference between disrup­

tive behaviours among pre-primary and primary school pupils 
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could be as a result of the age difference between 

the two grotips .. 

On the other hand 4 out of the 10 physical disruptive 

behaviours and 2 out or the emotional disruptive behaviours 

as showh in tables 6(a) and 6(b) respectively show that 

there is no significant difference in the disruptive 

behaviours exhibited among pre-primary and primary school 

pupilso The t-test of difference between the mean X 
rating by pre-primary and primary school pupils on 

these behaviours were h!SS than the tabie value on 1.99. 

Therefore the hypothesis was acceptedo 

Hypothesis Tw,.2 ( Ho 2 ) 

In analysing hypothesis two to test if the 

difference en gender were significaht the results in 

tables ?(a) and 7(b) show that 3 out of the 10 physical 

disruptive behaviours and 1 out of the ten emotional 

disruptive behaviours were greater than the table value 

which is 1.990 The evidence from the table tenà to be 

in support of the alternative hypothesiso This implies 

that the null hypothesis was rejectedo This therefore 

means that there is siqnificant difference in the mr;;an 

of disruptive behaviours among male and female at 0.,05 

level of significanceo The high rate of difference between 

male and female pupils could be as a result of males being 
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more intense and physically active than female. This is 

in line with Hurlock's CL982) view that male children 

are freer to react to situation due to their hyperactive 

behaviourso 

A close::examination of tables 7(a:) âhct 7(b) ones 

more indicate that 7 out of the 10 physical disruptive 

behaviours and 9 out of the other 10 emotional disruptive _;:._:) t 
!'' 

behaviour?, did not show significant difference arnong 

male and 'temale pupils. Tne t-test between the means 
, i p--: . 

~ -· 

rating of male and female pupils on these disruptive 

behavi9,ur ).Nere less than the table value 1tJhich is 1.99 at 
;'.f,'f· 

0 .. 5 level.,of significanceo The implication is to uphold 

the null qypothesis against the alternative hypothesis. 

Imp,lications of the Study_.., 
('.'f. 

-~· 
.)/· :·· ! 

The study has a Jreat deal of implications for 
·i·:tJ'. · T: . ·_: ,--::' r:-· : l'. .. ;: .. 

·,·: 

the pupils, parents, teacher and educat~ona~ policy 

makers .. 

(1) The result of the study indicated that pre-primary 

and primary school pupils exhibi t disruptive .. 

behaviourso There were some indications that certain 
_._:) 

. ' 

behaviours were dominant among'. ·pre-prirri?FY school 
. T .•. ~ ; 

pupilso it implies that disruptive behaviours 
r::• ,.:. ·, s: LH 1 ~.\ \_ ;-· 

can manifest in children even e,t pre-primary school 

'"!.,'c· ageo There were also indications that such behaviours 

CODESRIA
 - L

IB
RARY



could be carried over to primary school age. Thi.;; then 

corresponds with studies on childhood experiences which 

were studied by some researchers like Hurlock (1982) and 

Frued (1965) who found out that a child's adult life 

and personality are much influenced by his or her early 

experiences in life~ The above finding is based on the 

fact that young children are just beginning to incorpor­

ate a sense of right and wrong and with thei.r logic, 

they may do things that appear to be disruptive but which 

really reflect that they are·victims of their immature 

logic .. 

·Disruptive behaviour develop as a result of the 

inabili ty of parents to sa tisfy all the ne-cessary needs 

of the children. This could booster tensions which 

the child has to battle with .. This is also in line with 

psychoanalytic theorists who beleive that disruptive 

behaviours are displayed as a result of unconscious feelings 

of insecurity and inadequacy on the part of the child who 

displays these behavi6urs .. 

(2) The result of the study highlights the difference 

between pre._primary and primary school pupils displayed 

disruptive behaviourso Pre-primary school pupils dis­

played more emotionai disruptive behaviours 7 while primary 

school pupils displayed more physical disruptive behuviourso 
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On the whole there is no significant difference between 

the disruptive behaviours tl'}~\ were displayed by both 

groupso Following the findings of this study, the disrup­

tive behaviours exhibited were as a result of the age 
-.- Î ,. °' - . .. r-. ::: ( .. :. --~ ; .: . 

• · 
1 

"'' ·r· • . . (:J '.. · · /-. ) r.~- - .i ,:.. -i ·· • ... .,. •• -1 

differences b'etwee'n the two groups (pre-primary ~n.d ,p_rj.m_~ry 
.. .-· .. ·-.·_: --~.r·--~.-~-- :z_~:;:-:;..-.::r::\~~ :·· --~--·.;··:_:: ·:.) .. _: .h....!'·"-·-•· 

.-.~-'-,.; "\..'..;·. · .. ~:- ··. ' ... :: ,',.(:;':i;-.. :.:· - . --
sc hoo l p:up·il's')--.;· ·· It wa_5- hypothsized that changes in~.çlisrup-

, · -~ - • • -- - -1'. ,.·· ·• -~x,:. 
. . . -:-- ; - ,· f :, ~-r< .;-:'":. /- : ...,. >.· :~: _ . -. -~,. · : ~ . r, -~ ...... - · .:i ·: 

tivë bêhàviburs accured :::':..~om pre-primary to p.rirnary sc~9.p_;so 
·.-t 

Fior· instance behavioGrs such as temper tantrums 11 ctef~cating 
.. ~ •• ·; '. • .1 '. !~). 

_·.i C;f: 

àhd wetting out of fèar were dominant among pre-prima;y 
;· ·:; .i .. -- . • i ·, '. • ... :: ' . 

school pupilso 

(3) Another important finding in the ·study is that 

pre-primary school pupils are prone to emotional disrup­

tive behaviourso This could also be as a resuit of their 

age and their emotional feelings which are yet to be built 

upas they developo This is in line with Hurlock's 

(1982) view that children react violently to a seeming 

trivial stimulus, when angry they have temper tantrums 

out of all proportion to wha t angered themo This is 

because children at pre~primary school age lack emotional 

toleranceo This implies that emotional disruptive 

behaviours are less expressed as children grow older due 

to the fact that they l2arn how teachers and other people 

feel about their disruptive behaviours~ 
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(4) This study also revealed that male pupils are 

more hyperactive than female pupils in the scnse that 

they displayed more physical disruptive behaviours than 

their female counterparts.. on the other hand females 

were found to be more emotionally disturbed than their 

male counterpartso Richman, Stevenson and Graham (1975) 

in line with the above they found out that boys have 

higher rate of problem behaviours .. It implies that boys 

expressed disruptive behaviours that are regarded as 

appropriate to their sex such as fighting more frequently 

than these disruptive behaviours that are considered more 

àppropriate for girls such as crying and laughing .. 

(5) The study shows some of the contexts or situations 

in which the child finds himself or herself at a particular 

timeo Such situations include that of lack of writing 

materials 7 that is inability of parents to provide writing 

materials for the childo The implication is that pupils 

displayed disruptive behaviours against the feeling of 

frustration experienced as a result of lack of writing 

materialso This is in line with A.kubue (1991) that sotne 

parents neglect their responsibilities to their childreno 

So parents should provide the basic need of the school 

for their children .. This study also reve2led that pupils 

displayed disruptive behaviours when they arc under pressure 
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from otherso For instance, a child that is oppressed 

by the 11bullies11 has no other alternat.ive than to 

react, in the form of crying 7 fighting, pushing and 

strugglingo These reactions often affect teaching and 

learning in the schools, with far reaching consequences 

for the individual pupilo 

RECOMMENDATIONS 

Based on the findii--;s of the study 7 the following 

recommendations are madeo: 

(1) The government should make sure that proprietors/ 

proprietresses are qualified psych0logists or 

have knowledge of childhood education before 

their schools are regis~eredo 

(2) The government should endevour to include 

psychologists as inspectors and supervisors 7 

who will from time to time visit the pre-primary 

and primary schools for purpose of appraising 

the progress reports of the pupilsd If disrup­

tive behaviours are noticed~ immediate and 

possible intervention will help to minimize such 

behaviours in the schoolso 
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(3) On the part of the teacher, the teachers 0 

educational programmes shô~~d include adequate 

training on how to handle'Snd minimize problem 

behaviours that might ari~e in the classroomo 

The teacher should endevo~r to understand 
' ' . 

that there are individuat differences among 
;, . °;. ·i·· . 

. ' 

pupilso This knowledge may help him/her to 

intervene effectively in the life o.f pupils'~ 

{4) Teachers should create a conducive classroom 

to enable children to enjoy learning .. 

{5) The curriculum planners should endevour to 

provide op'.)ortunities for tasks which challenge 

the pupils creativity and their i~aginations. 

' 
Limitations .of the Studyg 

Though this stuctx attempted to obtain adequate 

information on types of disruptive behaviours in general 

îhe results have neen limited by eertain faccors~ 

(1) The methodology Jsed in the sludy was a survey 

design in which participant observation was used 

as the main technique for collecting datao It may 

be possible that if observation is combined with 

interview it would have yielded different resultso 
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(2) The number of pupils used for the study are 

relatively fewo These may introduce rrùnor 

biasesc 

( 3) The scope of the .study was limi ted to only Nsukka 

urban in Enugu stat20 It was impossible to 

extend the study to other Urban areas, because 

of the constraints faced by inadequate resources 

and the time limi to 

(4) Sorne of the teachers who assisted the researcher 

in data collection might not have been competent 

and careful in observing pu.pils in the study and 

might have misrep.resented the pupils real patterns 

of behaviourso 

Dispite these limitationsp the study was 

successful, for the fact that the purpose of th8 study 

was achievedo 

Suggestions.Jar Further Resears.b, 

From this study there are some areas- that the· study 

did not adequately addrc:::s and which therefore requirc:? 

further researcha These are as follows~ 

(1) A comparative study of the inc.idence of disruptive 

behaviours among pre-primary and primary school 
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in Nsukka urban and rural areao 

(2) A similar study on Qisruptive behaviour among 

pre-primary and primary school pupils could be 

made in other urba~ areas in the state as well 

as other states usin9 a combination of ques­

tionnaire and observation methodso 

(3) A similar study- on disruptive behaviours could 

be made in tetiary institutions including the 

universities" 

Summary of t~e study: 

The aim of this study is to investigate the 

disruptive behavicurs amc,ng pre--primary and primary 

school pupils in Nsukka Urban~ area of Enugu State in 

Nigeriao The following objectives guided the study: 

(1) To identify the forms of disruptive behaviours 

among pupils in pre-prirnary and prirnary schoolso 

(2) To determine if disruptive behaviours are 

displayed more by pre-primary or primary school 

pupilso 

(3) To ascertain if disruptive behaviours are 

displayed more by male than female pupils in the 

schoolso 

(4) To ascertain the contexts within which disruptive 

behaviours occur in these schoolso 

CODESRIA
 - L

IB
RARY



940 

The population for the study involved twelve (12) 

schools, six (6) ~re-primary and six (6) primary schools. 

The sample consisted of ninety six (96) pupils selected 

from the two groups (pre-·prirnary and primary schools) .. 

In doing the selection 7 balloting without replacement 

was used .. Observation was the major instrument used 

for the data collection., Pupils Behaviour check-list 9 

with a four-point rating scale wa'.s usedo In analysing 

the data the researcher made use of frequency, mean and 

standard deviation for the four research qu~stions, and 

t-test statistic for testing the hypotheses .. 

The following were the major findings of the 

study: 

(1) Two forms of disruptive behaviours (Physical and 

emotiona) were revealedo 

(2) Emotional disruptive behaviours are displayed 

more by prè-primary than primary school pupilso 

Physical disruptive behaviours are displayed 

more by primary schc.=·l pupilso 

(3) Gender differences c8ntributed to the differences 

contributed to the differences in physical and 

ernotional disruptive behaviours of pupils. 

(4) Social Conditions - lack of writing rnaterials 9 

oppression by others, lack of cornmunication 9 
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nais y environmen-t and frus-t,i;.a.ti~..e.cipi ta te 

the disruptive behavioùrs of pre-primary and 

primary school pupiiso 
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Appendix I 

Department of Education, 
University of Nigeria, 
Nsukka" 
Enugu Stateo. 

23rd October 7 1997. 

The Headmaster/Mistress/Proprietor/Propriekess., 

~ .. 

Dear Sir/Madam, 

Research Pr~o_l.esj; 

The student whose particulars are stated below 
is conducting a study on Disruptive Behaviour of pre­
primary and primary school children in Nsukka Urban, 
Enugu Stateo The purpose of the study is to find out the , 
forms of disruptive behaviours exhibited am6ng pre-primary 
and primary school pupilso 

Your co-operation is highly needed in order to make 
this study successfulo I wish to assùre you that all 
information given will be trea ted in strict 
confidence and used purely for research purposes ... 

Thanlcs for your anticipa ted co-operationa 

Youri sincerely, 

Igbo, J .. N. (Mrso) Student 
PG/MoED/93/150530 

Professor JoNo Okpala 7 

Head, Department of Educationo 
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CHILDREN 9 S BEHJ-.VIOURAL RATING SCALE 

Please fill in the·preliminary information 
before scoring the quest~ons. 

9 to 1.1+ 

102.. 

Age Range 3 to 5+ 

Sex~ Male 

_______ _.,,_,,,,., ....... 

Female 
______ ,...,., __ _ 

Classes: Preprimary 
~-~ 

Primary ---~··---==--c~ 
Name of School 

INTRODUCTION 

Having known the preliminary information of the 

chilà 7 rate the following disruptive behaviours by 

ticking <=t) on four point l to 4' scale reflecting the fre­

quency with which the particular behaviour generally occur 

in the child with what you have observedo 

For example as scale of 1 = Does not occuro 

2 = Occur slightly 

3 = Occur frequently 

4 = Occur most frequentlyo 
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SECT!ON i\ 

' 

5o Snatching of 

! ! 
i 

t 
..•. ""' 

., 
1 

~-~-~~a~t~e:.;r~i;:a:.;l~ss:_=-~-~+~-4-=--·-+-i-,,_-1---r-=r· -~~-_..-""""" __ l 
1 .. Talking in the i 

.. 
~ 
f ' 

~ . ....,.;,,~c~l~a~s~s~r~o~o~m~~---~~+-4,;,;.,_=+--l~-t--+--=-t--;=-~--·,,.,,,..----l 1 

7 o ,\:Janderina 

8.. Kick.inq -~ ---------1 
!' 

9. Knocking on the ' ~ 
1 ti 

l;i~==~~-n-la_o_f~=o=b=i-e=c=t-+=--i-=--+-+~+---t--"'T-=t--~-~=~ =· j 
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A.ppendix iii. 

(1) Aunty Lizzy 1 s Nursery Sch<:>ol Onuiyi, Nsukka 

(2) Royal kiddies Nurs-.::ry Schéol Ihe/Oweere 9 Nsukkaa 

(3) hlisdom Nursery School Ihe/Owerre, Nsukka. 

(4) Sto Paul 9 s Nursery Schoo\, Nsukkao 

{5) _Mercy Nursery School, Nru, Nsukkao 

(6) Foundation Nursery Schoo). Nru, Nsukka .. 

(7) Central Primary School Ihe/Owerre 7 Nsukka. 

(8) Central School Nru Nsukkao 

(9) Union Primary School rt, Nsukkao 

(10) Umukashi//\chara, Joint Primary School Nsukka. 

(11) 

(12) 

Union Primary School 7 Nru 9 Nsukkao 

Enugu Road Primary School~ Nsukkac 

·-,.;,.: 
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