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ABSTRACT 

Kenya, as a dèveloping nation, is undergoing dynamic 

poli tic al, economic and social cultural transitions. The 

educational system is experiencing curricular, administrative 

and cultural change as well. The guid,ance and counseling 

program was recently introduced in the secondary schools as a 

component of the curriculum to respond to changing needs of 

the population. 

The major purpose of this study was to describe the role 

and functions of the guidance and counseling program in 

selected Kenyan secondary schools. The study invol ved a 

survey of secondary school students, counselors and 

headteachers regarding their perception of aspects of the 

guidance and counseling program. 

The sample for this study consisted of 520 secondary 

school students, 108 counselors and 108 headteachers randomly 

selected from secondary schools in eight districts in the Rift 

Valley and Western Provinces of Kenya. 

Data were collected and analyzed by use of percentage 
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tabulation, cross tabulation, analysis of variance and factor 

analysis. The results of the study indicated that students, 

counselors and headteachers perceived selected roles and 

functions of guidance personnel and counseling programs, as 

preserited by AACD (American Association for Counseling and 

Development) as being fulfilled, with the exception of career 

development role. Career guidance services were perceived as 

inadequately provided by the program. Awareness and 

utilization of the guidance program in the schools were found 

to be at a high level. 
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CHAPTER 1 

INTRODUCTION 

The rapid and dynamic socioeconomic and technological 

development experienced in Kenya has resulted in drastic 

social-cultural changes that continue to have a profound 

impact on traditional life patterns in Kenyan society. Old 

social institutions and cultural practices have been 

considerably replaced by new ones, such as the school, church, 

political democracy and capitalistic consumerism, which form 

the new order of the modern society. At the time Kenya became 

independent, it inherited a christian-missionary and British­

colonial system of education which posed many problems and 

challenges of quantity, quality, relevance, and utility in the 

new nation•s educational structure and philosophy (Kinyanjui 

and Gakuru, 1987). 

The Kenyan government realized, after gaining political 

independence, that the development of human resources 

fundamentally depended on the level and intensity of formal, 

non-formal and informa! education and training. over the last 

twenty seven years, several government appointed Education 

Commissions have reviewed major issues and problems in 

education and training to insure that the goals and objectives 

of education were consonant with the national philosophy, and 

contributed positively to all aspects of national development 
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(Development Plan, 1988-93). 

In response te the emergence of a complex and 

sophisticated social-economic infrastructure, Kenya as a 

nation in transition has placed high priority and emphasis on 

the careful sy_stematic planning and development of an 

effective education system. Education was recognized as an 

agent of social change and a means of enabling members of a 

society cape with the effects of rapid change. The enormous 

financial investment by the government and the individual 

families in the education and training of children attested te 

their perceived crucial role in the development of the 

individual and the nation. An estimated 30% percent of the 

annual national budget was allocated for educational 

financing. Kenyan education has continued te undergone 

tremendous expansion and evolution since the attainment of 

political independence, in order te accommodate and address 

new social and economic problems of national development and 

an increasing population, 

highest in growth rate 

estimated as one of the world' s 

(Development Plan, 1988-1993; 

Kinyanjui, 1989; Weekly Review, 1991). 

Social-cultural changes in society normally cause 

disruption te individual, group, and family life styles, thus, 

change may precipitate psychological adjustment problems. 

Traditional African societies have always had forms of 

guidance and counseling methods as ingredients of the 
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indigenous informal education system. Makinde (1973) noted 

that: 

If education is a universal and cultural. phenomenon, a 
process of enculturation and acculturation, a process of 
learning to live, then it existed in its authentic and 
traditional form for the African child long before 
schools were established in Africa by white explorers. It 
was an education that placed an emphasis on people rather 
than things~ ·It was an education that prepared the young 
for social, economic, religious, and political 
responsibilities to their houses, clans, villages and 
communities as a whole. It was an also an education that 
inculcated in the young ones the cultural heritage of 
beliefs, emotional dispositions and appropriate behavior 
patterns for all occasions and toward all peoples. 
Through oral history, taught by his parents and elders, 
the African child knew all about the·genealogies of his 
clan, the legends surrounding previous exploits of his 
ancestors and the mysteries of his religion (p.15). 

The provision of guidance and counseling was effected by 

certain identified people of society to whom members could 

turn when necessary (Makinde, 1984). The African extended 

family structure provided a support system to relatives 

needing help. Disappearing traditional guidance and 

counseling services from indigenous helpers, and the change of 

the extended family system, have necessitated the introduction 

of alternative formal helping services. 

Based on the recommandations of the Report of the 

National Committee on Educational Objectives and Policies, and 

the Report of the Presidential Party on Education in the Next 

Decade and Beyond (Gachathi, 1976 and Kamunge, 1988), the 

Kenyan Government has instituted a policy for implementation 

and development of the guidance and counseling program as an 
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important component of the curriculum of the education system. 

Guidance and Counseling services in the school function as a 

means of providing educational and vocational guidance to help 

youth develop decision making skills that will enhance their 

transition from the school into the world of work. 

Kamunge (1988) reported that, secondary schools in Kenya 

have a crucial role in preparing youth to become productive 

members of society. The academic program of the new 8-4-4 

education system (i.e, eight years of primary, four years of 

secondary and four years of university education), has changed 

the old curriculum structure, to such a level of diversity and 

sophistication, that required the inclusion and improvement of 

guidance and counseling services as a component of the school 

curriculum. Students in secondary schools potentially 

constitute a great reservoir of the country's human resources. 

These students must, therefore, be systematically and 

appropriately assisted and guided in choosing and pursuing 

relevant academic and vocational programs of study that are 

commensurate with their individual abilities and career 

aspirations. At present, Kenyan educators have realized that 

a viable program of guidance and counseling, similar to the 

European and American approach, needs to be fully implemented, 

at all levels of schools, as a matter of policy, to help deal 

with increasing psychological, social, educational, and 

vocational adjustment problems experienced by students. 
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The changing curriculum within the school system, and the 

economic and career opportunities outside the schools, also 

keep changing, as the country develops. This researcher 

considered the present as a crucial time te examine the 

guidance program in selected secondary schools, with a view te 

determining its role and functions, and how it could be 

improved te benefit Kenyan youth. The high cost of educating 

children, from nursery through secondary school could be a 

waste of national resources, if unavailability of appropriate 

educational guidance and erratic career orientation result in 

casting the country needed, but misplaced, manpower. This 

study was designed te attempt te find answers te some of 

these issues as raised above, specifically with regard te 

secondary school guidance and counseling program. 

General Background 

Okon (1983) has observed that youth in Africa today face 

problems that include lack of self-knowledge and understanding 

of their strengths and weaknesses, 

development, feeling of insecurity, 

concerns about personal 

lack of awareness of 

educational and career opportunities, inappropriate work 

values, drug abuse and poor interpersonal relationship skills. 

Secondary school students are developmentally and vocationally 

at a transition stage. An innovative and relevant school 

guidance and counseling program should be developed for all 

secondary schools and other institutions of learning (i.e., 
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primary schools, and colleges),to address developmental needs 

of youth and facilitate their transition from school into the 

modern world of work (Kamunge, 1988). 

In analyzing a similar situation facing Nigeria regarding 

lack of appropriate counseling services in that country• s 

education system, ·Makinde (1973) noted that, 

A great amount of energy and effort is expended by 
teachers and school administrators on resolving crisis 
situations or. providing remedial services, instead of 
developing and executing · an appropriate guidance and 
counseling program for wholesome child development.The 
present status quo is maintained by coercion, subjection, 
repression, compulsion, and corporal punishment. 
Confusion abounds among teachers, school administrators 
with regard to what learning models are consonant with, 
and conducive to maximum child education and development. 
Without the correct or relevant and viable instruments of 
guidance and counseling, building a new curriculum can 
not selve emotional, psychological and vocational that 
students and graduates are experiencing (p.3). 

In Kenya, the Ministry of Education established a 

guidance and counseling unit, within the inspectorate section, 

for the administration and supervision of guidance and 

counseling program in secondary schools. Government mandated 

national education review reports have commented upon the 

urgent need for the expansion of the guidance program, 

particularly in the field of education (Ominde, 1964; 

Gachathi, 1976; Mckay, 1981; and Kamunge, 1988). The need for 

guidance and counseling exists in other aspects of society as 

well. Concerns, among others, are with HIV patients, substance 

abusers, criminal offenders, refugees, families under stress 
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or conflict, career and retirement related problems, and 

migrant workers moving from rural to urban centers (Balmer, 

1989). 

The social-cultural context of a society must be 

considered in the development of guidance and counseling 

programs. Sue (1978) explained that, the way an individual 

thinks, feels and acts in the decision making process, and the 

way life events and experiences are defined and perceived, are 

alla function of the individual's cultural background. No 

guidance and counseling practice in a country can be presumed 

scientific or meaningful if such practices are not based on 

the cultural value orientations of the society and its people. 

Okon (1983) and Ipaye (1982) posit that, when 

establishing and developing a guidance and counseling program 

in Africa, .it is important that the counseling modalities 

applied should integrate the beneficial aspects of the 

traditional African counseling approaches. 

Statement of the Problem 

Formal guidance and counseling services as known and 

practiced in western societies were introduced in Kenya in the 

early 1960' s (Kilonzo, 1984) • In 1962, the Ministry of 

Labour, in conjunction with the Ministry of Education, 

prepared career guidance materials to be used by career 

teachers in secondary schools for the vocational guidance of 

students. In 1965, the employment department in the Ministry 
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of Labour produced a career information guide ta assist school 

guidance counselors provide better vocational guidance. By 

1971, the Ministry of Education formalized a pèlicy of 

implementing a guidance and counseling program in all Kenya•s 

government maintained secondary schools. A special unit was 

set up ta organize, administer and ·supervise the program under 

the school inspectorate section. The unit was charged with 

preparing guidance and counseling materials and the 

coordination of in-service workshops and seminars for teacher 

counsellors and school administrators (Kilonzo, 1984). 

Tumuti (1985), noted that, an examination of the current 

functional status of the guidance and counseling program in 

Kenyans schools does net provide concrete evidence of 

substantial success in the achievement of the objectives and 

expectations of the program. Balmer, 1989; Kilonzo, 1984; 

Tumuti, 1985; and Kamunge, 1988, among others have alluded 

also ta the view that, the major problem with the current 

guidance program in most of the schools was the lack of 

trained professional guidance counselors ta plan, develop and 

organize viable guidance programs. Headteachers of secondary 

schools appoint one or two teacher(s) among the staff ta 

coordinate guidance and . counseling services for students. 

While the majority of the teachers appointed have had no 

formal training.in counseling, some of them have attended in­

service counseling workshops and seminars. 
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Kenyan secondary schoo_l counselors actually teach a full 

load in addition to counseling. They have inadequate 

facilities available, thus making it difficult for an 

effective implementation of a counseling program. It should, 

however, be noted that the counseling program in America 

experienced a similar situation in the early years of its 

qevelopment (Sherzter and Stone, 1981). 

All indications seem to point to a possibility that, the 

concept and objectives- of the guidance program would still be 

ambiguous to students, teachers, counselors and school 

administra tors. It was, therefore, necessary to 

systematically study what aspects of the counseling program 

were being implemented, so that information or knowledge would 

be gained to determine whether the program was appropriate, 

relevant and effective. 

Purpose of the study 

The purpose of this study was to describe the perceptions 

of students, counselors and headteachers about the role and 

functions .of the guidance and counseling program in selected 

Kenyan secondary schools. 

Research Questions 

The research questions that were addressed in this study 

were: 

1. What are the perceptions of students about the role and 

functions of the guidance and counseling program? 
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2. What are the perceptions of counselors about the role and 

functions of the guidance and counseling program? 

3. What are the perceptions of headteachers about the role 

and functions of the guidance and counseling program? 

4. What relationships exist between the perceptions of 

students about the role and functions of the guidance and 

counseling program and selected demographic 

characteristics? i.e. (1) gender, (2) type of school, 

and (3) location of school. 

5. What relationships exist between the perceptions of 

counselors about the role and functions of the guidance 

and counseling program and selected demographic 

characteristics? i.e. (1) gender, (2) type of school, 

and (3) location of school. 

6. What relationships exist between the perceptions of 

headteachers about the role and functions of the guidance 

and counseling 

characteristics? 

program and selected demographic 

i.e. (1) gender, (2) type of school, 

and (3) location of school. 

7. Are there differences in the perceptions of students, 

counselors, and headteachers about the role and functions 

of the guidance program and selected demographic 

characteristics? i.e. (1) gender, (2) type of school, 

and (3) location of school. 
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s. What are the heip seeking behaviors of students as 

perceived by students? 

9. What are the perceptions of counselors and headteachers 

regarding the support accorded to the guidance and 

counseling program by administrators, teachers, parents 

and the community? 

10. What are the beliefs of students, counselors and 

headteachers regarding the extent to which students seek 

help from traditional healers? 

11. What are the views of counselors and headteachers 

regarding the suitability of western theories and methods 

of counseling for Kenyan students? 

12. What are the relationships between the views of 

counselors and headteachers regarding the suitability of 

western theories and methods of counseling in respect to 

selected demographic characteristics? i.e. (1) gender, 

(2) location of school, (3) seminar attendance and (4) 

professional training. 

13. What problems are experienced by secondary school 

students as perceived by students, counselors and 

headteachers? 

14. What are the general views and comments of students, 

counselors and headteachers regarding guidance and 

counseling activities in their schools? 
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Siqnificance of the Study 

The Kenya government' s policy decision to emphasize 

guidance and counseling as a crucial component of the modern 

secondary education curriculum was based on strong 

recommendations emanating from the national commissions set up 

to look into the national objectives of education 

(Ominde,1965; Gachathi, 1976; McKay, 1981; Kamunge, 1988). A 

review of the literature on guidance and counseling in Kenya 

revealed that minimal research and writing have been done in 

this area (Eshiwani, 1981; Tumuti, 1984). 

The role of guidance and counseling program in secondary 

schools has been underscored by the introduction of the new 8-

4-4 system of education. The majority of Kenyan youth 

terminate their education after graduating from secondary 

schools (Gachathi, 1976; Kamunge, 1988; Development Plan, 

1988-93). These students, more than others at any level of 

education, need to be equipped with decision making skills to 

facilitate their transition from school to the world of work. 

This study was designed to assist education planners in 

reviewing the developmental progress of the guidance and 

counseling program in secondary schools, within the national 

educational objectives. It was hoped that findings regarding 

the performance of school counselors would be used to examine 

and review the training needs and deployment of appropriate 

resources and facilities for development and improvement of 
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the program. 

Assumptions of the study 

This study was based on the following assumptions 

regarding the guidance and counseling program in secondary 

schools: 

1. That secondary schools in Kenya were implementing the 

guidance and counseling program; 

2. That the responses on the 

respondents would reflect the 

survey 

extent 

instrument 

to which 

objectives of the program were being implemented; 

by 

the 

3. That the Form-4 students surveyed in the selected 

secondary schools would have been exposed to the guidance 

and counseling program; and 

4. That schoo1· counselors, students, headteachers and 

education officers would cooperate and provide honest 

responses to questions asked about the program. 

Limitations of the study 

The study concentrated on randomly selected public 

secondary schools in Western and Rift Valley provinces of 

Kenya. There are, in total, eight provinces in the country 

which reflect diversified geographical and cultural 

differences which could probably influence the approach, 

method and resources involved in implementing the guidance and 

counseling program in schools. The ideal situation would be to 

draw a national sample, whose findings could be generalized to 
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all secondary schools in the country. Due to the 

unavailability of time and funding, the researcher purposely 

drew a random sample of schools and subjects from eight 

districts in the two provinces for the purpose of this study. 

In view of these factors, the generalization and application 

of the study findings to other secondary schools of Kenya 

should, therefore, be done with caution. 

Definition of Terms 

Counseling: A process usually involving direct contact 

of students with a counselor, individually or in groups, to 

help the students better understand themselves, their 

positions in school and society, their attitude toward 

themselves and others, their particular behavioral 

characteristics as individuals, and the career opportunities 

or alternatives available to them (Tolbert,1980). 

Group Counseling: Activity in which a small group of 

students work with a counselor toward understanding and 

solution of persona!, social, vocational and educational 

problems. The focus is on group interaction, classroom 

discussion, which assist students in making choices related to 

educational and career planning and objectives. 

Career Development: All activities and use of resources, 

such as advising, counseling, occupational information, 

interest and aptitude tests, films, classroom discussion and 

field visitation etc., which assist students in choosing, 
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preparing for and entering.appropriate occupations (Shertzer 

and Stone, 1981). 

School Counselor: A person whose principal task (usually 

through confidential interviews with individual counselees or 

a small group of counselees) is to help students make choices, 
' . 

which lead to solutions to their educational, vocational, 

social and persona! problems (Ponniah, 1972). 

Secondary School: Second level of education after eight 

years of primary schooling_. Sécondary school education lasts 
/ 

four years and is provided for a fee paid·by students. 

Rural Secondary Schools: Secondary schools located in 

the rural area of the country, out of municipal, urban or city 

boundary limits. 

Public School:· A school that receives financial support 

from the government '(maintained or assisted out of public 
. . r 

funds). Tuition fee is paid for education, ·but- is relatively 

lower compared to other type of schools. 

Private School: A commercial school that is owned and 

operated ·by a private organization, but approved and 

registered by the government. Tuition fee is paid, but is 

comparatively high compared to other type of schools. 

Harambee/Assisted School: A school owned and operated by 

a local community, but approved, registered and partially 

assisted by th7 government. A low tuition fee is paid by 

students in Harambee schools. 
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Educational Guidance: All activities and use of 

resources, such as advising, counseling, informational 

material, tests, visitations, aptitude testing,and films, 

which assist students te make intelligent educational 

decisions and plans. 

Expansion in Educational Provision: Used te refer te the 

curriculum and its contents. Any expansion in education 

provision indicates either an increase in program by 

introducing new ones that are intended te achieve desired 

goals or modification in the existing ones by using modern 

teaching technology. 

Form: Re fers te secondary school grade level. Form 1 te 

4 would be equivalent te grades 9 te 12 in the .United States 

educational system. 

8-4-4 system of Education: The current new educational 

structure in Kenya with eight years of primary education, four 

years of secondary education and four years of university 

education. Primary and university education is free, while 

secondary education is provided at a fee. 

District Education Officer: 

responsible te the provincial 

district education program. 

An educational administrator 

education officer for the 

Headteacher(headmaster or headmistressl: The teacher in 

a school in charge of administration of the school (the 

equivalent of a principal in an American school). 
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Inspectorate section: The section in the Kenyan ministry 

of education charged with the supervision of national 

educational programs. 

Province: An administrative region in Kenya comprised of 

a number of districts or counties. There are eight provinces 

in the country. 

District: An administrative region in Kenya comprised of 

·a number of divisions and locations. There are forty two such 

districts in the country. 

Western approach to counseling: Refers to American and 

European models of guidance and counseling in schools. Western 

education refers to education within school walls (Makinde, 

1973). 

Traditional healers/helpers: Refers to herbalists or the 

people who possess informa! skills and expertise in human 

disease treatment (physical and mental), usually through 

prescriptions of medicinal herbs. 
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CHAPTER 2 

REVIEW OF LITERATORE 

Guidance and Counseling Services: A Theoretical Perspective 

This Chapter reviewed the literature on guidance and 

counseling services in the modern school. 

development of guidance and counseling 

The historical 

services will be 

discussed, the AACD presented guidance program examined, the 

role of guidance and counseling in the new 8-4-4 system of 

education analyzed, and the implication of applying western 

theories and methods of counseling in Africa are discussed. 

History of Counseling in Renya 

In Kenya these services were initiated in the secondary 

schools in the early 1960 1 s. A survey of the literature does 

net indicate evidence of substantive research done on the 

status of the development of the guidance and counseling 

movement in Kenya (Eshiwani, 1981; Tumuti, 1985). Makinde 

(1973) noted that, the Western concept of guidance and 

counseling had assumed a firm position in most African 

countries, but, nevertheless, a good educational system is one 

which has built-in guidance and counseling approaches derived 

from traditional cultural perspectives. 

The profession of counseling has experienced tremendous 

growth, change, and increasing sophistication right from its 

inception. These changes are a reflection of sensitivity ta 
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the needs and directions of society, whether they address, for 

instance, the developmental needs of secondary school 

students, the psychological adjustment of adults, or career 

problems of cotlege students. Durojaiye (1972) noted that, 

every country invests in its youth because they are its future 

generation and potential source of manpower. A haphazard 

approach or fai1ure to provide a formal guidance program in 

schools will result in a waste of investment in education and 

human resource development. 

The needs for guidance and counseling usually increase in 

response to socioeconomic development and growing 

sophistication. in the community, with more rural-urban 

migration, improved communications and mobility, and 

increased independence from a traditional way of life 

(Durojaiye, 1972). Each student in the school will need to be 

helped to strengthen his own abilities, to make wise choices 

and to confront life challenges encountered in society. 

Kistorica1 Development of Guidance and Counse1ing in America 

Hohenshil (1979) observed that, the rationale for the 

establishment of guidance services in American schoo1s was due 

to the introduction of universal education for all children 

from various socioeconomic backgrounds. Many of the students 

in the schools were confused as to why they wanted education 

or what they expected from the experience. As the student 

population soared, their needs became widely diversified, 
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prompting educators to expand the education curriculum. As a 

consequence, teachers and administrators needed assistance to 

give individualized help to students. 

Hohenshil (l.979) articulated further that., the major 

objective of .guidance and counseling was to provide 

comprehensive services to give an opportunity for youth to 

realize maximum development of their social, career and 

educational potential. Developing countries in general, and 

Kenya in particular, are in a situation as explained by 

Hohenshil, and I believe time is ripe for a firm 

institutionalization of the guidance and counseling movement 

in the education system. 

Miles (l.979) noted that the period 1.91.0-1.2 witnessed the 

development of .the guidance movement in the United States 

under the leadership of Brewer. Brewer (1.942) observed that, 

the conditions that precipitated the guidance movement were, 

the division of labor, the growth of technology, the extension 

of vocational education, and the spread of democracy. The rise 

of the industrial revolution and the shift from an agrarian 

based lifestyle, and the influx of immigrants to the United 

States in the 1.800 1 s and early 1.900 1 s, necessitated the need 

to emphasize educational curriculum and · goals that would 

prepare people for the world of work. Frank Parsons, 

c__onsidered to be the father of vocational guidance, advocated 

.balancing academic work with industrial education and 
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encouraged education to prepare students for life and for 

useful work. Frank Parsons' book, "Choosing a Vocation" 

(1910), represented a keystone for vocational guidance and his 

influence 

education 

America. 

was 

and 

instrumental in 

vocational guidance 

establishing 

in public 

indus trial 

schools in 

Miles (1979) also noted that, "a number of Federal 

legislation (i.e., Smith Hughes Act of 1919, George-Reed Act 

of 1929, George-Deen Act of 1937, George-Bardon Act of 1946, 

and the National Defense Act of 1958), passed by the United 

States congress provided support for vocational education and 

guidance" (p.13). Miles further explained that, "the 

vocational Act of 1968 laid the foundation for career 

education" (p.13). Tolbert (1980) noted that, the guidance 

movement_emerged as a natural consequence of the prevalent 

conditions in United States. The development of 

industrialization led to the division of labour; the need for 

specialization contributed to the rise in unemployment, and 

led to the massive changes in the pattern of life. Guidance 

evolved as a movement designed to help individuals resolve 

their difficulties and find personal happiness in their lives. 

super (1983) noted that, gu:j.dance started when 

industrialization and democratization opened up options to 

youth. The diversity of educational and occupational 

opportunities made choice real, at least to some degree, and 
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democratic ideals and practices called for the recognition and 

fostering of individual differences in interests and 

abilities. What had been achievable mainly by emigration 

became attainable through education. 

Guidance and Counselinq services in Secondary Schools In 

America 

Gysbers (1978) observed that, guidance today was at a 

crossroad. The choice is between the tradi tional role of 

guidance as career assistance or as· a program that deals with 

the developmental concerns of individuals as well as their 

immediate and/or crisis oriented needs. Gysbers continued to 

explain that, guidance and counseling needed to be accorded 

equal status with the school academic program and be seen as 

having clearly identified areas of responsibility in the 

educational process. 

Tolbert (1980) defined guidance and counseling as 

follows: 

Developmental guidance is that component of the guidance 
effort which fosters planned intervention within 
educational and other human development services programs 
at all points in the human life cycle to vigorously 
facilitate the total development of the individual in all 
areas personal, social, emotional, career, moral, 
ethical, cognitive, aesthetic and to promote the 
integration of the several components into an individual 
life cycle (p.8). 

According to crites (1980), Super postulated the view 

that, career counseling aims at, "assistiilg an individual to 

develop and accept an integrated and adequate picture of 
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himself and his role in the world of work, to test this 

concept against reality, and to convertit into reality, with 

satisfaction to himself and benefit to society" (p.l.38). 

Gordon (l.973), defined guidance as, "a complex of 

functions to facilitate the adjustment and development of 

pupils to some unspecified optimal level for each individual. 

Guidance may be defined as a continuous process of helping the 

individual to develop his maximum capacity in the direction 

most beneficial to himself and society" (p.6). Opoku (l.975), 

defined guidance as: 

a process of helping persons in increasing their capacity 
to make wise decisions, thus facilitating their movement 
toward a more satisfying life for themselves and the 
group to which they belong (p.l.08). 

The nature and function of a guidance program depend on 

specific goals and needs of students and the immediate 

society. Gordon (l.973), enumerates functions of guidance as 

follows: 

1.. Making available to students expanded alternatives for 

choice relative to their development. 

2. Optimizing decision making in these expanded situations 

of choice based upon the examination of one•s self, one's 

environment and the relations between these two. 

3. Facilitating development toward the objectives specified 

by these choices (p.6). 

Opoku (l.973), observed that, the field of guidance should 
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emphasize the natural and directed development of youth 

through the study and manipulation of the environment in which 

the young people live, learn and grow. This model of 

guidance, called the ecological approach, does not only 

integrate the physical, psychological and sociocultural 

milieu, but also focuses upon evolutionary principles which 

stress the natural process of maturation and development in 

youngsters. Delworth and Hansen (1989), have cited Erikson•s 

theory regarding psychosocial development that describes the 

developmental tasks which a person must resolve in order to 

realize maximum development. Erikson posits that, 

these·phases or stages are initiated by a convergence of 
biological and psychological changes within the person 
and environmental demands that represent a given 
culture•s social norms and roles for a given age range 
(p. 122). 

A guidance program should address the developmental needs 

of individuals, in order to enhance adjustment to the 

immediate environmental forces that impinge on the and could 

be a stumbling block to growth. 

Hummel and Humes (1984) described the role of the 

secondary school counselor as being one that serves as: 

a facilitator of self-development, and therefore should 
provide an individual counseling environment for all 
students to help them gain an understanding of themselves 
and find an identity (p.114). 

The counselor works as one of the school educational team 

members by consulting with teachers, the administration, 
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parents and other significant members of the community, in an 

effort te improve the learning environment and foster a 

maximum personal, social, academic and vocational development 

of students (Hummel and Humes, 1984). 

Secondary school students are in the stage of identity 

versus role confusion, according te Erikson's developmental 

stages. As young adults, the youth face identity issues that 

make them experiment with various roles and life styles, te 

discover their talents, leading te the experience of meaning 

in what they do and how they live. This is a crucial period 

for these developing group of people. A well planned guidance 

and counseling program should provide for this developmental 

need for youth, within the scope of their social cultural 

milieu. 

The AACD Presented Guidance Program 

This study addressed itself te the current status of the 

guidance program functioning in selected secondary schools in 

Kenya. Shaw ( 1977) , contrasted "guidance programs" from 

"guidance services" as follows: 

Service-centered guidance staffs tend te hold themselves 
ready te provide whatever services may be demanded by a 
student, parent, teachers, or administrator. The 
services approach tends te vitiate our efforts, te 
involve us in a variety of sub-professional or 
administrative responsibilities, and te put us on toc 
many sides of toc many fences. An attempt te exhibit 
behavior te be perceived as the "building good guys". 
The program idea, on the other hand, implies that the 
counseling staff, in conjunction with others, will define 
specific program objectives and then will actively seek 
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to attain these chosen objectives. A program defines a 
full work load for the counselor. Therefore, ~y 
implication counselors will not become involved in 
activities unrelated to the attainment of program goals 
(p. 340). 

The American School Counselor Association (ASCA 1981), a 

division of th.e American Association for Counseling and 

Development, has taken a position that postulates the goal of 

guidance as being integral to the school program and should 

aim at fostering psychological growth of students, with 

counselors functioning as facilitators of development. 

Tennyson, Miller, Skovholt, and Williams (1989); Peer, 1985; 

Russe and Kassera (1989) have noted that, counselors must 

acquire specified competencies as regulated by the American 

School Counselor Association (ASCA 1981) and American 

Counselor Education and Supervision ACES (1976), in order for 

them to be certified and/or licensed as professional 

counselors. 

The variables that constitute the basis of the stated 

research questions which this study set out to answer, were 

derived from a standard guidance and counseling program 

functions as recommended by the ASCA (1981) and ACES (1976) 

position papers as explained above (Barry, 1986). 

ASCA Presented Guidance Program components 

The major categories of a secondary school guidance 

program recommended by The American School Counselor 

Association-ASCA (1981) are as follows ( Tennyson, Miller, 
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Skovholt and Williams - 19a9): 

1. Counseling 

Counseling in secondary school involves identifying the 

developmental needs or problems of students as 

individuals or in a group and provide guidance or 

assistance to facilitate their coping or adjusting to 

them. A school counselor will typically help students 

deal with problems ranging from interpersonal 

relationships, academic adj ustment, family conflicts, 

drugs, sex education, educational and career goals and 

personal-self concept, to educational and life planning, 

among others. 

2. Consultation 

The counselor provides the principal, staff, faculty and 

parents with special services, (i.e. helping teachers and 

parents to understand the behavior of students and how to 

modify undesirable behavior in the classroom or at home, 

respectively. 

3. Career .oevelopment 

The counselor provides students an opportunity to explore 

career options and assists students in occupational 

choice to facilitate the transition from school to the 

world of work. 

4. Evaluation and Assessment 

Counselors administer psychological, educational and 
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career tests and interpret their results ta students, as 

a means of helping them understand their personality, 

interests, values and abilities. 

5. Guidance Program Development. Coordination and Management 

Counselors 

scheduling 

have 

and 

the responsibility of 

implementing sequential 

planning, 

guidance/ 

counseling activities consistent with developmental needs 

of students at various age or grade levels. 

6. Administrative Support Services 

Counselors assist with other general school 

administrative activities such as, record keeping, 

subject scheduling, community relations, student 

registration and orientation, and curriculum planning and 

evaluation. 

student Perceptions and Expectations of Counselor Functions 

A number of studies have been done on perceptions and 

expectations of the role and function of counselors by 

students. Talbert (1980) noted that, versatility with many 

counsel ing methods and techniques, particularly those that 

will reach large numbers of students, is necessary for 

contemporary counselors. The counselor must be knowledgeable 

about personality, learning process and helping techniques. 

The counselor should be able ta select those methods that can 

best fit a particular situation. The counselor has a 

responsibility ta evaluate what he/she has accomplished. If 
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procedures do not work, changes should be made. The counselor 

should be accountable to provide evidence of the impact and 

effectiveness of the counseling program. 

Opoku (1975) did a study on the perception of Ghanian 

students about counseling services. Students in the study 

indicated that they needed a special persan whom they could go 

to for help with problems, especially when staying away from 

home at boarding schools. 

In a study of the perceptions of guidance functions of 

students and their teachers, Russe and Kassera (1989) found 

that, bath teachers and students seemed to rank the perceived 

importance of guidance goal areas in a highly similar way as 

follows: 

1. Educational counseling 

2. Persona! and social counseling 

3. Vocational - career development 

In a study of the utilization of guidance services by 

high school students in planning their careers, Shapiro and 

Asher (1972) established the following findings: 

• Pupils from higher income families were likelier to see 

counselors. 

• Less than half pupils of bath sexes discussed plans with 

a counselor. 

• Girls planning to marry early are less likely to discuss 

plans with a counselor, even if academic achievement is 
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high. 

• Counselors spend little time with students from 

backgrounds unlike their own i.e. those of low 

socioeconomic status, the non-collegebound, and those 

with difficulty in communication. 

Leviton (1977) found in his study that, only about a 

fourth of the students in one school system would take 

problems of career indecision and poor work to the school 

counselor, while fewer than one in twenty would seek the 

counselor's help for persona! problems. At the same time, 

pupils gave high importance rankings to guidance functions 

providing career and educational counseling. 

In a study of pupils' attitudes toward, and willingness 

to use counseling services, and the question of accessibilitr, 

Klopfer (1977) found that high school students tend to view 

counseling positively. The study established that methods of 

presenting information did not have different effects, but 

sex, race, and grade level did relate to responsiveness, 

regardless of presentation method. Resul ts indicated that 

counselors must know how they are perceived by pupils and 

should design orientation procedures for specific target 

groups. 

Counselor Perceptions of counselor Functions 

Hutchinson, Barrick and Groves (1986) concluded from a 

study of counselor perception of their role in Indiana public 
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schools that, counselors believed their time should ideally be 

spent in student-related-traditional counseling activities 

· than in administrative related activities which in actual 

practice they ranked second to personal counseling. 

Tennyson, Miller, Skovholt and Williams (1989) 

investigated how counselors in differently structured schools 

view their functions. Differences were found to exist in 

relationship to expectations set forth in professional 

counseling guidelines. This finding concurred with what 

Hutchinson, Barrick and Groves (1986) found in a similar study 

which indicated that, the greatest discrepancy between 

perceived practice and professional guidelines was in the 

implementation of developmental guidance through small groups 

and the curriculum. 

Peer (1985)' conducted a national study of state guidance 

directors and concluded that, counselors need to develop 

written goals and plans as well as clarifying their program 

responsibilities, directions, and evaluations. 

Miller (1988), found in a study on counselor functions in 

secondary schools that, counselors rated career assistance and 

educational planning factors higher than other combined 

factors. 

Hansen (1978) noted that all secondary school counselors 

should acquire competency in career guidance and career 

education. Hoyt (1979) observed that career education concept 
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based on career development theory places all learning 

experience in the whole context of a way of life. Career 

education covers the life span from pre-school years and 

includes acquiring values and competencies and setting goals 

for both school and out of school experiences. 

Engelhardt, Sulzer and Kruse (1971) explained how a 

counselor can work out a reinforcement schedule with a teacher 

to strengthen positive behavior of a disruptive student. The 

counselor as a consultant develops classroom behavioral 

modification activities and strategies for .implementation by 

teachers to reinforce pupil progress. 

A review of studies done on counselor functions in 

secondary schools as perceived by counselors themselves 

indicated a general discrepancy between what they viewed as 

their ideal functions and what they actually do. These 

studies reported a common finding indicating that, functions 

that are generally non-counseling in nature and are unwanted 

by teachers and administrators tend to be transferred to 

counselors and thus diluted the professionalism and uniqueness 

of the counseling role (Shaw, 1977). 

Administrator Perceptions of counselor Functions 

Counselor perception by students, teachers, 

administrators, faculty, and community is an important aspect 

that affects his/her functional role in the school. Pinsky 

and Marks (1980) did a study on the importance, quality and 
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knowledge of provisions of _guidance and counseling services. 

They found that students, administrators and faculty agreed on 

the importance of guidance services. The school 

administration and faculty rated the quality of services 

higher than did students. 

Hart and Prince (1970) found that many high school 

principals and other administrators have similar expectations 

of school counsellors' responsibilities. However, the results 

revealed some disagreement between principals who had taken 

counseling courses or worked as counselors and those who has 

not. The latter felt that counselors should be involved in 

student discipline and be given duties not related to 

counseling. 

Boller (1973) found discrepancies between the school 

counselor' s roles and the principal' s expectations. Most 

evidence points to the administrator's emphasis on counselor 

responsibilities to include clerical, disciplinary and other 

non-guidance functions. In a study by Stinzi and Hutcheson 

(1972), teachers surveyed indicated that they felt school 

counselors should support and help them with student 

discipline problems and scheduling. 

Dent (1974) described a program in which teachers and 

counselors were members of a guidance team and worked closely 

together in handling probl~ms relating to classroom guidance, 

career education and communication of secondary school 
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students. 

Tumuti (1984) confirmed, in a study of guidance and 

counseling needs of primary school pupils in Kenya, that few 

schools had made an attempt to establish guidance and 

counseling programs. The study revealed that pupils had needs 

for psychological, educational, social, and vocational 

guidance and counseling. 

Results of the preceding studies on ·guidance programs 

done out side of Kenya may not be generalized to schools in 

Kenya or elsewhere. However, while regional and local 

variations must be recognized and considered, the studies 

suggest themes that seem to have wide applicability. 

Cultural and Philosophical Bases of Guidance and Counselinq 

in the Kenyan (Africanl context 

Guidance and counseling services are a distinctly 

American education innovation. Basic principles and 

presuppositions of these services are based on philosophical 

foundations that are largely products of western thought and 

educational philosophy (Makinde, 1975). The introduction of 

these services to an entirely different country with its own 

religious, cultural, and educational system must be undertaken 

with considerable care. These services need not be adopted in 

their entirety, but can be adapted to the African conditions 

(Esen, 1972). There is, therefore, a need to investigate and 

examine the philosophical framework of the guidance movement 
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as it exists in the American and African contexts, to find 

common ground applicable to African needs. The aims of the 

guidance program in an institution should be made consonant 

with the philosophical ideals of the Kenyan society, in the 

African cultural context. 

Different countries guide and counsel their youth 

differently depending on the prevailing local, social and 

cultural traditions. 

and prescribed by 

institution of ones 

If careers, for instance, are decided 

the state, by the family or by the 

affiliation, career counseling could 

perhaps be counter-productive. In the first instance it is 

direction, not counseling; in the second it is social 

pressure; and in the third it is, socialization or 

conditioning of a more subtle and benign type (Super, 1983). 

Currently, African educators and psychologists have 

focussed attention on the aims, scope and modalities of 

counseling relevant to the African situation. The question of 

guidance tools appropriate to our culture, particularly 

trained counselors, has been recognized as of great importance 

(Esen, 1972). The issue of a philosophy for the type of 

counseling processes envisaged for Africa needs close 

examination. Since the African child is the intended focus of 

that practice here, it becomes inevitable that a sound and 

relevant philosophy will be the one derived from African 

values and an interpretation of the African way of life 
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(Durojaiye, 1972). In spite of the questions about Western 

approaches te counseling, the controversy of the counseling 

program is viewed as being beneficial te students, in the long 

run. 

Esen (1972) noted that, helping services exist and 

operate within a cultural context and draw goals and practices 

from that context. Guidance services are conceptualized and 

implemented in terms of cultural values,·social realities and 

validated techniques of practice. This study attempted te 

determine the views of counselors and headteachers regarding 

the suitability of Western counseling approaches for 

counseling Kenyan students. 

counselor Training for Emerging Countries 

Super (1983) proposed that it would be better and ideal 

te provide counselor training "in situ," with insights into 

the relevant culture, with methods appropriate te its mores 

and resources, and with appropriate institutions and students 

with whom te work. In developing countries like Kenya, this 

approach entails training of professional counselors according 

te the expectations of the educational system and the 

government or society that supports the guidance services 

program. A professional counselor, according to Hohenshil 

(1979), is one who is trained in the use of counseling theory 

and techniques te assista client change behavior. Whereas 

Western approaches te counseling may be adopted and adapted 
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for application to the African context, more research is 

required in this area to determine what types of approaches 

would be relevant to the African social-cultural milieu 

(Balmer, 1989; Makinde, 1984; Okon, 1983; and Opoku, 1973). 

In the Kenyan case, guidance counselors in institutions 

of learning are essentially trained teachers who take up 

counseling as an additional responsibility.. The level of 

professionalism in providing counseling services and the 

actual types of program operating in the schools were examined 

in this study. 

The New 8-4-4 system of Education and the Ro1e of Guidance 

and counselinq Proqram 

Education as an agent of social change was regarded as 

one of the most important influences on the quality of human 

life and society. In Kenya, there was a commitment to the 

provision of equal educational opportunities. Primary 

education was free and higher education was geared toward the 

production of skilled and high level human resources to meet 

the growing and changing demands of the economy (Kinyanjui and 

Gakuru, 1987). 

The new 8-4-4 education system (i.e. , eight years of 

primary education, four years of secondary education, and four 

years of university education) was introduced in 1985 and is 

a major structural reform of the country's system of 

education. It has incorporated the recommendations of several 
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presidential education review commissions over the past 

decade. Primary, secondary, college and university teaching 

and training programs have been greatly expanded and improved 

ta meet the demands of the economy for technically and 

professionally qualified personnel (Kamunge, 1988). 

Education Philosophy 

According ta the Development Plan (1989 - 1993.) of the 

Kenya government, the development of human resources 

fundament~lly depends on the level and intensity of formal, 

non-formal, and informal education and training. The guiding 

philosophy on education is that, in general, the education 

system should aim at producing individuals who are 

appropriately socialized and who possess the relevant 

knowledge, skills, attitudes and values that will enable them 

ta participate positively in nation building. The education 

system should provide skills and appropriate technology for 

effective development of agriculture, livestock, forestry and 

minerals fo·r bath large and small scale industries and foster 

attitudes for self-employment in bath the rural and urban 

areas. 

The 8-4-4 education system aims at facilitating the 

transition from formal education ta general and specialized 

training for the work environment. Ta achieve this, 

vocational and technical programs have been instituted at each 

level of formal education. These programs are designed ta 
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provide graduates at each level with skills to confront 

realities in agriculture, small scale enterprises and various 

other forms of self-employment in the world of work. · Given 

the economic trend and the numbers of graduates coming from 

institut ions of learning and training, opportuni ties for rapid 

generation of jobs in the modern and non-agricultural sector 

will be cl:'.itically limited. Hence, there is need to prepare 

students in secondary schools for this eventuality (Kamunge, 

1988). 

It is believed the new system of education will assist 

the school graduate at every cycle in locating gainful 

employment in the modern wage sector, small scale enterprises 

and other forms of self-employment. It should make the 

individual more easily trainable at higher levels of education 

and training. While training and learning, the students will 

be equipped with realistic attitudes and aspirations regarding 

employment (Development Plan, 1988-93). 

secondary Education and Human Resource Training 

Following the rapid expansion of primary school 

enrollment and the increased demand for secondary level of 

education, tremendous expansion at this level of education has 

been witnessed. In view of the major re-.orientation in 

education philosophy embodied in the 8-4-4 system, the 

traditional curricula requires major realignment to dovetail 

them with those for primary school, institutions of higher 
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learning and training institutions (Development Plan, 1989 -

1993) • 

Skilled human resource was one of the most critical 

inputs required in a modern economy. To_ hasten economic 

growth and to avoid critical shortages or surpluses of human 

resource, i t is necess_ary to identify further i ts demands so 

as to design education and training systems that will produce 

the kind arid level of human resource required by the national 

economy. Human resource planning should correspond to human 

resource development and this entails incorporating in the 

school training program elements of skills building, 

motivation, job satisfaction and career planning and 

development. 

that it is 

The Kenya government has corne to a realization 

through a well planned education system and 

training that the nation will be able to meet the many 

challenges of socioeconomic development and industrialization 

and the utilization of modern technologies to enhance the 

quality of life in the society (Kinyanjui and Gakuru, 1987). 

The Mckay Report (1981), in its recommendations on the 

establishment of the Second University in Kenya noted that, 

education in Kenya should be aimed at enabling the youth to 

play a more effective role in the life of the nation by 

imparting to them the necessary skills, knowledge values and 

attitudes. Modern higher education should make a break with 

the past traditional mode of formal education by emphasizing 
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the need to relate all the attributes of learning to the real 

problems of society. 

Mckay further noted that the new education system in 

Kenya should give attention not only to existing training 

facilities, but also to whole new areas of employment 

opportunities that have developed in the past two decades. 

The benefit of this is twofold: firstly, it will ensure the 

effective map power development in these new areas of 

employment, and secondly, it will enable the youth to make 

better choices in selecting programs of study or training in 

preparation for their future careers. The production of an up 

to date human resource information and training needed for 

each occupation category would greatly help and enable 

guidance counselors in secondary schools to provide better 

career advice to students. Students would understand the 

occupational trends in the economy and based on this 

information they would prepare for their future careers more 

appropriately. Consequently, this would result into better 

deployment of human resource and an increase in productivity 

level. Mckay strongly recommended that programs of career 

guidance should be given greater priority and developed in a 

manner consistent with national needs. 

According to the Report of the National Committee on 

Educational Objectives and Policies (1976), it was noted that 

one of the largest problems confronting the country was that 
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of unemployment. The number of unemployed school graduates 

continues to grow rapidly following the enormous expansion of 

the education system. Many school graduates corne out of the 

school oriented to white collar jobs, and were poorly equipped 

vocationally to play an effective role in the social and 

economic development of the country. 

entering the fierce competition for 

School graduates were 

the relatively few 

opportunities in the modern urbanized sector of the economy 

and this resulted in the majority of them being frustrated. 

The overall effect of all this, according to this report, 

was that an increasing proportion of the national human 

resources were being wasted. A large number of youth were 

migrating from rural to urban areas in search of job 

opportunities, thereby draining the rural areas of vital 

manpower and material resources necessary for development. 

The new B-4-4 system of education was designed to change the 

curriculum to make it comprehensive and vocationally oriented. 

School graduates from the new curriculum would have acquired 

basic vocational skills to enable them to be at least self-

reliant in the society. Education. and training bas been 

modified and diversified so as to cater to the majority of 

students who may terminate their education at any one level. 

Youth will need to be exposed to the realities of work while 

at school. The objective of vocational training is to orient 

students toward self-employment. The new secondary school 
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curriculum would expose students to educational materials and 

vocational experiences that would provide them with the skills 

and values related to the social and economic environment of 

the nation. 

Recommandations of the National committee on Educational 

Objectives and Policies For Guidance Proqram Development 

The· introduction and development of the guidance and 

counseling program in secondary schools of Kenya was strongly 

recommended by the National Committee on Educational 

Objectives and Policies (1976). The report noted that, 

Guidance and counseling of students when properly done 
will probably play as important arole in enhancing the 
person•s future adaptability as does academic teaching. 
Most of what could be called guidance and counseling 
today is confined strictly to careers guidance. 
Furthermore, it is dependent on voluntary effort by some 
teachers who feel motivated to doit (p.17). 

The Committee was of the feeling that all teachers should 

be trained in guidance and counseling work and that they 

should be required to doit as one of the normal duties. The 

Committee recommended the following (p.18): 

• All teacher trainees should take a compulsory course in 

guidance and counseling as part of their training; 

• In service courses in guidance and counseling should be 

provided for practicing teachers; 

• Teachers should participate in guidance and counseling as 

one of their normal duties; 

• Adequate time should be provided for guidance and 
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counseling program; 

• Integration of guidance and counseling with other topics 

such as careers, ethics, hurnan relations, family life and 

sex education; 

• Invol vemen1;; of parents and other prominent mernbers of the 

cornrnunity in the guidance program. 

According to ominde report (1965) which recornrnended an 

overhaul of the education system of ,Kenya following the 

country' s independence from British colonial rule, i t was 

noted that, 

The concept of secondary education in Kenya should be 
broadened to include practical training and to provide 
outlets into the production side of industry and 
agriculture. It must also be used as training of the 
power of judgement, logical thinking and the clear 
expression of ideas. It must be emphasized that our 
national education system must help to foster the 
psychological basis of nationhood. It is wisely 
recognized among educators that motivation is an 
important factor as an aptitude in deterrnining 
educational success. Motivation can only be assessed by 
personal consultation with and observation of children. 
Any fully developed guidance service in schools makes use 
of both kinds of information for the purpose of ensuring 
that children are given courses of education and training 
best fitted to their needs. Despite some technical 
difficulties and without prejudice to the ultimate forrn 
of organization of guidance services in Kenya, a start 
can, and should be made with some parts of the guidance 
process. One important objective of guidance services is 
the provision of advice on careers and openings for 
employrnent. We believe that a vocational guidance 
service can only be successful if it attracts the fullest 
possible understanding and support of teachers at all 
levels of education (p.25). 
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summary 

In establishing a background to this study, a review of 

the salient social, economic, and educational evolutionary 

changes in Kenya has been presented in this chapter. The 

rationale for the development ~nd improvement of a viable 

guidance and counseling program within the realm of Kenyan 

philosophy and goals of education has been postulated. 

A case has been argued, based on suggestions made by 

Kenyan educators and other cited researchers, that the change 

to the new 8-4-4 system of education, 

complexity and sophistication of the 

and the increasing 

employment market, 

necessitate a systematic evaluation of the current secondary 

school guidance program, with a view to making it relevant to 

the local reali ties, available resources and the needs of 

students and society. 
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CHAPTER 3 

METHOD 

This chapter described the research method employed in 

this study. The population, sampling techniques, 

instrumentation, administration of instruments, and data 

analysis procedures are described. The study was conducted by 

the researcher in Kenya. Permission to proceed with the 

research was sought and obtained from the Office of the 

President of the Republic of Kenya, Ministry of Education and 

Ministry of Research and Technology. 

Population 

The targeted population for this study was the public 

secondary school students, counselors, and headteachers of 

Kenya. Thère were approximately 1,922 secondary schools in 

Kenya with an estimated total student enrollment of 790,000 

(Kenya National Examination Council Census, 1986). 

The Republic of Kenya has eight provinces and forty-two 

administrative districts. For the purpose o.f this study, two 

provinces were purposively selected, namely Rift Valley 

pecause of the large number of districts and its ethnie 

diversity; and Western because of its rural dimension. Eight 

districts were randomly selected from the sixteen districts in 

the two provinces (5 from Rift Valley, and 3 from Western). 

There were 355 secondary schools in Rift Valley with a 
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total student population of 135,812. Western province had 256 

secondary schools with a total student population of 81,104 

The total population of schools in the two provinces was 611 

or 30% of the national population, with student enrollment of 

219,916 or 27% of the national population (Kenya National 

Examination Council, 1990) . As shown in Table 1, a total 

number of 551 schools (which had form four classes), with an 

enrollment of 3 2, 661 form four students, consti tuted the 

population from which a sample for the study was drawn. 

Sample Selection 

On the basis of time and resources available for this 

study, it was estimated that a sample of approximately 100 

schools representative of the schools in the two chosen 

provinces, and approximately 500 students representative of 

these schools would be manageable. In order to achieve a 

powerful sample of schools, a proportionate sample of schools 

stratified by type of enrollment within district was selected. 

Note that because of the small number of districts in the 

western province (N=3), all of these districts were included 

in the sample of schools. A random selection of 8 districts 

from Rift Valley were also included in the sample. 
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Table 1 

Rift Valley and Western Provinces Secondary School Population 

Province District Boarding Schools Day Schools Day & Boarding Total Total Students 

B G M B G M B G M 

Rift Valley Tranz-Nzoia 1 2 3 2 8 1473 

Nakuru 2 4 4 2 47 3 62 4241 

Nakuru (T) 3 9 1 13 1560 

Kericho 8 2 2 4 73 2 1 7 99 5888 
.... Nandi 1 4 1 2 2 32 5 47 2526 ex, 

Uasin Gishu 1 5 2 4 3 32 47 2429 

Western Busia 3 5 1 5 1 13 1 2 31 1814 

Bungoma 6 4 2 8 65 6 3 3 97 4766 

Kakamega 9 7 7 21 84 8 5 6 147 9064 

Total 30 32 10 27 39 358 17 11 27 551 32,661 

Note: Nakuru (T) - Urban schools B - Boys schools G - Girls schools M - Mixed schools 
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Once the districts were selected, a sampling frame for 

each strata (number of schools within districts, and number of 

types of schools within district) was established to yield a 

proportionate sample of 108 schools. Within ·each school, a 

proportionate random selection of boys within boy schools and 

girls within girl schools, and boys and girls within mixed 

schools was carried out. This yielded a sample of 520 

students successfully representing the student population of 

the chosen schools and districts. In addition, the sample 

accurately reflected the distribution of sqhools and students 

in rural and urban schools in the population. 

The counselor and headteacher in each of the 108 schools 

in the sample were included to constitute the sample of these 

participants. It · was assumed that the random procedure of 

school selection would apply to headteachers and counselors 

because these staff members were linked to the school and have 

no variability within schools 

There are 64 male and 44 

(i.e., N=l in each school). 

female counselors, 83 male 

headteachers and 25 female headteachers. 

Table 2 summarized the sample of schools. Of the 108 

schools and 520 students, 21 are boy schools (i.e., 100% male 

enrollment), 27 are girl schools (i.e., 100% female 

enrollment) and 60 are mixed schools. There are 98 students 

from girl schools, 87 students from Boy schools, and 335 

students from mixed schools for a total of 256 males and 264 
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females in the sample. Three hundred and ninety-two students 

are from rural schools and 128 from urban schools. Tables 3, 

4, and 5 provide sample distributions for students, 

counselors, and headteachers, respectively. 

Table 2. 

sampling Plan for Schools (N = 108 Schools) 

Province District Boarding Schools Day Schools Total 

B G M B G M 

Rift Valley Tranz-Nzoia 1 1 2 

Nakuru 2 2 7 11 

Nakuru (T)* 8 8 

Kericho 3 5 8 16 

Nandi 3 2 5 10 

Uasin Gishu 2 7 9 

Western Busia 2 1 5 8 

Bungorna 5 4 7 16 

Kakarnega 9 7 12 28 

Total 27 21 60 108 

* Note: Nakuru (T) = Nakuru Town (Urban Schools) 
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Table 3 

sampling Plan for students (N = 108) 

Province District School Type Total 

Girls Boys Mixed 

Rift Valley Tranz-Nzioa 4 2 18 24 

Nakuru 6 10 26 42 

Nakuru (T) 128 128 

Kericho 13 19 25 57 

Nandi 7 8 20 35 

Uasin Gishu 8 0 27 35 

Western Busia 8 4 19 31 

Bungoma 13 15 27 55 

Kakamega 39 26 48 113 

Total 98 87 335 520 

Table 4 

Sampling Plan for Counselors (N = 108) 

Province District Counselors Total 

Male Female 

Rift Valley Tranz-Nzioa 1 1 2 

Nakuru 5 6 11 

Nakuru (T) 6 2 8. 

Kericho 8 8 16 

Nandi 8 2 10 

Uasin Gishu 2 7 9 

Western Busia 5 3 8 

Bungoma 9 7 16 

Kakamega 20 8 28 

Total 64 44 108 
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Table 5 

sampling Plan for Headteachers (N = 108) 

Province District Headteachers Total 

Male Female 

Rift Valley Tranz-Nzioa 3 1 4 

Nakuru 7 2 9 

Nakuru (T) 9 9 

Kericho 12 3 15 

Nandi 7 3 10 

Uasin Gishu 6 3 9 

Western Busia 6 1 7 

Bungoma 13 3 16 

Kakamega 20 9 29 

Total 83 25 108 

Instrumentation 

Data for the study were collected by means of 

questionnaires developed by the researcher for each category 

of respondents in the study, i.e. students, counselors, and 

headteachers. The items of the questionnaire were derived from 

selected guidance program roles and functions as presented by 

AACD (American Association for Counseling and Development (see 

Appendix). 

Student Questionnaire 

The student questionnaire contained 48 items generally 

divided into four sections: (1) demographic characteristics; 

(2) help seeking behavior; (3) role and functions of the 
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guidance and counseling program; (4) general views related to 

counseling activities (see Appendix). 

Section 1 - Demographic Characteristics: This section of 

the student questionnaire contained various demographic items 

as follows: Name of school; District of school; type of 

school; whether school is boarding or day; gender of student; 

age; home district; class position; location of school; 

religious background; father•s level of education; father's 

and mother's occupational status; family system; post high 

school plans; and planned collage majors. 

Section 2 - Help seeking behavior: In this section, 

items were designed to provide information about help seeking 

behaviors of students. Items sought to establish whether the 

school had a counselor; whether students knew the counselor's 

name; whether students had seen a counselor; and how often; 

who provided persona! and social counseling at school; who 

provided information about choosing a career; who provided 

academic and educational guidance; and who provided 

information and advice about persona! and social problems. 

Section 3 - Role and Functions of the Guidance and 

Counseling Program: The twelve items in this section of the 

questionnaire were designed to elicit responses from students 

about how they perceived the role and functions of guidance 

and counseling activities. The items were in the form of 

statements to be rated on a 5 point Likert type scale as 
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follows: 1- strongly Agree (SA); 2-Mildly Agree (MA); 3 

Uncertain (UN); 4-Mildly Disagree (SD); 5-Strongly Disagree 

(SD) . 

The items represented four global demains or role areas 

of a guidance and counseling program as follows:(see student 

questionnaire in Appendix). 

1. Persona! and group counseling - items 1, 3, and 12 

2. Consulting - items 6, 7, and 8 

3. career development - items 4, 5, 9, and 11 

4. Administrative service - items 2 and 10 

Section 4 General views related to counseling 

activities: In this section open ended questions were 

designed to elicit the views of students on the following: 

1. Would they refera friend with persona!, academic, or 

career problems to the school counselor? 

2. What problems were their closest friends experiencing for 

which help would be required? 

3. Indicate to what extent students with persona! problems 

consult African traditional helpers? 

4. Views about how students saw and felt about guidance and 

counseling activities in their schools. 

Counselor Questionnaire 

The counselor questionnaire was divided into five 

sections and had a total of forty one items as follows: 

(1)° demographic characteristics; (2) utilization of program 
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and counselor appointment criteria; (3) role and functions of 

the guidance and counsel ing program; ( 4) support for the 

guidance and counseling program; (5) general views related to 

counseling activities. 

Section 1_ - Demographic characteristics: This section of 

the questionnaire contained items designed to provide 

information about the counselor's demographic characteristics 

i.e.: Name of school; District school was located; Boarding 

or day school; sex of counselor; age; professional status; 

years of teaching experience; subj ects taught; years of 

counseling experience; whether the counselor was 

professionally trained; duration of training; whether the 

counselor had attended seminars and how many times; whether a 

guidance and couriseling course was taken during the teacher 

training program. 

Section 2 Utilization of program and counselor 

appointment criteria: There were two items in this section 

designed to establish the views of counselors on (i) whether 

students were aware of and utilized the guidance and 

counseling program, (ii) the major criteria for appointment of 

a counselor from among the staff to offer counseling services 

to students. 

Section 3 - Role and functions of the guidance and 

counseling program: Section 3 is similar to Section 3 of the 

student questionnaire described above. 
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Section 4 - Support for guidance and counseling program: 

In section four of the counselor's questionnaire, items were 

designed to establish how counselors perceived the support 

given to the program by (i) administrators, (ii) teachers, 

(iii) parents and the community. Two other items under this 

section sought to establish (i) the teaching load of 

counselors compared to teachers and (ii) whether there was a 

career resource center in the school. 

Section 5 General views related to counseling 

activities: In this section, open ended questions were asked 

to elicit the opinions of counselors about the following: 

1. The extent to which they believed students sought the 

advice of traditional helpers on persona! and social 

problems. 

2. Whether they believed western theories and methods of 

counseling are suitable for counseling Kenyan secondary 

school students. 

3. What they perceived as the specific problems and 

counseling needs of secondary school students. 

4 • General comments about how they saw and fel t about 

guidance and counseling activities in their schools. 

Headteacher Questionnaire 

The headteacher questionnaire was similar to the 

counselor questionnaire, wi th the exception two items in 

Section (I) of the latter that were omitted,which were 
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concerned with: 

1. Professional counseling training 

2. Years served as counselor 

Pilotinq the Instrument 

The instrument was piloted on a randomly selected group 

of forty form four students (twenty boys and twenty girls} at 

a secondary school in Rift Valley province. Five counselors 

and five headteachers were also randomly selected from schools 

in the same province. The schools and subjects selected for 

piloting were similar to the population o·f the sample. The 

purpose of piloting the instrument was to establish the 

clarity of meaning and comprehensibility of each item in the 

questionnaires, and also to determine the time needed to 

complete them. The results of the pilot study indicated that 

the questionnaires were clear and could be completed by the 

respondents in the present form, in approximately one heur. 

There was no revision done on the instrument. 

Data Collection 

Questionnaires were delivered to selected schools by the 

researcher in person. They were left with the headteachers 

with instructions on administration and completion procedures. 

An arrangement was made with the headteachers for the 

researcher to collect the questionnaires in persan after 

approximately two to three weeks. 

Informa! persona! interviews were held with ten randomly 
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selected headteachers, ten counselors and eight education 

officers in each district. The purpose of these interviews 

was to record the opinions of respondents regarding the role 

and functions of the guidance and counseling program, and how 

they generally felt about its organization and administration, 

both nationally and .locally. The interviews were also 

intended to determine whether the questionnaire items picked 

up accurately the perceptions of respondents. The interviews 

were centered on the following questions: (1) What are your 

views regarding the implementation and overall impact of the 

guidance and counseling program in Kenyan secondary schools? 

(2) What are the problems affecting program implementation and 

development and what should be done to improve the overall 

effectiveness of guidance and counseling services in secondary 

schools. 

The questionnaire response rate was 100 percent, due to 

the government' s endorsement of the study and the apparent 

enthusiasm on the part of the headteachers, counselors and 

students to participate in the study. 

Data Analysis 

The data obtained from the study were organized, coded 

and analyzed with the aid of a computer. The Number Cruncher 

Statistical system (NCSS) developed by Jerry L. Hintze, 1989, 

was used for the analysis of data. It should be noted that 

missing data or non-responses were not included in the 

58 

CODESRIA
 - L

IB
RARY



statistical analysis, hence the total number of respondents 

may be less than the total number of respective samples for 

certain analyses of responses to items. 

The research questions asked were analyzed as follows: 

1. What are the perceptions of students about the role and 

functions of the guidance and counseling program? This 

question was analyzed using 

tabulations. 

frequency and percentage 

2. What are the perceptions of counselors about the role and 

functions of the guidance and counseling program? This 

question was analyzed using 

tabulations. 

frequency and percentage 

J. What are the perceptions of headteachers about the role 

and function of the guidance and counseling program? 

This question was analyzed using frequency and 

percentage tabulations. 

4. What relationships exist between the perceptions of 

students about the role anq functions of the guidance 

and counseling program and selected demographic 

characteristics? i.e. (1) gender, (2) type of school, 

and (3) location of school. This question was analyzed 

using means and standard deviations. 

5. What relationships exist between the perceptions of 

counselors about the role and functions of guidance and 

counseling program and 
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characteristics? i.e. (1) gender, (2) type of school, 

(3) location of school. This question was analyzed using 

means and standard deviations. 

6. What relationships exist between the perceptions of 

headteachers about the role and functions of guidance and 

counseling program and selected demographic 

characteristics i.e. (1) sex, (2) type of school, and (3) 

location of schooi. This question was analyzed using 

means and standard deviations. 

7. Are there differences in the perceptions of students, 

counselor.s, and headteachers about the role and functions 

of guidance and counseling program, as a consequence of 

selected demographic characteristics? i.e. (1) sex, (2) 

type of school, and ( 3) location of school. This 

question was analyzed using one way analysis of variance 

and factor analysis. 

8, What are the help seeking behaviors of students as 

perceived by students? This question was analyzed using 

frequency and percentage tabulations, and cross­

tabulation. 

9. What are the perceptions of counselors and headteachers 

regarding the support accorded to the guidance and 

counseling program by administrators, teachers, parents, 

and the community? This research question was analyzed 

using frequency and percentage tabulations. 
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10. What are the beliefs of students, counselors and 

headteachers regarding the extent of students seeking 

help from traditional healers? This. question was 

analyzed using frequency and percentage tabulations and 

cross-tabulation. 

11. What are the views of counselors and. headteachers 

regarding the suitability of western theories and methods 

of counseling for Kenyan students? This question was 

analyzed using frequency and percentage tabulations, and 

cross-tabulation. 

12. What are the relationships between the views of 

counselors and headteachers about the western theories 

and methods of counseling and selected demographic 

characterist"ics? i.e. (1) sex, (2) location of school, 

(3) attendance of seminar, and (4) professional training. 

This question was analyzed using frequency and percentage 

tabulations and cross-tabulation. 

13. What problems are experienced by secondary school 

students, as perceived by students, counselors, and 

headteachers? This research question was analyzed by 

frequency and percentage tabulations. 

14. What are the general views and comments of students, 

counselors and headteachers regarding the guidance and 

counseling activities in their schools? This research 

question was analyzed using frequency and percentage 
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tabulations, and qualitative analysis. 

summary 

This chapter presented the methods and procedures used te 

derive the sample for this study. The type of instruments 

that were used in data collection, and the methods and 

procedures employed for the analysis of data were described. 
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CHAPTER 4 

PRESENTATION AND DISCUSSION OF FINDINGS 

Presented in this chapter are the results of data 

analysis and their interpretation. 

in three sections. The first 

The results are reported 

section describes the. 

demographic characteristics of respondents. The second 

section presented findings with respect to each research 

question . The third section provides a summary discussion of 

the chapter. 

Demoqraphic Data of the Sample 

The sample for this study consisted of 520 students, 108 

counselors and 108 headteachers. The distribution of students 

by gender, age, and family system is presented in Table~. 

The student sample which comprised 256 (49%) males and 264 

(51%) females, indicated fairly even gender representation. 

The secondary school student population has changed from a 

predominantly male enrollment to that of a more balanced 

enrollment for both genders, since the attainment of the 

country's independence (Development Plan, 1989). 

The age of students ranged from 16 years to 20 years with 

an average age of 18 years. The majority of students 

numbering 205 (39.8%) were 18 years old. The second largest 

group were aged 17 years, and numbered 130 (25.2 %), followed 

by 19 years old consisting of 105 students (20.4%). There were 
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more male students aged 18 years and above (37%) compared to 

females (29%). Male students on average tended to be older 

than girls in secondary schools. The age difference could 

perhaps be accounted for by the retention patterns for male 

students. Males tend to repeat classes in an effort to 

achieve higher education outcomes to be able 

effectively in the job market. 

Table 6 

to compete 

Distribution of students by Gender, Age, and Family system 

Category Freguency Percent 

Gender Male 256 49.2 

Female 264 50.8 

Total 520 100.0 

Age 16 43 8.3 

17 130 25.2 

18 205 39.8 

19 105 20.4 

20+ 5 0.1 

Total 520 100 

Family System Single 
Mother 

391 75.9 

Two Mothers 119 23.1 

No Response 10 

Total 520 100 

Family system 

Approximately 391 (75.9%) of the students sampled came 
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from monogamous families and 119 (23.1%) came from polygamous 

families. Results further indicated that of the existing 

polygamous families, 82% were found in the rural areas. The 

majority of student respondents 314 or 61% came from large 

families with more than 7 children, followed by 168 (32.7%) 

who came from families with between 4 to 6 children. Only 34 

or 5. 9% came from families with less than four children. This 

finding indicated that almost two thirds of students came from 

large families. The structure of the family impacts on the 

welfare of children. Almost a quarter_ of the student 

population were from polygamous families, and two-thirds came 

from large families. These family structures are likely to 

affect the social and academic adj ustment of students at 

school, particularly the lower socioeconomic groups. 

Distribution of students by Type and Location of Schoo1 

The distribution of students by type of school is 

presented in Table 7, An overwhelming majority of students 

335 or 64.4% were enrolled in mixed or co-educational schools, 

87 (18.8%) were in boys' schools, while 98 (16.7%) were in 

girls' schools. Of the total number, 274 (53%) were boarders 

while 243 (47%) were day scholars. When enrollment by 

location of school was analyzed, it was found that 

approximately three quarters of the students, 383 (74%) were 

from rural schools, compared to 134 (26%) from urban schools. 

Table 8 provides the distribution of schools by district. 
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No 

"' "' 

Distribution of students by 

School Location 

Rural Urban 

Gender N % N % 

Male 191 49.9 60 44.8 

Female 189 49.3 7' 55.2 

Response 1 .08 

Total 383 100 134 100 

Table 7 

School Location, Boarding/Day and Type of School 

School Tne Boarding/'.Da;. 

Girls Boys Mixed Boarding Day 

N % N % N % N % N % 

80 92.2 163 48.7 134 48.9 116 47.7 

88 89.8 171 51.1 136 49.6 127 52.3 

10 10.2 7 7.8 1 0.3 4 0.5 

98 100 87 100 335 100 274 100 243 100 
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Table 8 

Distribution of students by District (N = 520) 

District Schooltyee Boarding or Day 

Girls Boys Mixed Total Boarding Day Total 

District N % N % N % N % N % N % N % 

Tranz- 4 16.7 2 8.3 18 75 24 100 13 54.2 11 45.8 24 100 
Nzoia 

Nakuru 6 14.3 10 23.8 26 61. 9 42 100 32 76.2 10 23.8 42 100 

Nakuru 128 100 128 100 128 100 128 100 
(T)* 

Kericho 13 22.8 19 33.3 25 43.9 57 100 44 77 .2 13 22.8 57 100 

Nandi 7 20.0 8 22.9 20 57.1 35 100 31 88.6 4 11.4 35 100 
0\ 
-.J Uasin 8 22.9 27 77 .1 35 100 13 37.1 22 60.0 35 100 

Gishu 

Busia 8 25.8 4 12.9 19 61.3 31 100 22 71.0 9 29.0 31 100 

Bungoma 13 23.6 15 27.3 27 49.1 55 100 40 72. 7 15 27.3 55 100 

Kakainega 39 34.5 26 23 .0 ' 48 47.5 113 100 79 70.5 33 29.5 112 100 

Total 98 18.8 87 16.7 335 64.4 520 100 274 52.8 243 46.8 520 100 

* Urban 
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Father•s Education 

students were asked to identify one educational category 

that described their father' s level of education. As shown "in· 

Table 9, approximately 176 (34.9%) of students' fathers had 

attained primary education. About 148 (29. 4%) of the students 

reported that their fathers had attended a training college 

Another 78 (15.4%) of fathers had attained secondary education 

and 57 or 11.3% had gone up to university. There were 45 

(10%) fathers who had not attended school. This finding 

indicated that slightly over half of the fathers had a minimum 

of primary school education. Kenya's national literacy rate 

is approximately 80%. The educational level of parents tends 

to influence the degree of involvement with the child's school 

activities. 

Father•s and Mother•s Employment 

As indicated in Table 9, about 320 ( 63. 7%.) of the 

students reported that their fathers were employed, and close 

to a third (182 or 36%) indicated that their fathers were not 

employed. The majority of the unemployed fathers (43 .4%) were 

from the rural area. Students numbering 328 (65.3%) indicated 

that their mothers were employed,compared to 170 (33.9%) of 

students who said their mothers were unemployed. Almost as 

many fathers as mothers of students were employed. 
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Table 9 

Distribution of Fathers by Level of Education and Employment 

Rural Urban Total 

N % N % N % 

Education Did not attend school 34 9.0 10 7.9 45 8.9 

Primary school 144 38.3 31 24.4 176 34.9 

Secondary school 54 14.4 24 18.9 78 15.4 

Training college 102 27.1 46 36.2 148 29.3 

University 41 10.9 16 12.6 57 11.3 

No response 1 0.3 1 .2 

Total 376 100 127 100 505 100 

"' 
Em11lo:œ!ent Employed 213 56.6 107 84.9 320 63.7 

I!) 

Unemeloyed 163 43.4 19 15.1 182 36.3 

Total 376 100 126 100 502 100 
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In Table 10, distributions of father' s and mother I s 

occupations by type or level are provided. There were 149 

(28.7%) fathers in professional occupations compared to 101 

(19.4%) mothers. In the occupational category of farming and 

business, there were 119 (22.9%) fathers compared to 163 

(31.3%) mothers. 

When the distributions of fathers' and mothers 1 

occupations were analyzed by location, a larger percentage of 

mothers (81.2%) in the rural areas were represented in the 

professional occupational category, compared to fathers 

(72. 5%) • Slightly more fathers 104 (87.4%) were engaged in 

businesses and farming in the rural area, compared to mothers 

122 (74. 8%). There were slightly more fathers in the 

professional occupations category in the urban area (41 or 

27.5%) compared to mothers 19 (18.8%), but more mothers 

engaged in business in the urban area ( 41 or 25. 2%) than 

fathers who accounted for 15 or 12.6% (See Table 11). 

The response of students indicate a high rate of 

unemployment for both fathers and mothers which compares 

closely to the national rate of unemployme,nt. Lack of regular 

income has an impact on the economic and social welfare of 

families. Students from low socioeconomic family strata, find 

it difficult to pay tuition and therefore tend to dropout of 

school. They may even struggle through school with limited 

resources to support them. 
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Gate or 

Professi.onal 

Skilled 

Clerical 

Farming & Business 

No Response 

Total 

Table 10 

Father•s and Mother•s 

Fathers 

N % 

149 28.7 

72 13.7 

50 9.6 

119 22.9 

130 25.0 

520 100 

Occupations· 

Mother 

N 

101 

26 

8 

163 

222 

520 

Total 

% % % 

19.4 250 24 

5.0 98 9.4 

1.5 58 5.6 

31.3 282 27.1 

42.5 352 33.9 

100 1040 100 
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Table 11 

Father•s and Mother•s Oc.:upations by Rural/Urban Location 

Fathers Mothers 

Cate!lory Rural Urban Total Rural Urban Total 

N % N % N % N % N % N % 

Professional 108 72.5 41 27.5 149 100 82 81 19 18 101 100 

Skilled 47 65.8 25 34.2 72 100 15 57 11 42 26 100 

Clerical 38 76.0 12 24.0 50 100 3 37 5 62 8 100 

Farming & 104 87.4 15 12.6 119 100 122 74 41 25 163 100 
Business 

No Reseonse 86 66.1 44 33.9 130 100 161, 72 61 27 222 100. 

-.J Total 383 137 520 383 137 520 
t,J 
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Post High School career Plans 

In answer te the question regarding their post high 

school career aspirations ( see Table 12) , the maj cri ty of 

students (316 or 61.5%) indicated that they planned te proceed 

te the university after completing high school. About 150 

(29%) indicated that they planned te go te a training college, 

while only 14 (5.6) of the male students and 13 (4.9%) of the 

female students said they intended te get a job after high 

school. About twice as many female students compared te male 

students planned te go te training college. It could be 

concluded, based on this finding, that fewer students seemed 

te plan on starting on a job after their secondary education, 

in spite of the limited college and university opportunities 

available each year. Approximately a quarter of form four 

graduates are absorbed in colleges and universities, while the 

majority must find jobs for which they are normally 

unprepared. Scheel guidance programs will need te address this 

issue as a matter of priority, as shall be recommended below. 
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Table 12 

Post High School Plans of students by Gender, School Type and School Location 

Gender School Type ' Scheel Location 
category Male Female Girls Boys Mixed Rural Urban 

N .. N .. N .. N .. N .. N .. N .. 
Get A Job 14 5.60 13 4.90 2 2.00 1 1.10 24 7.20 7 1. 80 20 14.90 

Go to Training 55 21. 80 94 35.70 24 24.50 14 16.10 112 33.50 101 26.40 48 35.80 
College 

Join Universit:i, 168 66.70 148 56.30 68 69. 40 68 78.20 183 54.80 255 66.80 62 46.30 

Work and Study 2 0.80 1 0.40 - - - - 3 0.90 2 a.sa 1 0.70 
Part Time 

On-the-Job 11 4.40 7 2.70 4 4.10 3 3.40 11 3.30 15 3. 90 3 2.20 
Training 

No Response 1 o. 40 - - - - 1 1.10 1 o. 3() 2 0.30 - -

Total 252 100.00 263 100.00 98 100.00 87 100.00 334 100.00 382 100.00 134 100.00 
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student Intended College Major 

As noted in Table 13, the largest group of male students 

numbering 65 (27.7%) indicated that they expected to major in 

engineering and technology. Only 8 female students (3.2%) 

preferred engineering and technology as a major. The largest 

group of female students numbering 52 (20.6%) indicated that 

they preferred education as their major compared to 29 (12.3%) 

male students. Some 43 (17.2%) female students indicated that 

they intended to study medicine, compared to 29 (12.3%) males 

for the same major. Thirty-one (18%) females out of the 

total, indicated they planned to have agriculture as a major 

compared to 31 (13.2%) of the males in this category. 

Slightly more male students indicated an interest in studying 

law (34 or 14.5%) compared to female students (30 or 11.9%). 

Approximately 18 (7.7%) of male students and 22 (8.7%) of 

female students indicated an interest in arts as a major. 

More female students (21 or 8.3%) than males (8 or 3.4%) 

indicated they planned to study physical science. More female 

students ( 19 or 7. 5%) than males ( 6 or 2. 6%) showed an 

interest in social science as a major. Veterinary science as 

a major attracted more male students 12 (5.1%) compared to 

female students 8 (3.2%). 

When the data were analyzed by type of school, more male 

students from boys schools (22 or 25.9%) planned to major in 

engineering and technology than female students from girls 
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schools (7 or 7.3%). The same trend was reflected for law, 

which 15 (17.6%) of the males and 13 (13.5%) of the females 

chose as a major. Twice as many females (20 or 20.8%) than 

males (9 or 10.6%) indicated they planned to major in 

medicine. Nearly twice as many females (19 or 19.9%) as males 

(9 or 10.6%) chose education as a major. The largest group of 

students in the mixed school (55 or 17.7%) indicated education 

as their major followed by agriculture (49 or 15.8%) and 

engineering (44 or 14.2%). 

Approximately 5% of students completing Form four class 

are absorbed by the public universities. As shown in Table 

13, approximately two-thirds (65.8%) of students aspired to 

attend a university. This finding implies that more students 

aspired for collége and university admission more than the 

available opportunities. On the other hand, fewer students 

(5.6% for males and 4.9% for females) ·planned on getting a job 

after completing high school. There is a need for the 

counselor to assist students in making appropriate educational 

and career decisions. Further, there is a need for the 

development of career assessment tools, designed specifically 

to assist students to understand their interest, ability and 

aptitude. 
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Table 13 

Distribution of students Planning to Attend Collage/University by Gander, School Type 

and School Location 

Gender School Type Scheel Location 
college Major Male Female Girls Boy.s Mixed Rural Urban 

N % N % N % N % N % N- % N % 

Arts 18 7.7 22 8.7 10 10.4 4 ,4. 7 26 8.4 28 7.5 12 10.6 

Social sciences 6 2.6 19 7.5 3 3.1 3 3.5 19 6.1 12 3.2 13 11.5 

Physical Scienc1 8 3.4 21 8.3 8 8.3 5 5.9 17 s.s 23 6 .1 7 6, 2 

Engineering/ 65 27.7 8 3.2 7 7.3 22 259 44 14. :i 56 14.9 16 14 .2 
Technology 

Agriculture 31 13.2 40 15.9 9 9. 4 13 15.3 49 15.8 56 14.9 15 13. 3 

Veterninary 12 5.1 B 3.2 3 3.1 3 3.5 14 4.5 17 4.5 3 2.7 
Science 

Law 34 14.5 30 11. 9 13 13.5 15 17.6 37 11. 9 49 13.1 15 13.3 

Medicine 29 12.3 43 17.1 20 20.8 9 10,6 43 13;9 57 15.2 14 12.4 

Education 29 12.3 52 20.6 19 19.9 9 10.6 55 17.7 70 18.7 13 11.5 

Other 235 100 252 100 96 100 85 100 310 1cio 375 100 113 100 

Total 252 100 263 100 98 100 B7 100 334 100 382 100 134 100 
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Distribution of counselors by Gender and District 

The majority of counselors (64 or 59.3%) were male, while 

44 (40.7%) were female. Of the total number of counselors, 

100 (92.6%) were from rural secondary schools, while B (7.4%) 

were from urban secondary schools. 

The majority of counselors (40 or 42.1%) were between 30 

and 40 years of age, and 24 (25%) were between 40 and 50 years 

of age. Thirty one counselors fell in the age range of 20 to 

30 years. This finding indicated that the majority of 

counselors appointed among the school staff were generally 

mature in age, considering the fact that young teachers who 

graduate from college and university are generally below 

thirty years of age. In the African context age is a factor 

as it relates to behavioral modelling. In persona! interviews 

with headteachers and education officers, it became apparent 

that young teachers were not perceived to have the advantage 

of wisdom that cornes from age. Hence, they were not 

recognized as ideal counselors for students. 

Professional status 

When the professional qualifications of counselors were 

examined, the largest group of counselors numbering 47 or 

46.1% were found to be university graduates with bachelors 

degrees. The second largest group of 35 counselors (34.3%) 

had teaching certificates from two year (diploma) colleges 

for secondary education. As shown in Table 14, about a half 
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of secondary school 

graduates. Secondary 

counselors surveyed were university 

education programs in colleges and 

universities offer introductory courses in guidance and 

counseling, educational psychology and child development. 

Hence, the counselors who are graduates of these education 

programs are at least Jcnowledgeable about the· basic 

developmental and counsel ing needs of students ( Gachathi, 

1976). 

Counselors• Years of Teaching Experience 

In response to the question regarding years of teaching 

experience, the majority of counselors (males and females 

combined) numbering 33 (31.1%) had between 6 - 10 years of 

teaching experience (see Table 18). The second largest group 

of 31 (29%) counselors had between 1-5 years of teaching 

experience, followed by 23 (21.7%) counselors with about 11 -

15 years of teaching experience. About 19 (21.4%) of the 

counselors had a teaching experience of between 16 and 20 

years and over. This finding would indicate that two-thirds 

of the counselors appointed to counsel students had taught for 

at least five years. It would be presumed that, a longer 

period of teaching experience provides an opportunity for a 

prospective counselor to know and appreciate the developmental 

and learning problems experienced by secondary school 

students. 
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Table 14 

Distribution of counselors by Gender, Age, and Professional 

statue 

Catego:,y Freguencr Percent 

Gender Male 64 59.3 

Female 44 40.7 

Total 108 100.0 

Age 20-30 31 32.6 

31-40 40 42.1 

40+ 24 25.3 

No ResEonse 13 

Total 108 100.0 

Professional Sl 8 7.8 

Diploma 35 34.3 

Approved 10 9.8 
Graduate 

Graduate 47 46.1 
(Bachelor 
Degree) 

Post 2 2.0 
Graduate 

(Masters) 

No ResÈonse 6 

Total 108 100.0 

counselors• Years of counseling Experience 

As indicated in Table 15, the majority of counselors in 

the sample numbering 75 (76%) had between land 5 years of 

counseling experience. Another group of 21 counselors (21%) 

had between 6 and 10 years of counseling experience. This 

finding indicates that the majority of counselors had, on 
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average, less than six years of counseling experience. 

Approximately one-quarter of the counselors had over five 

years of counseling experience. Guidance programs in the 

majority of secondary schools were started less than ten years 

ago, and are still relatively innovative in their development. 

Subjects Taught by counselors 

The majority of counselors, 36 males (56.2%) and 25 

females ( 59. 5%) indicated that they taught arts subj ects. 

Forty-five counselors (42%) consisting of 28 (43%) males and 

17 (40.5%) females indicated they taught science subjects. 

There was no indication from the study whether the subjects 

taught by a teacher had any influence on their being appointed 

as a counselor. 
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Table 15 

Distribution of Counselors by Gander, Years of Teaching and 

counseling Experience 

Categories 

Teaching 1 - 5 years 
Experience 

6 - 10 years 

11 - 15 years 

16 - 20 years 

20+ years 

Total 

Counseling 1 - 5 years 
Experience 

6 - 10 years 

11 - 15 years 

16 - 20 yeàrs 

20+ yea1:s 

Total 

Male 

N % 

18 28.6 

21 33.3 

14 22.2 

3 2.8 

7 11.1 

63 100 

45 

13 

1 

1 

60 

75 

21. 7 

1. 7 

1. 7 

100 

Female 

N 

13 

12 

8 

4 

5 

42 

30 

8 

1 

39 

% 

31 

28.6 

19.0 

9.5 

11. 9 

100 

77 .3 

21.1 

2.6 

100 

Total 

N 

31 

33 

23 

7 

12 

105 

75 

21 

1 

1 

1 

99 

% 

29.2 

31.1 

21. 7 

6.6 

11.3 

100 

.75. 7 

21.2 

1.0 

1.0 

1.0 

100 

Professional Training and seminar Attendance 

Counselors were asked ta indicate whether they were 

professionally trained, and also whether they had participated 

in any professional seminars and workshops; Data are 

presented in Table 16 which shows that an overwhelming number 

of counselors (87 or 85.4%), bath male and female, reported ta 

have had no professional training in counseling. Only 15 

( 14. 6%) out of 108 counselors .indicated they were trained. 

Out of the total number of counselors, the majority (60 or 
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58%) reported that they had not attended any seminar. About 

44 (42%) indicated they had attended at least one professional 

seminar. 

When asked whether they took a guidance and counseling 

course during their teacher training program, the majority of 

counselors, bath male and female .(72 or 69%) indicated that 

they took the course. These findings regarding professional 

counselor training shows that the majority of secondary school 

èounselors have minimal professional counseling skills. As 

explained earlier, counselors who graduated from education 

programs in colleges and universities have basic knowledge of 

guidance and child psychology. They require intensive in 

service training to acquire basic skills in guidance services. 

Results indicate that the majority of counselors have yet to 

attend a professional seminar or workshop. 

The initial effort directed toward the organization and 

coordination of seminars and workshops for counselors 

seemingly diminished over the past decade. In the 

researcher's interviews with education administrators, in an 

attempt to determine the reason for the decline over the past 

decade, it became clear that an acute lack of funds from the 

government and the scarcity of personnel at the counseling 

unit, at the ministry of education, were major contributing 

factors. It would seem that for the majority of counselors, 

their sole knowledge and skills of counseling were derived in 
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the single introductory course in guidance taken at college. 

Table 16 

Distribution of Counselors by Professional Training 

Categories 

Training Trained 

Seminar 

Course 

Not Trained 

No Response 

Total 

Attended Seminar 

Not Attended Seminar 

No Response 

Total 

Took Guidance Course 

Did Not Take 
Guidance Course 

No Response 

Total 

N 

13 

50 

1 

64 

N 

29 

32 

3 

64 

N 

45 

16 

3 

64 

Male 

% 

20.6 

79 .4 

100 

% 

47.5 

52.5 

100 

% 

73.8 

26.2 

100 

Female 

N 

2 

37 

4 

43 

N 

15 

28 

1 

44 

N 

27 

16 

1 

44 

% 

5.1 

94.9 

100 

% 

35,7 

64.3 

100 

% 

61.9 

38.1 

100 

Total 

N 

15 

87 

5 

107 

N 

44 

60 

4 

108 

N 

72 

32 

4 

108 

% 

14.6 

85.4 

100 

% 

42.3 

57 .-7 

100 

% 

69.2 

30.8 

100 

Distribution of Headteachers by Gender, Age and District 

The distribution of headteachers by gender, and age, and 

district is provided in Table 17. There were 83 (77%) male 

headteachers (headmasters), and 25 (23%) female headteachers 

(headmistresses) in the sample. Of the 108 headteachers, 9 

(8.3%) were from urban schools, while 99 (91.7%) were from 

rural secondary schools. Thirty or 27.8% of the headteachers 
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were administering secondary schools for girls, 21 (19.4%) 

boys schools and, the majority (60 or 55.6%) were in mixed 

schools. 

The largest group of headteachers (44 or 47.3%) fell in 

the age range of 30 te 40 years, followed by 40 headteachers 

who were in the age range of 40 te 50 years and above. There 

were 8 headteachers (8.6%) aged below 30 years. 

Professional status 

As indicated in Table 17, the majority of headteachers 

(68 or 64.2%) were university graduates with bachelors 

degrees, while 6 (5.7%) of the headteachers had masters 

degrees. Approximately one-third of the headteachers were 

non-university graduates promoted te the status of approved 

graduate by virtue of their demonstrated teaching excellence. 

Headteachers with university training are generally well 

prepared te provide leadership and support te the guidance and 

counseling program. Thus, the more university graduates placed 

in the secondary schools, the greater the support for the 

program. 

Headteachers• Teaching and Administrative Experience 

In table 18, it can be noticed that approximately three­

quarters of th·e headteachers or 72% had ten or more years of 

teaching experience. More headmistresses (74%), than 

headmasters (68%), seemed te have a longer period of teaching 

experience of ten years and over. About 8% of the 

85 

CODESRIA
 - L

IB
RARY



headteachers had less than 5 years of teaching experience. A 

longer period of teaching experience presupposes an 

understanding of student problems and thus allows an 

appreciation of the program as helpful to students in their 

academic, social, and persona! development. 

When the administrative experience of headteachers was 

examined, 46 or 52% reported that they had between 1 and 5 

years of experience. About 23 or 28% of headteac;:hers had 

between 5 and 10 years of administrative experience, while 20 

or 22% had over. 10 years of experience. The majority of 

headteachers had, on average, less than 6 years of school 

administrative experience. 

Subjects Taught by Headteachers 

As table 18 shows, male headteachers were almost split 

even 40 (49%) and 42 (51%) on the subjects taught. The case 

looks different for female headteachers, with 20 (80%) 

teaching arts subjects and 5 (20%) teaching science subjects. 

This discrepancy could perhaps be due to the fact that fewer 

females tend to pursue careers in science, compared to males. 

Headteachers• Attendance of Guidance and Counseling Seminars 

In response to the question about whether they had 

attended any seminars on guidance and counseling, slightly 

over half of the school administrators - 56 (53%) indicated 

they had a.ttended a seminar. This finding indicates that more 

headteachers than counselors had participated in professional 

guidance and counseling seminars. 
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guidance and counseling seminars. 

Table 17 

Distribution of Headteachers by Gender, Age, and 

Professional status 

Category Frequency Percent 

Gender 

Male 83 76.9 

Female 25 23.1 

TOTAL 108 100.00 

Age 

20-30 years 8 8.6 

31-40 years 44 47.3 

40+ years 40 43.0 

No response 16 ---
TOTAL 108 100.00 

Professional status 

SI 1 0.9 

Diploma 9 8.5 

Approved Graduate 22 20.8 

Graduate (BA)· 68 64.2 

Post graduate (MA) 6 5.7 

No response 2 ---
TOTAL 108 . 100.00 
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Table 18 

Distribution of Headteachers by Gender, Years of Teaching Experience and Subjects 

Taught (N = 108) 

Gate ories Male Female Total 

N % N % N % 

Teaching Experience 1-5 years 5 6.3 3 12.5 8 7.7 

6 - 10 years 21 26.2 3 12.5 24 23.1 

11 - 15 years 24 30 10 41. 7 34 32.7 

16 20 years 16 20.0 4 16.7 18 17.3 

20+ ears 3 1 4 

Total 83 100 25 100 108 100 

Subjects Taught Science 40 48.8 50 20 45 42.1 

Arts 42 51.2 20 80 62 57.1 

No Res onse 1 1 

Total 83 100 25 100 108 100 

CODESRIA
 - L

IB
RARY



Table 19 shows that the majority of headteachers, 74 

(71%) took a guidance and counseling course during their 

teacher training program. One-third of the headteachers did 

net take this course. 

It seems evident from the findings that training 

opportunities may net have been adequately provided to 

counselors. Headteachers seem to have had more opportuni ties 

to participate in professional seminars and workshops, 

compared to counselors. 

Analysis of Research Questions 

Research Question 1: What are the perceptions of 

students about the role and functions of the guidance and 

counseling program? 

students responded by rating each item in section 3 of 

their questionnaire on a 5 point Likert type scale as follows: 

A rating value of 1 indicated strong agreement with the 

statement (SA), 2 indicated a mild agreement (MA), 3 indicated 

uncertainty about the statement (UN) , 4 indicated a mild 

disagreement (MD), and 5 indicated a strong disagreement with 

the statement (SD) • The analysis involved summation and 

averaging of response scores for each item. A mean score of 

below 2.50 would indicate a general agreement with a 

statement, meaning that the guidance and counseling role and 

function was perceived favorably or positively. A mean score 

falling above 2.50 would indicate a general disagreement with 
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a statement, and therefore a negative perception of a guidance 

and counseling role. 

section 3 of the questionnaire contains items developed 

to elicit responses regarding the perceptions of respondents 

about the role and functions of the guidance and counseling 

program. These items were selected from the recommended role 

and function statement of the American Association for 

Counseling and Development (AACD). The items comprising the 

subscales represent statements about the role and functions of 

guidance and counseling activities as follows: 

(1) Individual and group counseling - items 1, ·3, and 12 

(2) Consulting - items 6, 7, and 8 

(3) Career development -items 4, 5 ,9 and 11 

(4) Administrative services - items 2 and 10 

The maj ori ty of student responses on items 1, 3, 4, 5, 6, 

7, 8, 9 and 10 showed a general agreement with the. statements. 

There was general disagreement for items 2 and 11. Item 2 had 

a mean score rating of 3.28, with 268 (53%) of students 

generally. disagreeing and 202 (39%) generally agreeing. 

Thirty-six students or 7.1% were uncertain. Item 11 had a 

mean score of 3.10, with 207 (41%) of the students generally 

disagreeing and 201 (40%) generally agreeing. There were 90 

(18.1%) students who were uncertain. 
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Table 19 

Distribution of Headteachers by counseling Seminar and course At tendance 

Male Female Total 

Category N % N % N % 

Seminar Attended Seminar 43 53.l 13 52 56 52.8 

Not Attended Seminar 38 46.9 12 48 50 47.2 

No Response 3 2 

ID .... Total 103 100 25 100 108 100 

Course Took Guidance Course 56 69.1 18 75 74 70.5 

Did Not Take Guidance 25 30.9 6 25 31 29.5 

Course 

No Response 2 1 3 

Total 83 100 25 100 108 100 CODESRIA
 - L
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Overall, results indicated that students generally 

perceived the guidance and counseling program as fulfilling 

the role and functions represented by agreement with all the 

items in section 3, with the exception of the role of student 

discipline and job placement (see Table 20). 

In secondary schools, student discipline problems are 

traditionally dealt with by punishment meted out by the 

teacher or headteacher. Serious violations of the school code 

are referred ta the school board of governors, which 

recommends either suspension or expulsion for the offender if 

found guilty as charged. The introduction of counseling 

programs has somewhat modified the disciplining procedure. 

students with discipline problems may be referred ta the 

counselor for intervention and rehabilitation as an 

alternative ta punishment. In this regard student discipline 

was net perceived as one of the roles of the counselor. 

Consistent with the AACD role statement, a counselor should 

net serve in the capacity of disciplinarian. 

With regard ta job placement, counselors usually assist 

students ta fill out career forms with minimum assistance 

extended ta help students understand their individual 

abilities, interests, and aptitude as a basis for career and 

educational choice. In addition, education and career 

assessment as done in American schools, are net yet widespread 

in Kenyan schools. 
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ID 
w 

' 
1. 

2. 

3. 

4. 

5. 

Table 20 

Frequency, Percentage and Mean Scores of Group Perception About the Roles and 

Functions of the Guidance and Cou~seling Program 
Strongly Mildly Uncertain Mlldly Strongly N.R. Total 

Items Respondents Agree Agree Disagree Dlsagree N Mean S.D. 

N ' N ' N • N ' N ' 
The school counseloI Students 305 59.8 147 28.8 37 7.3 9 1. 8 12 2.4 10 510 1. 58 0.882 

assists students ln Counselors 86 79.6 19 l?. 6 1 0.9 1 0. 9 1 0.9 0 108 1. 25 o.617 
deallng with Headteachen 75 70.1 31 29.0 0 0.0 1 0.9 0 0.0 1 107 1. 31 à.524 
Persona! problems 

The school counselor Students 111 21. 9 91 18.0 36 7 .1 81 16.0 187 ·f7 :ï) 14 506 3.28 1. 619 

deals with student Counselors 4 3. 8 10 9. 5 1 1. 0 9 8. 6 81 1i:ï 3 105 4 _4·5 1. 14 3 

disciplin~ cases by Headteacher~ 3 2.8 6 5. 6 0 0. 0 15 13.9 84 77 .8 0 108 4.58 o. 9ss 
punishing the 
students referred 
to him/her 

counselo1 'lo ' The school Students 346 68.8 90 17.9 31 6. 2 2. 0 26 5. 2 17 503 1. 56 1. 053 

listens to students' Counselors 92 87.6 9 '. 6 0 o .. 0 1 1. 0 3 i.-9 3 105 1. 22 1. 762 

problems and Headteache:t, 94 87.0 14 13.0 0 0. 0 0 0. 0 0 0.0 0 108 1.12 0. 337 

provides assistance 
on individual basis 

The school coonSe101 Students 314 62.7 114 22.8 29 58.0 15 3. 0 29 ·5. 8 19 501 1. 66 1.102 

assists students to cOonselors 85 78. 7 18 15.7 1 0.9 3 2.' 1 0.8 0 108 1. 30 0; 1'i6 
explore educational Headteachen 76 71. 7 27 25.5 2 1.9_ 1 0.9 0 o:o 2 106 1. 32 0.551 

and career .. 
information in ordet 
to make appropria te 
educatlonal and 
career cholces 

' . i~ 
. .. ,2f 1.12· 1·:-i6s The school counseloI Students 303 51. 2 113 22.8 5.7 16 3. 2 35 7 .1 495 

advises students on Counselors 83 78.3 18 17. ri ·2 2.0 2 1. 9 1 0.9 2 106 1. 30 0.692 

hoW' to s_tu~y, He~ateac't1en 69 65.i 30 2tL 3 3 2.' 3 2.' 1 0. 9 
·····. 

2 106 i-~· 4 5· 1:1: ~,-:10· 
prepare far 
èXatnitl;:;.üons· ai-id 
ChOOsë -~"ü~_je_c_\5 
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Table 20 continued 

6. The school caunselo: Students 221 44. 2 99 19. 8 54 10. 8 29 5.8 97 19.2 20 500 2. 36 1. 553 

arranges for Counselors 74 70.5 20 19. 0 ' 3. 8 4 3. 8 3 2. 9 3 105 1.49 0.951 

speakers from Headteacher: 60 56.6 28 26. 4 5 4.7 8 7.5 5 4.7 2 106 1. 77 1.140 

outslde the school 
to corne and talk te 
students about 
opportun1t1es 

7. The school caunselo1 Students 267 5 3. 3 99 19.8 59 9. 8 31 6. 2 55 11.0 19 501 2.01 1. 367 

works wlth parents Counselors 81 75.7 15 14 , 0 ' 3. 7 2 l. 9 5 4 .7 1 107 1.45 1. 002 

te resolve student Headteacher: 56 52.3 37 34. 6 3 2. 8 7 6.5 4 3.7 l 107 1. 74 1.046 

problems 

8. The school coun.seloi Students 3 37 67. 1 69 13.7 45 9.0 14 2.8 37 7 .4 18 - 502 . i'. 69 1. 202 

consults wlth Counselors 96 89.7 8 7.5 2 1.9 0 o.o l 0.9 l 107 1.14 0.528 

leachers and the Headteacher: 90 83.3 14 13. 0 2 1.9 l 0.9 l 0.9 0 108 1. 23 0.620 

headteachers 
regard!ng students' 
academic and 
behavioral problems 

9. The school counseloi Students 193 38.5 108 21. 6 77 15.4 32 6.4 91 18.2 19 501 2.44 1. 4 96 

glves psychologlcal counselors 36 34.0 22 20.8 27 25.5 7 6.6 14 13.2 2 106 2.44 1. 366 

and career tests .lo Headteachen 38 35.8 24 22. 6 13 12.3 8 7.5 23 21. 7 2 106 2.56 1. s61 

help students thelr 
personallly, 
interests, values 
and abllities 

10. The school counselo: Students 335 60.2 69 14. l 42 8. 6 16 3. 3 29 5. 9 29 491 1. 64 1.143 

maintains cumulatlvi counselors 75 69.4 19 17. 6 7 6.5 2 1.9 ·5 '4'. 6 0 108 1. 54 1.026 

academlc and Headteacher: 79 74. 5 18 17 .o 3 2.8 3 2. 8 3 2.8 2 ioG 1·,42 0 :904 

personal records of 
students for 
counsellng ànd 
referral purposes . 

11. The school counselo: Sludents 115 23.1 86 17. 3 90 18.1 45 9.0 162 32:·s 22. 498 3,10 i.-575 

asslsts students ln Counselors JO 28.0 26 24. 3 1à 16.8 10 9.3 23 i'i.'5 .. ï fo7 2,71 1. 503 

job plaêemE:nt. Hëa.dteacher: 25 24.5 25 24. 5 13 12. 7' 17 16.7 22 2ï':'6 6 102 '·*:-f6 L'Sii2 
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Table 20 continued 

12. The school counselo Students 288 57 .o 110 21. 8 29 5.7 25 5.0 53 10.5 15 505 1.90 1.328 

offers group Counselors 80 74. 8 19 17. 8 4 J. 7 J 2.8 1 0.9 1 107 1.37 0.771 
guidance actlvities Headteacher 81 75.0 20 18.5 J 2.8 2 1. 9 2 1.9 0 108 1.37 0.792 

' N.R. =- No response 

' ' 
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Research Question 2:. What are the perceptions of 

counselors about the role and functions of guidance and 

counseling program? 

Counselors' responses to the items in section 3 of their 

questionnaire were analyzed using the same procedure as 

explained above in the analysis of research question (1) for 

students. As shown in Table 20, the overwhelming majority of 

counselors rated items 1, 3, 4, s, 6, 7, a, 9 and 10, 

favorably. These items received a mean rating of below 2.50. 

Items 2 and 11 were rated unfavorably. · Item 2 had a mean 

score rating of 4.45 and item 11 had a mean score of 2.71. It 

would seem from this finding that close to 90% of counselors 

generally disagreed with item 2, with only 14 (13.3%) 

generally agreeing. Only 1 counselor (1.0%) was uncertain. 

Item 11 was rated with general disagreement by 33 (30.6%), 

while 56 (51.3%) of- coµnselors were in agreement. Eighteen 

counselors (17 .. 0%) were uncertain. 

These findings indicated that, overall, counselors 

perceive the role and functions of the guidance and counseling 

program, as described by the item statements in section 3 of 

the questionnaire, as being fulfilled, with the exception of 

student discipline and job placement. 

Research Question 3: What are the perceptions of 

headteachers about the role and functions of the guidance and 

~ounseling program? 
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Headteachers' responses to the items in section 3 of the 

questionnaire were analyzed in the same way as explained in 

research question 1 and 2 above. As indicated in Table 20, 

the majority of headteachers generally rated items 1, 3, 4, 5, 

6, 7, 8 and 1o·with strong agreement. Items 2, 9, and 11 were 

rated unfavorably. The average mean scores for the items 

rated favorably fell well below point of 2. 50, indicating that 

headteachers perceived the role and functions described by 

these items as being fulfilled. Items 2, 9 and 10 whose 

average mean scores fell above 2.50, indicated that 

headteachers did not view the statements as representing the 

specified roles and functions of the program as being 

fulfilled. 

Group Perceptions of Program Role AreaS 

Group responses to the collapsed va_riables (i.e. 

counseling, consul ting, career development, and 

administration) were analyzed and .. compared. The calculated 

means and standard deviations of each group responses are 

presented in Table 21. The mean scores for individual group 

responses to each program role area statements ranged from 3.0 

to 15. O. A mean score falling below 7. o indicated a favorable 

response to a program role statement, while a mean score 

falling above 7. o indicated a non-favorable response to a 

program role statement. 
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I!) 
0) 

Variables 

counseling 

Consulting 

Career Dévelopmen1 

Administrative 

Table 21 

Group Perception of Program Role Areas 

Students N=520 Counselors N=108 Headteâchers N=108 
Mean SD Mean SD Mean SD 

5.02 2.43 '.3. 88 1. 71 3.82 1.15 
-• , .. 

-··· , .. , 

6.05 2.96 4.07 1.91 4.77 1.94 

8.88 3.58 7.75 2.99 8.22 3.34 

4.92 2.06 5.98 1.49 6.01 1.31 
.. ' 
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Perceptions of counselinq Role 

As table 21 indicates, the mean score for student 

responses to the counseling role combined statements was 5. 02. 

This would indicate a. general agreement with the statements 

about the counseling role as stated in the questionnaire. The 

counselors' and headteachers' mean scores were similar at 3.8 

which indicated a more favorable perception of the role of 

counseling, compared to students. 

Perceptions of consultinq Role 

A comparison of the mean scores of students, counselors 

and headteachers shows that, whereas all of the groups were in 

general agreement with the statements about the consulting 

role, students tended to show a mild agreement (mean.score 

6.05) compared to counselors and teachers (mean score 4.07 and 

4.77), respectively. 

Perceptions of career Development Role 

As indicated in Table 21, each group's responses showed 

a higher than average mean score for this role category, which 

revealed a general disagreement with the statements about the 

role and functions of career development role in the guidance 

and counselor !)rogram. A further examination of results 

indicates that both headteachers and students mean scores of 

( 8 • 8 8 and 8. 2 2) respecti vely tended to be cl oser to each 

other, compared to the counselors mean score (7.75). disagree 

strongly with the statements on career development, compared 
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with the counselors. 

Administrative Role 

As table 21 shows, all the respondents• mean scores fell 

below the eut off point, showing general agreement with the 

statements about the administrative role and function of the 

program. However, students seemed to be more strongly in 

agreement, compared with counselors and headteachers. This 

difference in perception could be attributable to the tendency 

of students to view counselors ·, somewhat, as part of the 

administrative staff of the school. 

Research Question 4: What relationships exist between 

the perceptions of students about the role . and. functions of 

the guidance and counseling program and selected demographic 

characteristics? d..e. (1) g-.ender, (2) locati~n of school, and 

(3) type of school. 

student Perceptions of Program Area Roles by Gender 

An analysis was performed to determine whether student 

group responses to the statements about program role areas 

differed significantly as a consequence of .their gender 

orientation. As shown in Table 22 the mean scores for 

counseling role for male and female students were much closer 

together indicating a general consensus. A similar pattern of 

general consensus between female and male students was 

manifested in all the mean scores for consulting, career 

development and administrative roles of the program. The 
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gender of students did not 'appear to differentiate between 

their perceptions of the four guidance program role areas. 

Both male and female perceived that the counseling, consulting 

and administrative roles, with the exception of career 

development, were positively associated with the guidance and 

counseling program. The mean scores for responses to the 

statements about the career development role indicated that, 

both male and female students did not perceive it as a 

functional aspect of the program, or simply that it was not 

being carried out in the program. 

student Perceptions of Program Role Areas by Location of 

school 

In Table 23 a distribution of mean .scores and standard 

deviations of student responses to the statements describing 

the four categories of the role and functions of guidance and 

counseling program is provided. Mean scores for the 

counseling role area subscale seem closer to each other. 

Counseling as a role was rated favorably and similarly by 

students across a11 districts. Counseling was perceived as a 

role performed along with other program role areas. 

Consulting activities were generally rated in a similar 

manner by students in all of the districts, with the exception 

of district (2) whose mean score fell above the average mean 

score for the subscale. students in district 2 tended to 

disagree with the view that consulting activities were 
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performed in the program .. It can be noticed, however, that 

students in the majority of the districts expressed agreement 

with this role. This result could be interpreted te mean that 

students in district (2) did net perceive counselors' as 

engaging in consultation with teachers, · parents, 

administrators and significant others when helping students 

resolve their problems. 

The career development role received a negative rating by 

students across all the districts. The mean scores for this 

category fell above the average mean score for the subscale. 

Students seemed te perceive career development activities as 

net being offered by the program. As explained earlier, 

counselors do net seem te assist students in career decision 

making and choice·, net te mention j ab placement. students did 

net, therefore, perceive career development role as functional 

in the program. 

The administrative role was positively rated by students 

across all districts. There seemed te be a general agreement 

with the view that the stated administrative activities of the 

program were carried out in all of the districts. students 

perceived counselors as performing administrative activities. 

student Perceptions of Proqram Role Areas by Type of School 

An analysis, of student responses te the statements about 

counseling role activities reveals that there was a general 

consensus among students from the girls, boys and mixed 
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secondary schools (see Table 24), However, stùdents in girls 

and mixed schools had mean scores closer together (5,23 and 

5,04) consecutively, compared to the mean score (4.68) for 

students in boys schools. This implies that students in boy 

schools tended to perceive the counseling role more favorably 

than students from other schools. 

counselor Perceptions of Program Role Areas by Gander 

When the responses of counselors were analyzed, results 

revealed that, overall, both male and female counselors' mean 

scores for all four program role areas were consistently close 

to each other (see Table 22). This indicates a general 

consensus in the co.unselors' perceptions about the counseling, 

consul ting, career development and administrative roles of the 

guidance program •. Both male and female counselors tended to 

agree with the statements about all the program role areas, 

with the exception of the career development role area. Mean 

scores for both male and female counselors fell above the 

average mean score for this particular ,subscale. Career 

development was not perceived as a functional activity in the 

program, probably for the same reason as outlined earlier. 
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Table 22 

Means and SDs of Group Perception of Program Role Areas by Gander 

Gender Counseling Consulting Career Development Administrative 
Mean SD Mean SD Mean SD Mean SD 

Students 

Males 5.0570 2.4550 6.0160 
1 

3.0180 8.6940 3.6370 5.0510 2.0810 
.. 

Females 4.9800 2.4450 6.0960 2.9220 9. 0720 3.5240 4.8000 2.0410 .. ._ 

Counseiors 
.. 

. .. 
Males 3. 7740 1.6130 3.6930 1. 3620 7.3700 2. 7290 5.8520 1.3010 

Females 4.0730 1.8890 4.6750 2.4630 8.3900 3.3000 6.1620 1.7580 

1 
HeadteachE!rs 

Males 3.9140 1.2390 4.6340 1. 8880 7.8660 3.3170 6.0860 1.4070 

.. ············· ... 
Females 3.5200 0.7700 5.2600 1 2 .1150 9.3330 3.2650 ~.7600 0.9250 

- . ' .. ··•·I·· . .:; ... -, 
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Table 23 

Means and SDs of Group Perception of Program Role Areas by 

District 
District 

' 
Counseling Consulting Career Develo Administrativ 

Mean SD Mean SD Mean SD Mean SD 

" ' 
, ... 

Students 
' .. ,., .. ,. 

' .. ·. , 

1 5.434 2.841 5.791 3.078 8.142 2.495 5.478 2.233 .. 
2 5.341 2.516 7.268 3.331 9.794 3.488 5.871 1.921 

............... " .. 
3 5.741 2. 772 6.179 3.279 9.364 4.043 4.905 2 .142 
4 4.553 1.548 6.125 2.248 9.714 3.160 5.296 2.159 
5 3.906 1. 422 4.806 .2.315 7. 718 3.245 4.375 1. 736 . 
6 5.428 2.810 6.575 3. 231 9.852 3.734 5.028 2.281 
7 3.793 1.423 5.000 2.336 8.035 3.929 4.517 1.844 ... 
8 4.905 2. 611 6.622 3.277 7.882 2.888 4.611 1.686 .. 
9 4.849 2.275 5.666 2.615 8.500 3.534 4.673 2.078 

Counselors 

. . . 
1 3. 500 0.707 3.000 0.000 6.500 3.535 6.000 0.000 
2 4.600 3.405 4.900 2.078 9.727 2.901 6.700 1. 567 · 
3 4.000 1.603 4.250 1.669 8.875 2.474 6.000 1.927 
4 4.125 1. 784 5.200 3.121 8.250 2.816 6.133 1.684 
5 3 .111 0.333 3.500 1.269 7.400 3.864 5.800 0.788 . " 
6 3.500 1.069 3.857 1.463 7.222 4.055 5.777 1.201 
7 3.875 1.457 3.500 1.069 6.125 2.295 5.857 0.377 
8 3.687 0.946 3.687 1.195 7.142 2.824 5.875 1.707 
9 3.962 1. 786 3.851 1. 791 7.500 2.580 5.857 1.693 

Headteacher s 

1 3.500 0.577 4.250 2.500 9.250 1.892 5.500 1. 732 
2 4.337 1. 658 6.625 2. 263 11. 000 3.854 6.666 1.000 
3 3. 777 1.092 4.000 1.414 8.250 3.845 5.888 2.027 
4 4.000 0.877 5.933 1.980 8.692 3.945 6.357 1.864 
5 3.800 0.788 4.400 1.505 8.444 4.304 5.900 1.100 ., 
6 3. 777 1.301 4.333 2.179 8.111 2.803 6.222 0.440 
7 3. 571 0.786 3.666 1.032 7.285 2.563 6.142 0.899 
8 3.750 1.125 4.666 1. 799 7.800 3.549 5.562 1.263 
9 3.758 1.379 4.517 1.824 7.423 2. 625 5.928 1.119 
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Table 24 

Means and SDs of Group Perception of Program Role Areas by School Type 

School Counseling Co11sulting Career Development Administrative 
Mean SD Mean SD Mean SD Mean SD 

students 
, 

Girls 5.236 2.585 
.... 

6.109 2.758 9.844 3.434 5.01 1.887 

Boys 4.686 2.159 5.63 2.596 8.476 3.239 5.304 2.04 .. , .. 

Mixed 5.044 2.465 6.157 3 .113 8.706 3.679 4,792 2.111 ...... ,. 

Counselors 

Girls 3.769 0.862 4.23 2.025 7.8 3.476 6.407 1.759 

Boys 4.238 2.964 3.761 1. 22 6.578 2.523 5.6 1. 313 

Mixed 
.. 

5.9Ï3 3.807 1. 381 4.125 2.08 8.1 2.868 1.405 
-

Headteachere 
... , 

.. 
·········- . ' ............... 

Girls 3.6 1.101 5.285 2.241 8.928 3.79 5.666 0.994 
-• 0••• 

,. 1 . 
Boys 3.526 0.772 4.052 1. 58 7.117 3.407 6 0.342 . . .. 

Mixed 4.034 1.256 4.758 1.857 8.203 3.042 6.189 1.594 ... _ ... .... , .... ., . 
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The consulting role area similarly received a positive 

rating by students from all the three types of schools. The 

mean scores for student responses from .the three schools 

seemed to be cl oser to each other. This would seem to 

indicate that type of school was not an influencing factor in 

the perceptions of students about the consulting role of the 

program. 

Career development role was rated similarly by students 

from all the three type of schools. Career development 

activities were not perceived as being part of the guidance 

and counseling program. As explained earlier, this finding may 

be · attributable to the fact that counselors in secondary 

schools do not provide adequate career assistance to students, 

leading to the . perception by students that the guidance 

program did net include the role of career development. 

The mean scores for student responses on the statements 

regarding administrative activities of the guidance and 

counseling program showed a consensus across the three types 

of schools. students generally agreed with the view that 

administrative activities were being performed by counselors 

in their schools. 

Research Questions: What relationships exist between 

the perceptions of counselors about the role and functions of 

guidance and counseling program and selected demographic 

characteristics? 
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Counselor Perception of Proqram Role Areas by Location of 

School 

As indicated in Table 23, the mean scores for coU:nselors' 

responses to the statements about counsel ing, consul ting, 

career development and administrative ;roles of the program 

appear to be very close to each other across all districts. 

Counselors tended to view the four program role areas 

similarly. 

Counseling activities were rated consistently with a mean 

score range of 3 to 4 which indicated a strong agreement with 

the statements about the role of counseling • Consulting role 

activities were also rated positively by counselors in all 

districts, as noted by the closeness of mean scores. 

The majority of counselors seemed to be uncertain about 

the career development role of the program. The mean scores 

for six out of nine districts, clustered around the mean score 

·of 7. Counselors in the other three districts rated career 

development role unfavorably. career development once again 

was perceived by counselors as arole not adequately provided 

for by the program. 

Whereas counselors in all the districts tended to agree 

with the view that administrative activities are performed in 

the program, a perusal of the mean score distribution 

indicates a mild agreement compared with the strong agreement 

rating for the counseling and consulting roles. This could 
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mean that counselors were net sure about the administrative 

role as being consonant with the other program roles. 

Counselor Perceptions of the counseling Role Area by Type of 

School 

Counselors' perceptions of the counseling role showed a 

consensus when type of school was considered as a possible 

influential factor. Mean scores for this category appeared to 

be close to each other (see Table 24) . Counselors in all 

three types of schools indicated agreement with the role of 

counseling in the program. Counselors also expressed 

consensus in their rating of consulting activities, as 

indicated by the mean score for the subscale. This finding 

would seem to imply that counselors in agreement with the view 

that the role of consultation was being fulfilled in the 

guidance and counseling program. 

The program role area which was rated differently was 

career development. Counselors in the mixed schools had a 

mean score of 8.1 which fell above the average mean score for 

the subscale. Counselors in girls schools seemed uncertain 

about the career development role, as the average mean score 

of 7.8 indicates. Counselors in boys' schools, as a group, 

seemed te differ from the other two ~roups, as their mean 

score of ( 6. 5) for their responses indicates. Whereas 

counselors in mixed and girls' schools generally disagreed 

wi th the view that career development was offered by the 
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program, counselors from the boys' school tended to agree wi th 

the view. 

The administrative role was rated favorably by 

counselors, across all three types of schools. There seemed 

to be a consensus in agreement with the view that 

administrative activities were performed as part of the 

guidance and counseling program. 

Research Question 6: What relationships exist between 

the perceptions of headteachers about the guidance and 

counseling program and selected demographic characteristics? 

Headteacher Perceptions of Proqram Role Areas by Gender 

When the headteachers' responses to the statements about 

the program role areas were examined, a similar pattern of 

response was revealed as observed in the preceding analyses 

for students and counselors. The mean scores for male and 

female headteacher responses were net different from one 

another for ,all of the four variables of counseling, 

consul ting, career development and administrative roles. Beth 

male and female headteachers seemed to rate the program role 

areas similarly. Gender as a factor did net seem to 

differentiate both groups of headteachers on any of the four 

program role areas. 

An examination of the mean scores of the responses to 

each program area role reveals that all the mean scores were 

consistently below the average mean score of 7 for three of 
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the four categories. Counseling, consulting and 

administrative roles were rated below the mean score of 7, but 

career development role was rated above the average mean score 

of 7. This would indicate that both male and female 

headteachers tended to disagree with the· view that career 

development was a functional role in the guidance and 

counseling program of their school. 

Headteacher Perceptions of Program Role Areas by Location of 

School 

All four combined program area roles were viewed 

similarly by.headteachers across all districts. As shown in 

Table 23, mean scores for the counseling role were close to 

each other. There was general agreement among headteachers in 

all districts regarding the role of counseling. Consulting 

activities received a similar positive rating as above. 

Respondents perceived consulting activities as being performed 

in the program. 

As concerns career development, once again, results 

revealed a similar pattern of responses as indicated for 

students and counselors. Three-quarters of the headteachers 

responding tended to disagree with the statements about career 

development acti vi ties. However, in three districts ( 6, 7 and 

a) headteachers seemed uncertain about the role of career 

development in the program. 

The mean score distribution for responses to the 
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administrative role subscale shows a general consensus by 

headteachers across all districts. Headteachers in all 

districts seemed to agree to the statements about the 

administrative role of the guidance and counseling program. 

This finding .would mean that all headteachers perceived 

administrative functions as a component of the program, 

regardless of the location of school. 

Headteacher Perceptions of the Proqram Role Areas by Type of 

School 

When the headteachers' responses to the statements 

concerning counseling, consul ting, career development and 

administrative roles were analyzed by type of school results 

did not seem to show any major differences among the 

perceptions of headteachers. They generally agreed with the 

statements about counseling, consulting, and administrative 

roles. They, however, expressed disagreement with the 

statements about career development activities. Headteachers 

seemed to perceive, as did counselors and students, that the 

career development role was not being fulfilled by the 

program. 

Research Question 7: Are there any differences in the 

perceptions of students, counselors, and headtèachers about 

the role and functions of the guidance and counseling program, 

as a consequence of selected demographic characteristics? 

A one-way analysis of variance was done to determine 
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whether there were any significant differences among the mean 

scores of group responses to the statements about program role 

areas (i.e.counseling role, consulting role, career 

development role, and administrative role). Results presented 

in Table 25 show that there were significant differences among 

the groups on all of the four variables as follows: 

Source DF 

A(Group) 2 

Error 703 

Total 705 

Group 

Headteachers 

Counselors 

Students 

* Significant at . 05 level. 

Table 25 

ANOVA Summary 

Counseling Role 

Sum of 
Squares 

203.1202 

3385.951 

3589.071 

Group Mean 

Means 

3.82 

3.88 

5.02 

113 

Mean 
Squares 

101.5601 

4.816431 

F 

21.09 

Standard Error 

.2121 

.2152 

.9864 

p 

0.0000* 
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Source 

A(Croup) 

Error 

Total 

Croup 

Headteachers 

Counselors 

Students 

* Significant at 

Source 

A(Croup) 

Error 

Total 

Croup 

Headteachers 

Counselors 

Students 

* Significant at 

Table 25 continued 

Consulting Role 

DF Sum of Mean 
Sguares Sguares 

2 412.0824 206.0412 

692 5046.283 7.292316 

694 5458.365 

GrouR Mean 

Means 

4.77 

4.07 

6.05 

.OS level 

Table 25 Continued 

Career Development Role 

DF Sum of Mean 
Sguares Sguares 

2 126.828 63.41402 

670 8043.175 12.00474 

672 8170.003 

GrouR Means 

Mean 

8.22 

7.75 

8.88 

.OS level 

114 

28.25 0.0000* 

Standard Error 

.2635 

.2660 

.1223 

5.28 0.0053* 

Standard Error 

.3482 

.3397 

.1598 
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Source 

A(Group) 

Error 

Total 

Grou11 

Headteachers 

Counselors 

Students 

* Significant at .os 

Table 25 Continued 

Administrative Role 

DF Sum of Mean 
Sguares Sguares 

2 169.574 84.78698 

694 2477.981 3.570578 

696 2647.555 

Grou11 Means 

Mean 

6.01 

5.98 

4.92 

level 

23.75 0.0000* 

Standard Error 

.1835 

.1844 

.8571 

There were significant differences among the responses of 

students, counselors and headteachers regarding the counseling 

role (F = 21.09, df = 2, p < .05). As can be noticed in Table 

25, the mean score for students (5.02) was different from the 

mean score for counselors and headteachers, (3.82 and 3.88) 

respectively. students perceived the role of counseling 

somewhat. less 

headteachers. 

favorably, compared to counselors and 

Resul ts for the consul ting role indicated a statistically 

significant difference among groups responses (F 28.25, df = 

2, P < • 05) • The student group mean score was different 

(6.05) compared to the headteachers' and counselors' group 

mean scores (4.77 and 4.07) consecutively,_ thus indicating a 
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difference in the perceptions of students, compared to 

counselors and headteachers about the role of consulting in 

the program. 

Results for the career development role reveal a 

significant difference among the groups (F = 5.28, df = 2, P 

< .05). The counselors' group mean score of 7.75 was lower 

than the group mean scores for students and headteachers (8.88 

and 8.22) respectively. This finding indicated that 

counselors were uncertain in their perception of the role of 

career development, compared to students and headteachers. 

Results for the administrative role showed, as well, a 

significant difference between the group responses (F = 23.75, 

df = 2, P < .05). As can be noted in Table 25, students 

seemed to differ from counselors and headteachers regarding 

the perception of the administrative role in the program. 

Factorial Analysis of Variance 

A factorial analysis of variance was employed to 

determine whether there was any main effect of: 

1. Group versus gender on the perception of each of the 

program role areas (i.e. counseling, consulting, career 

development, and administrative role). 

2. Group versus location of school (district) on each of the 

program role areas. 

3. Group versus type of school on each of the program role 

areas. 
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Perception of cou'nseling by Group and Gander 

As shown in Table 26, results indicated that there was 

significant main effect for the counseling role. This finding 

would suggest that there was a significant difference between 

the groups in their perception of the role of counsèling (F = 

7.40, df = 2, P < .• 05). There was no main effect for gendér 

as a factor, nor was there any significant interaction.between 

group and gender. 

Perception of counseling Role by Group and Location of 

School 

When analyzed by location of school (district), results 

indicated that main effect was significant for the group 

factor. ·This finding would mean that there was a significant 

difference between students, counselors and headteachers 

regarding their perception of the counseling role (F = 12.84, 

df = 2, P < • 05) • There was signif icant main effect for 

location of school. Groups differed in their perceptions of 

counseling às a function of their location. There was no 

significant main effect for the interaction between group and 

school location. 

Perception of Counseling Role by Type of School 

As can be seen in Table 26, results indicate that there 

was a significant main effect for the group factor (F = 16.55, 

df = 2, P < • 05). However when groups were considered by type 

of school, there were no differences found to exist in the 
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perceptions of respondents about the role of counseling 

activities in the guidance program. There was no significant 

main effect for school, nor was there main effect interaction 

between group and type of school. 

Perception of consulting Role by Group and Gender 

As Table 26 shows, there was significant main effect for 

the group factor on the consulting variable (F= 5.83, df = 2, 

p < .05). Groups tended to perceive consulting role 

differently. There was no main effect for the gender factor, 

nor was there any significant main effect for interaction of 

group verses gender. 
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Source 

A(Group) 

B(Sex) 

AB 

Error 

Total 

Grou!! 

Students 

Counselors 

Headteachers 

Sex 

Male 

Female 

* Significant at 

Table 26 

Factorial ANOVA summary 

Counseling Role 

DF Sum of Mean 
Sguares Sguares 

2 72.00826 36.00413 

3 2.244413 . 7481378 

6 5.280519 .8800865 

694 3378.458 4.868095 

705 3589.071 

Grou!! Means 

Mean 

4.62 

3.62 

3.14 

4.24 

4.19 

.05 level 

119 

7.40 0.0007* 

0.15 0.9273 

0.18 0.9821 

Standard Error 

.9916 

.2163 

.2132 

.1120 

.1247 
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Source 

A(Group) 

B(District) 

AB 

Error 

Total 

Group 

Students 

Counselors 

Headteachers 

District 

Nakuru 

Nakuru(T) 

Uasin Gishu 

Kericho 

Kakamega 

Tranz-Nzoia 

Bungoma 

Busia 

Nandi 

* Significant at 

Table 26 continued 

Counseling Role 

DF Sum of Mean 
Sguares Sguares 

2 120.7652 60.3826 

8 35.06426 4.383032 

16 44. 65019 2.790637 

679 3192.415 4. 701642 

705 3589.071 

Grou:2 Means 

Mean 

4.88 

3.81 

3.80 

4. 75 

4.50 

4.23 

4.22 

4.19 

4.14 

4.11 

3.78 

3.60 

.OS level 

120 

12.84 

0.93 

0.59 

0.0000* 

0.4889 

0.8901 

Standard Error 

.9745 

.2126 

.2096 

.279 

.185 

.300 

.233 

.170 

.402 

.235 

.326 

.303 
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Source 

A(Group) 

B(School Type) 

AB 

Error 

Total 

Group 

Students 

Counselors 

Headteachers 

School T;lPe 

Mixed 

Girls 

Bos 

* Significant at 

Table 26 Continued 

Counseling Role 

DF Surn of Mean 
Sguares Sguares 

2 159.6851 79.84254 

2 1. 602739 .8013697 

4 16.09475 4.023687 

697 3362.574 4.824354 

705 3589.071 

Grou:e Means 

Mean 

4. 99 

3.93 
3. 72. 

4.29 

4. 20 

4.15 

.OS level 

121 

f !'. 

16.55 0.0000* 

0.17 0.8470 

0.83 0.5037 

Standard Error 

9.87 

.215 

.212 

.105 

.179 

.195 
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Source 

A:(Group) 

B(Sex) 

AB 

Error 

Total 

Groups 

Students 

Headteachers 

Counselors 

Sex 

Female 

Male 

* Significant 

Table 26 continued 

Consulting Role 

DF Sum of Mean 
Sguares Sguares 

2 78. 27111 39.13556 

3 27.23165 9.077215 

6 18.8928 3.1488 

683 5014.993 7.342597 

694 5458.365 

Group Means 

Mean 

5.88 

5.04 

4.46 

5.34 

4.78 

at .05 level 

122 

.E l'. 

5.33 0.0050* 

1.24 0.2956 

0.43 0.8599 

Standard Error 

1. 22 

2.64 

2.69 

.1544 

.1386 
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Source 

A(Group) 

B(District) 

AB 

Error 

Total 

Group 

Students 

Counselors 

Headteachers 

District 

2 

4 

8 

6 

3 

9 

1 

5 

7 

* Significant at 

Table 26 continued 

Consulting Role 

DF Sum of Mean 
Squares Sguares 

2 291. 3253 145.6627 

8 155.5524 19.44405 

16 67.07309 4.192068 

668 4756.917 7.121133 

694 5458.365 

Grou:12 Means 

Mean 

6.003 

4. 710 

3.971 

6.264 

5.752 

4.992 

4.922 

4.809 

4.678 

4.437 

4.235 

4.055 

.05 level 

123 

.E 

20.45 

2.73 

0.59 

0.0000* 

0.0057 

0.8937 

Standard Error 

.120 

.260 

.262 

. 347 

.287 

.291 

.381 

.230 

.210 

.487 

.373 

.416 
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Source 

A(Group) 

B(School Type) 

AB 

Error 

Total 

Groul! 

Students 

Counselors 

Headteachers 

School Tne 
Mixed 

Girls 

Bos 

*: Significant at 

Table 26 continued 

Consulting Role 

DF Sum of Mean 
Squares Squares 

2 312.0871 156.0435 

2 25.56245 12.78122 

4 7.029528 1. 757382 

686 5007.597 7.299705 

694 5458.365 

Groul! Mean 

Means 

4. 992 

3.938 

3.720 

4.298 

4. 201 

4.150 

.05 level 

124 

f l'. 

21. 38 0.0000* 

1. 75 1.1744 

0.24 0.9152 

Standard Error 

9 .872 

.215 

.212 

.105 

.179 

.195 
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Source 

A(Group) 

B(Sex) 

AB 

Error 

Total 

A(Grou11s) 

Headteachers 

Students 

Counselors 

B(Sex) 

Female 

Male 

* Significant at 

Table 26 continued 

Career Development Role 

DF Sum of Mean 
Sguares Sguares 

2 20.08854 10.04427 

3 97.64197 32.54732 

6 22.34778 3. 72463 

661 7943.958 12.01809 

672 8170.003 

Grou:g Mean 

Means 

7.984 

7.751 

7.041 

8.941 

7.984 

.OS level. 

125 

0.84 0.4340 

2. 71 0.0444* 

0.31 0.9319 

Standard Error 

.348 

.159 

.339 

.201 

.179 

CODESRIA
 - L

IB
RARY



Source 

A(Group) 

B(District) 

AB 

Error 

Total 

Grou11 

Students 

Headteachers 

Counselors 

District 

2 

1 

6 

3 

1 

5 

9 

8 

7 

* Significant at 

Table.26 Continued 

Career Development Role 

DF S'um of Mean 
Sguares SgUares 

2 73.68649 36384324 

8 259.9458 32.49323 

16 94.1788 5.88618 

646 7587.542 11.74542 

672 8170.,003 

Grou11 Means 

Mean 

8.778 

8.472 

7.638 

10.174 

8.885 

8.395 

8.829 

7.964 

7.854 

7.807 

7.608 

7.148 

.OS level 

126 

E !'. 

3.14 0.0441* 

2.77 0.0052* 

0.50 0.9472 

Standard Error 

.158 

.344 

.333 

.450 

.371 

.475 

.309 

.,659 

.479 

.276 

.383 

.522 
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Source 

A(Group) 

B(School Type) 

AB 

Error 

Total 

A(Groups) 

Students 

Headteachers 

Counselors 

B(School Type) 

Girls 

Mixed 

Bos 

Table 26 continued 

Career Development Role 

DF Sum of Mean 
Sguares Sguares 

2 179.0758 89.53788 

2 92.84216 46.42108 

4 43.40137 10.85034 

664 7868.616 11. 85033 

672 8170.003 

Group Means 

Mean 

9.008 

8.083 

7.492 

8.857 

8.336 

7.390 

* Significant at .05 level 

127 

7.56 0.0006* 

3.92 0.0204* 

o. 92 0.4543 

Standard Error 

.158 

.345 

.337 

.287 

.170 

.314 
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Source 

A(Group) 

B(Sex) 

AB 

Error 

Total 

A(Grounsl 

Counselors 

Headteachers 

Students 

AB(Sex) 

Female 

Male 

* Significant at 

Table 26 Continued 

Administrative Role 

OF Sum of Mean 
Sguares Sguares 

2 84.20428 42.10214 

3 11. 76378 3.921259 

6 7.51354 1. 252257 

685 2457.378 3.587413 

696 2647.555 

Grou12 Means 

Mean 

6.558 

6.155 

5.173 

5.663 

5.566 

.OS level 

128 

11. 74 

1.09 

0.35 

0.0000* 

0.3513 

0.9105 

Standard Error 

.184 

.183 

.8591 

.9754 

.1060 
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Table 26 continued 

Administrative Role 

Source DF Sum of Mean .E f 
Squares Sguares 

A(Group) 2 112.9863 56.49314 15.88 0.0000* 

B(Di~trict) 8 39. 08774 4.885967 1.37 0.2048 

AB 16 12.12984 .758115 0.21 0.9996 

Error 670 2383.98 3.558179 

Total 696 2647.555 

Group Means 

Group Mean Standard Error 

Headteachers 6.018 .183 

Counselors 6.000 .184 

Students 4.972 .855 

District 

2 6.412 .247 

4 5.928 .207 

6 5.676 .259 

1 5.659 .350 

3 5.598 .163 

7 5.505 .287 

9 5.486 .149 

5 5.358 .261 

8 5.349 .203 

* Significant at .OS level 

129 

CODESRIA
 - L

IB
RARY



I 

Source 

A(Group) 

B(S'chool Type) 

AB 

Error 

A(GrOU,!S) 

Counselors 

Headteachers 

Students 

B(School T;œe) 

Girls 

Boys 

Mixed 

* Significant at 

Table 26 Continued 

Administrative Role 

DF Sum of Mean 
Sguares Sguares 

2 98.45499 49.22758 

2 .3171896 .1585948 

4 23.50294 5.875736 

688 2446.58 3.556075 

Grou,! Means 

Mean 

5.973 

5.952 

5.036 

5.694 

5.634 

5.632 

.05 lêvel 

13.84 

0.04 

1.65 

0.0000* 

0.9564 

0.1594 

Standard Error 

.1840 

.1831 

.8553 

.1529 

.1721 

.0914 

Perception of Consulting Role by Location of School 

Results indicated significant main effect for groups by 

location of school (F = 20.45, df = 2, P < .05). This finding 

would suggest that there was a significant difference among 

. groups regarding their perception of the consul ting role. There 

was also significant main effect found for location of school 

as a factor (F = 2.73, df = B, P < .05). There were 

signi-ficant differences among the perceptions of respondents 

about the role of consulting in the program when considered by 

location of school. There was no significant main effect for 
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interaction betweeh group and location of school. 

Perception of Consultinq Role by Type of School 

As shown. in Table 26, a significant difference was 

established between groups (F = 21.38, df = 2, P< .05). When 

type of school was ,considered as a factor possibly influencing 

the perceptions of respondents re9arding the consulting role 

in the guidance program, there was no main effect detected. 

There was also no main effect for interaction between group 

and type of school. 

Perception of Career Development Role by Group and Gender 

Results shown in Table 26 indicate a significant main 

effect for the gender factor (F = 2.71, df = 2, P < .05). 

There was a significant difference among respondents based on 

gender in ·their perceptions of the career development role in 

the program. There was no main effect for group, nor was 

there any main effect for interaction between group and 

gender. This finding would indicate that whereas groups 

viewed career development activities somewhat similarly, there 

existed significant differences ·between male and female 

respondents in their perceptions of this role. 

Perception of Career Development Role by Group and Location 

of School 

As indicated in Table 26, there was a significant 

difference found among groups in this category (F = 3.14, df 

= 2, P < .05). A significant main effect for location of 
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school (district) was also established. There was no 

significant main effect detected for interaction between group 

and location of school. 

Perception of career Development Role by Group and Type of 

School 

As shown in Table 26, there was significant main effect 

for group (F = 7.56, df = 2, P < .05), as well as for type of 

school (F=3. 92, df=2, P< • 05) on this variable. This finding 

would suggest that the perceptions of respondents regarding 

the role of career development differed among the groups, as 

well as among type of schools. 

Perception of Administrative Role by Group and Gender 

As shown in T~ble 26, there was significant main effect 

for the group factor (F = 11. 74, df = 2, P < • 05), which 

suggests a difference among groups in their perceptions of the 

administrative role. There was no significant main effect for 

gender, nor was there any main effect for the interaction 

between group and gender. 

Perception of Administrative Role by Group and Location of 

School 

When analysis was done ta determine whether there was any 

main effect for group, a significant difference was found 

between groups for the variable of administrative role (F = 

15. 88, df = 8, P < • 05) • There was no main effect for 

location of school, nor was there any main effect for 

132 

CODESRIA
 - L

IB
RARY



interaction between group and location. Whereas the 

perceptions of groups about the administrative role differed, 

them,. there was no significant difference found among 

respondents as a consequence of location of school. 

Perception of Administrative Role by Group and Type of 

School 

As indicated in Table 26, there was a significant main 

effect found. for group (F = 13. 84, df = 2, P < • 05). 

Respondents differed in their perceptions about the 

administrative role in the guidance prograni as a function of 

group menibership. There was no significant main effect for 

type of school, nor was there any main effect for interaction 

between group and type of school. 

student Referral of Friend to a counselor 

Having asked students to agree or disagree with the 

preceding statements on the role and functions of guidance and 

counseling activities, they were asked to respond to the 

following statement: "If I know of a friend having personal, 

academic or career problems, I would advise him/her to go for 

assistance from the school counselor. 11 In response to the 

statement, 304 (59.7%) of the students indicated they strongly 

agreed with the statement, while 123 (24.2%) mildly agreed. 

Twenty-five or 4.9% of students mildly disagreed, while 11 

(6.5%) strongly disagreed. About 24 (4.7%) of the students 

were uncertain. This . finding indicated clearly that an 
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overwhelming majority of students would refera friend who 

needed help to a counselor. 

When analyzed by gender, the majority of male students 

201 (81.1%) and 222 (86.4%) of female students were found to 

be in agreement with the statement. Disagreement was 

expressed by 37 (14.9%) of the male students and 22 (8.1%) of 

female students. 

Analysis of Relationships Between Proqram Perceptions and 

Selected Demoqraphic Charact8ristics of Respondents 

An attempt was made to determine whether or not 

perceptions of 

significantly 

respondents about 

as a function of 

program roles varied 

selected demographic 

characteristics. Cross-tabulation, and the computation of the 

Chi square statistic were performed to analyze responses to 

the statements about the role and functions of the program. 

Wi th regard to the role of counseling, there were no 

significant differences found among student responses when the 

variables of gender, type of school, location of school, and 

family system were considered. However, significant 

differences were found when post high school plans were·cross 

tabulated with counseling (Chi-square= 98.9459 with 24 df, P 

= . 0193) • About 90% of students planning to go to university 

and 60% planning to go to college perceived the role of 

counseling as being fulfilled. The role of consulting was 

similarly found to have significant differences (Chi square= 
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116.831, with 24 df, P = .0029). Approximately 90% of 

students planning to go to university and 50% planning to go 

to college perceived the role of consulting as being 

fulfilled. Results also indicate a significant difference in 

response when location of school was considered (Chi square= 

134.689 with 26 df, P<.05). There were differences among 

student perceptions about the role of consultation in the 

program as a consequence of location of school. There were no 

significant differences found in the perceptions about 

consulting when the variables of gender, type of school, and 

family system were considered. 

As shown in Table 27, significant differences were found 

to exist among the responses of counselors to the statements 

about the role of consul ting when professional status w_as 

considered (Chi-square = 91.1053, with 16 df, P<.05). 

Counselors perceived the role of consulting differently, 

depending on the location of school. There were no 

significant differences found when responses to the statement 

about counsel ing, consul ting, career development and 

administrative roles were cross tabulated with the variables 

of gender, type of school, seminar attendance, counseling 

experience, counselor training, beliefs about traditional 

healers, and views about western theories of counseling. 
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Table 27 

SUllllllary of cross-Tabulations of Program Roles by Selected Demographic Characteristics 

of students (N = 520) 

Demographic Counseling Consulting Career Develop Administrative 
Variables Chi-Sqr Prob.· Chi-Sqr Prob. Chi-Sqr Prob. Ch~-Sqr Prob. 

Gender 31.119 0.150 24.916' 0.524 26.685 0.733 13. 136 0.663 

Scheel Type 13.565 0.956 12.573 0.988 32.833 0.426 16.194 0.440 

Scheel Location 117.120 0.071 134.200 0.025* 134.690 0.325 77.626 0.118 

Family system 26.963 0.994 31. 786 0.988 52.991 0.835 22.218 0.902 

Post High Scheel 98.946 0.019* 116.831 0.003* 70.295 0.977 59.807 0.118 
Plans 

* Significant at 0.05 level 
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Table 27 continued 

summary of cross-Tabulations of Program Roles by Belected De!llographic characteristics 

of Headtaachers (N = 108) 

Demographic counseling consulting career Develop Administrative 
Variables Chi-Sqr Prob. Chi-Sqr Pro):>. Chi-sqr Prob. Chi-Sqr Prob. 

Gender 4.272 0.511 5.834 0.559 15.993 0.250 7.223 0.513 

School Type 11. 344 0.331 14.228 0.433 30.914 0.232 16.948 0.389 

School Location 36.059 0.648 57.425 0.422 102.260' 0.530 55.953 0.753 

Prof. Status 34.586 0.0224* 39.947 0.067 60.010 0.208 21. 379 0.923 

Administrative 13.613 0,968 27.158 0.826 35.819 0.994 24.23l 0.977 
Experience 

Seminar 12.966 0.024* 10.583 0.158 9.720 0.717 5.940 0.654 
At tendance 

Traditional 54.436 0.000* 37.273 0.015* 32.104 0.775 45.260 0.005* 
Help 

-
Western Theory 15.382 0.119 21. 558 0.088 23.956 0.579 11.104 0.803 

···" ... 

* Significant at 0.05 level 
"' . 
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Table 27 continued 

summary of cross-Tabulations of Progr~ Roles by Selected Demographic Characteristics 

of counselors (N = 108) -. 
Demographic Counseling Consulting Career Develop Administrative 
Variables Chi-Sqr Prob. Chi~Sqr Prob. Chi-Sqr Prob. Chi-Sqr Prob. 

Gender 9.748 0.780 18.436 0.299 14.276 0.891 9.726 0.881 

Schooi Loèation 43.315 Ô.892 54.359 0.799 80.953 0.690 47.082 0.944 

School Type 21. 991 0.0788 15.066 0.520 28.185 0.170 19.523 0.243 

Professional 91.105 0.000* 33.135 0.412 42.790 0.524 18.220 0.976 
Status 

Seminar 5.856 0.557 6.866 0.551 5.2007 0.921 3.932 0.863 

Counseling 9.269 0.997 10.351 0.999 20.804 0.951 36.265 0.052 
Experience 

Counselor 4.392 0.734 5.905 0.658 13.321 0.279 4.625 Q.797 

Training -

Traditional Help 19.007 0.898 16.116 0.991 36.032 0.798 40.347 0.148 

Western Theories 6.411 0.999 12.130 0. 988. 36.548 0.307 19.658 0.716 

* Significant at .05 level 
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When the responses of headteachers were analyzed, resul ts 

indicated a significant difference in their perceptions of the 

role of counseling when professional status was considered 

(Chi-square = 34.5864, with 24 df, P<.05). A significant 

difference was also found for the variable of seminar 

attendance (Chi-square = 12.9664 with 24df, P<.05). Head 

teachers perceived the role of counseling differently as a 

function of having attended or net attended a seminar. A 

significant difference was found to exist among responses of 

headteachers as to the statements about consulting when their 

view on traditional healers was considered (Chi-square = 

54.4355 with 16df, P<.05). 

When responses of headteachers to the statements about 

administrative role were analyzed in relation to their views 

about traditional healers, a significant difference was found 

to exist (Chi-square= 45.2595, with 16df, P<.05). There were 

no significant differences found among the responses of head 

teachers to statements about the role of counseling when 

gender, type of school, administrative experience, seminar 

attendance, and views about western theories were considered. 

Similarly, no significant differences were found to .exist in 

headteacher responses to the statements about career 

development role and the selected demographic characteristics 

(See Table 27) • 
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Research Question 8: What are the help seeking behaviors 

of students as perceived by students? 

students were asked te respond te the question: Does 

your school have a counselor ·among the teachers te whom 

students go for advice on personal, social, educational and 

vocational problems? In response te the question, a clear 

majority of 479 students (92.8%) indicated that there was a 

counselor available in their school. Thirty-seven ( 7. 2 % ) 

students responded negatively. This finding indicated that in 

almost all of the schools surveyed, the counselor was known by 

the majority of the students. When the question was further 

analyzed by gender, results revealed that slightly more female 

students (252 or 53%) than male students {223 or 46%) · 

responding indicated that there was a counselor available in 

their school. A cross-tabulation and the chi square test of 

independence procedures were done, which yielded (x2 with 2 

degrees of freedom = 7.8396, P < .05). There was a significant 

difference between male and female students in their responses 

regarding the availability of a counselor in their school. 

More female students appeared aware of counselor availability 

than male students. 

An analysis was done te determine whether there was a 

significant difference between students, by the type of school 

attended. Results indicated that over 90% of students in each 

type of school reported that there was a counselor available. 
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Cross tabulation and chi-square test did net yield any 

statistical significance. There were no differences in the 

responses of students related te the type of school attended. 

When responses te the same question were analyzed by location 

of school, the majority of students (91% rural and 97% urban) 

reported that there was a counselor available in their school. 

This finding would imply that the majority of students are 

aware of the availability of a counselor in their school. 

Knowledge of Counselor•s Narne 

students were asked te provide the name of their school 

counselor. out of the total nurnber of students responding, 

429 (87%) gave their counselors' name, compared te 65 (13%) 

who did net. Of this nurnber, 256 (87%) of female students 

compared te 234 (85%) male students knew their counselor by 

name. There were 33 or 14% male students and 32 or 12.5% who 

did net know the counselor's name. 

A chi-square test was computed and yielded (x2 = o .8858, 

df = 2) , which was net significant at the . 05 probability 

level. This finding would suggest that no significant 

difference existed between male and female students in respect 

te their responses te the question. As many male students as 

females could name their counselor. 

When analyzed by type of school, 87 (89%) of students 

from girls' schools, 80 (95%) of students from boy's schools, 

while 262 (84%) of students from mixed schools knew the 
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counse1or' s name. This finding wou1d suggest that the 

majority of students from all three types of schoo1s knew the 

counse1ors' name. However, more students in boys, schoo1s did 

so, compared to the other types of schools. A chi square test 

was ca1culated and it yielded (x2 = 7.748, 2 df, P < .05). 

This finding indicated a significant di:fference among students 

in their ability to name their counselor, related to the type 

of school they attended. 

When student responses were. examined with respect to 

location of school, 319 (87%) students from rural schools said 

that they knew the counselors' name, while 108 (87%) urban 

school students said they knew the counselor' s name. An equal 

percentage of students in the two groups responded ·similarly 

to the question. A chi-square test yielded (x2
, 2 df = 0.302, 

p = 0.8598). This result showed no statistical significance 

and therefore, no difference existed between rural and urban 

students in respect to their response to the question. It 

appears that the majority of both rural and urban students 

knew their counselor by name. 

Students were also asked whether they had been to see a 

counselor about a persona! problem? 

In answering this question, students were also asked to 

indicate whether they had seen a counselor at 1east once, 

twice or more, or whether they had net been to see a counselor 

altogether. Responses indicated that, out of the total number 
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of students, 239 (48.7%) said they had not seen a counselor, 

159 (32.4%) students indicated they hàd seen a èounselor once, 

while 93 (18.9%) said they had seen a counselor twice or more 

times. Results indicate that more students 252 (51.3%) had 

seen the counselor, compared to 48.7% who reported they had 

no_t seen a counselor at all. When the question was analyzed 

to compare male and female students on whether or not they had 

seen a counselor, slightly more female students (135 or 51.4%) 

said they had seen the counselor, compared to 128 (50.8%) male 

students. 

A chi-square test was done to establish whether there was 

a relationship between students' knowledge of the counselors' -

name and seeing the counselor. The proportion of students who 

knew the counselors' name and had seen the counselor at least 

once was 140 (34 .1%), ,while those who had seen the counselor 

twice or more nuinbered 79 (19.2%). Altogether, 219 students 

( 53. 3%) who knew the counselor' s name, had been to see the 

counselor, and 192 ,(46.7%) who knew the counselor's name'had 

not been to see the counselor. About 37 (62. 7%) of the 

students who did not know the counselor's name, had not seen 

the counselor. This finding was statistically significant 

(chi-square with 2 df = 6.5366, P = 0.0381). It may be 

concluded from this finding that, knowledge of a counselor•s 

name could influence whether or not students sought his/her 

help. 
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seekinq Help From the counselor by Type and Location of 

School 

Of the students who had seen the counselor one or more 

times, 50 or 37% were from girls' schools, 46 (35.6%) were 

from boys• schools, while 156 (69%) weré from mixed schools. 

On the other hand, those students who reported not seeing 

their counselor were: 47 (19.7%) from girls' schools, 37 

(15.5%) from boysï schools and 155 (65%) from mixed schools. 

This finding indicates that the majority of students had seen 

the counselor in all the three types of schools. There was no 

significant difference between students as a consequence of 

type of school (chi-square with 3· df = 3.9439, P = 0.413_6). 

When student responses were analyzed by location of 

school, a significant difference was found between urban 

students and rural students. Approximately, 132 (23%) of 

students from rural schools and 27 (17%) from urban schools 

had seen a counselor at least once. Seventy-eight or 84% of 

students in rural schools had seen a counselor two or more 

times, as·compared to 14 (15.1%) from urban schools. Those 

who had not seen the counselor from rural schools numbered 150 

(63%) while those in urban schools were 87 (85%). A chi-

square test of significance yielded, (x2 wi th 4 df = 27. 9040, 

P=0.000). This finding indicates that there was·a clear 

difference between rural and urban students in their help 

seeking behavior. It appears that students from rural schools 
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tend to seek help from the counselor more often than did urban 

students. This difference could be attributed to the fact that 

urban students resided at home and may have sought help from 

other people, whereas rural students who were boarders, away 

from home, may have looked upon the counselor as the persan 

readily available to attend to their persona! problems. 

People Who Provide Personal, Social, Academic and career 

Advice and Information to students 

The next series of questions asked students to indicate 

the persan at school, or out of school, whom they would most 

likely consult for advice and information for persona!, 

social, academic and career concerns. 

Students were asked to indicate the persan from whom they 

sought advice on persona! and social concerns while at school. 

The largest number of male students (109 or 45.6%), and (115 

or 45.3%) of female students indicated that they sought help 

from the counselor when experiencing persona! and social 

problems (see Table 28). The second persan chosen by male 

students was a friend, as indicated by 48 (20%) of the 

students. Fifty girls (20%) indicated that their second 

preference was their classroom teacher. The third persan 

chosen by 38 or (16%) of male students was their classroom 

teacher, while 43 (17%) of female students chose a friend. It 

is evident by the findings that the majority of students seek 

advice from the school counselor. 
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Table 28-A 

Distribution of students by Gender on Who They consult for 

Advice at school When They Have Personal/Social Problems 

Advisor Male Female 

N % N % 

Classteacher 38 15.9 50 19.7 

Headteacher 14 5.9 3 1.2 

Deputy Headteacher 19 7.9 21 8.3 

Housemaster/mistress 6 2.5 19 7.5 

Counselor 109 45.6 115 45.3 

Friend 48 20.1 43 16.9 

Other 4 1. 7 3 1.2 

No Response 13 10 

Total 252 100 264 100 

Table 28-B 

Adviser for Personal and social Problems at school by Type 

of School 

T e of School 

Adviser Girls Boys Mixed Total 

N % N % N % N % 

Classteacher 24 25.5 7 7.4 57 18 88 17.7 

Headteacher 6 6.3 11 3.5 17 3.4 

Deputy 
Headteacher 

2 2.1 4 4.2 34 10.7 40 8.0 

Housemaster 5 5.3 1 l. l 19 6.0 25 5.0 

Counselor 42 44.7 57 60.6 136 42.9 227 45.7 

Friend 19 20.2 19 20.2 54 17.0 92 18.5 

Other 1 2.1 6 1:.6 7 1.4 

Total 93 100 86 100 317 100 496 100 
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Table 28-C 

Preferred Adviser at School for Personal-social Problems by 

Location of School 

Rural Urban Total 

Advisor N % N % N % 

Classteacher 70 19.1 18 14.1 88 17.7 

Headteacher 12 3.3 5 3.9 17 3.4 

Deputy Headteacher 16 4.4 24 18.8 40 8.1 

Housemaster/mistress 23 6.3 2 1.6 25 5.0 

Counselor 175 47.8 50 39.1 227 45.8 

Friend 66 18.0 25 19.5 91 18.3 

Other 4 1.1 4 3.1 3 1. 7 

Total 383 100 134 100 517 100 

When type of school was considered, related to the person 

who provided persona! advise, similar patterns of r.esponses 

can be noted (see Table 28). Forty-two girls (45%) indicat.ed 

they consulted the counselor, followed by the classroom 
r 

teacher 24 (26%), and a friend 19 (20.2%). Fifty-seven boys 

(60.6%) chose the counselor first, followed by a friend 19 

( 2 o. 2 % ) • The largest group of students from the mixed schools 

(136 or 43%) indicated the counselor as their first choice of 

person from whom they sought advice, followed by the classroom 

teacher (57 or 18%), while their third choice was a friend (54 

or 17%). Overall, results indicate that the counselor was the 

most likely person chosen by students for persona! and social 

advice while in school. 
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Further analysis was done to establish whether there was 

a statistically significant differenèe between student 

responses by type of school. Significant differences were 

found to exist (chi-square, with 14 df = 31.6793, P = 0.0044). 

Student preferences for a helper for personal and social 

concerns were different by type of school. Whereas students in 

girls' and mixed schools indicated the classroom teacher as 

the second choice of advisor for personal-social problems, 

students from boys schools chose a friend. 

Responses to this question were analyzed further to 

determine the person students sought advice from on personal 

and social problems would be similar or different depending on 

the location of school. Results indicated that the majority 

of students in rural schools (175 or 48%) sought advice from 

the counselor, followed by the classroom teacher 70 (19.1%) 

and a friend 66 (18%). In the urban schools the same pattern 

prevailed, for the first choice of a helper, with 50 or 39.1% 

of students preferring counselor, but followed by a friend 

with (25 or 20%), while 24 or 19% indicated the deputy 

headteacher as third choice for a helper. A chi-square test 

calculated yielded (chi-square with 14 df = 37. 9903, P = 

O. 0005) • There was a clear difference between urban and rural 

students with respect to the person they sought advice from 

for personal and social problems. 
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career Advice 

students were asked to indicate the person who had 

provided most useful information about choosing a career. As 

Table 29 shows 76 {31.5%) male students indicated their father 

as the first choice, followed by teacher 58 (24%) and 

counselor - 58 (24%) as second cho:i,.ce. Female students showed 

a similar pattern of choice as male students with 69 (27%) 

indicating their father as the first choice, followed by 

teacher 62 (25%) and counselor 52 (21%). This finding 

indicated that students were more likely to turn to their 

father for information regarding choosing a career. A chi­

square test of significance found no significant difference 

between male and female students in their choice preference 

for a career advisor. 

An analysis of student responses was done on the question 

about who had provided more useful information about choosing 

a career by the type of school attended. As shown in Table 

29, female students in girls' schools numbering 35 (36.5%) 

indicated father as their first choice, while teacher and 

counselor tied for second place with 21 (22%) students for 

each. The largest group of students in the boys' schools 

numbering 27 (32.1%) indicated father as first choice, 

followed by counselor - 24 (29%) and teacher - 17 {20.2%). In 

the mixed schools, the largest group of students - 83. (26.5%) 

indicated that they sought career information from their 
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teacher, followed by 82 (26:2%) for father while 66 (21.1%) of 

the students chose counselor. A chi-square test of 

significance showed a statistical difference in the responses 

of students to the question (chi-square with 18 df = 28.3071, 

P = 0.0575). There was a difference between students• 

preferred career adviser as a consequence of· type of school 

attended. 

When the same question about who students get the most 

useful career advice and information from was analyzed by 

location of school location, 107 (29%). of the students 

indicated father as first choice, followed by 99 (27%) for 

teacher and 86 (23.2%) for counselor. A chi-square test of 

significance did not indicate any statistical difference in 

the responses between rural and urban students regarding the 

person chosen to provide career advice and information. 
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Table 29 

career Adviser Preferred by Gender 

Male Female Total 

Adviser N % N % N % 

Mother 11 4.6 29 11. 7 40 8.1 

Father 76 31.5 69 26.6 144 29.2 

Teacher 59 24.5 62 25.0 121 24.5 

Counselor 58 24.1 52 21.0 111 22.5 

Brother 22 9.1 19 7.7 42 8.5 

Sister 1 0.4 5 2.0 6 1.2 

Grandparent 3 0.4 3.7 3 0.6 

Friend 9 3.7 7 2.8 16 3.2 

Other 2 0.8 8 3.2 10 2.0 

Total 241 100 252 100 493 100 

Table 29 continued 

T e of School 

Adviser Girls Bors Mixed Total 

N % N % N % N % 

Mother 10 10.4 3 3.6 27 8.6 40 8.1 

Father 35 36.5 27 32.1 82 26."2 144 29.2 

Teacher 21 21.9 17 20.2 83 26.5 121 24.5 

Counselor 21 21. 9 24 28.6 66 21.1 111 22.5 

Brother 3 3.1 9 10.7 30 9.6 42 8.5 

Sister 6 1.2 6 1.2 

Grandparent 1 1. 2 13 4.2 14 3.2 

Friend 2 2.1 1 1.2 13 4.2 16 3.2 

Other 4 4.2 2 2.4 4 1.3 10 2.0 

Total 96 84 324 504 
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Educational and Academic Advice 

Students were asked to indicate the person who had 

provided the most useful advice and information on the 

educational and academic plans. Of the total number of 

students, 160 (32%) indicated that the teacher provided useful 

advice and information about educational and academic 

planning. About 133 (27%) of the students indicate father as 

the next choice, followed by 103 (21%) for counselor. This 

result shows that the majority of students choose their 

teachers for educational and academic guidance. 

When analyzed by gender, 76 (31%) of the male students 

indicated that they got most useful advice and information 

about educational and academic plans from their teacher. The 

second choice for male students was father - 62 (25%), while 

the counselor was chosen by the 58 (24%) of the male 

students. 

For female students, 84 (33.4%) indicated the teacher as 

their first choice, followed by 71 (28.3%) for father, and 45 

(18%) chose the counselor as their third choice for 

educational and academic advice. A chi-square test of 

significance yielded (chi-square with 18 df = 33.3805, P = 

0.0150). A statistically significant difference was found in 

the responses of male and female students regarding the person 

they obtained the most useful advice and information about 

their educational and academic plans. 
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An analysis was performed te determine whether there was 

any difference in the response te the question about the 

persan who provided most useful advice and information on 

educational and academic plans, according te the type of 

school attended. As Table 30 indicates, 31 female students 

(32.6%) indicated teacher as their first choice, followed by 

28 (29.5%) for father and 20 (21.1%) for counselor. 

students in the boys' schools numbering 25 (28.7%) chose 

the counselor first, followed by the teacher and father with 

22 (25. 3%) of the students each for the second and third 

choices. In the mixed schools category, the first choice for 

the persan who provides advice and information about 

educational and academic plans was teacher 107 (33.6%) 

followed by father 83 (26.1%) in second place and counselor 58 

(18.2%) in third place. 

A chi-square test calculated yielded (chi-square with 18 

df = 28.9691, P = 0.0488). This result indicated a 

significant difference among students by type of school 

attended, .regarding the persan they preferred te approach for 

advice and information on their educational and academic 

plans. 
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Table 30-A 

Preferred Educational and Academic Adviser by Gender 

Male Female Total 

Adviser N % N % N % 

Mother 15 6.1 27 10.8 42 8.5 

Father 62 25.3 71 28.3 133 26.8 

Teacher 76 31.1 84 33 .4 160 33.2 

Counselor 58 23.7 45 17.9 103 20.7 

Brother 22 9.0 11 4.4 33 6.6 

Sister 1 0.4 2 0.8 3 0.6 

Grandparent 2 0.8 2 0.4 

Friend 7 2.9 8 3.2 15 3.0 

Other 2 0.8 7 2.8 9 1. 8 

Total 245 100 251 100 496 100 

Table 30-B 

Preferred Educational and Academic Adviser by Type of School 

T e of School 

Adviser Girls Boys Mixed Total 

N % N % N % N % 

Mother 7 7.4 3 3.4 32 1.0.1 42 8.4 

Father 28 29.5 22 25.3 83 26.1 133 26.6 

Teacher 31 32.6 22 25.3 107 33.6 160 32,0 

Counselor 20 21.1 25 28.7 58 18.2 103 20.6 

Brother 2 2.1 12 13.8 19 6.0 33 6.6 

Sis ter 3 3 0.6 

Grandparent 3 3.2 1 1.1 1 0.3 5 1.0 

Friend 4 4.2 2 2.3 10 3.1 16 3.2 

Other 5 1.6 52 1.0 

Total 95 87 318 500 
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Table 30-C 

Preferred Academic and Educational Adviser by Location of 

School 

Rural Urban Total 

Adviser N % N % N % 

Mother 24 6.4 17 13.7 41 8.2 

Father 99 26.5 34 27.4 133 26.6 

Teacher 132 35.3 28 22.6 160 32.1 

Counselor 74 19.8 29 23.4 103 20.6 

Brother 23 6.2 10 8.1 33 6.6 

Sister 3 0.8 3 0.8 

Grandparent 2 0.5 2 0.4 

Friend 8 2.1 7 5.6 15 3.0 

Other 8 2.1 1 0.8 9 1.8 

Total 373 100 124 100 497 100 

When the same issue was considered according to the 

location (rural or urban) of the school attended, Table 30 

indicates that, the majority of students in rural schools -

132 (35.3%) chose the teacher first, followed by 99 (26.5%) 

for father, while 74 (19.8%) of the students chose.counselor 

as the third person of choice for advice and information about 

educational and academic plans. In the urban schools 

category, 34 (27.4%) students indicated father as their first 

choice, followed by counselor in second place with (29 or 

23.4%), while 28 (22.6%) of the students indicted the teacher 

as their third choice. In order to determine whether there 
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was any difference between rural and urban school students in 

their' choice of a person who had provided useful advice and 

information about educational and academic plans, a chi-square 

test of significance was performed which yielded (chi-square 

with 18 df = 30.1109, P = 0.0364). This result shows 

statistically significant difference between the responses of 

students according to the location of school. 

students were asked to indicate the person, in or out of 

school who provided advice about persona! and social problems. 

In answer to this question (see Table 31), 174 (34. 7%) 

students out of the total number indicated mother as their 

first choice of the person they would consult about persona! 

and social problems. The counselor ranked second in choice 

with 129 (25.7%) of the students, and father was ranked third 

by 81 (16.2%) of the students. When analyzed according to 

gender, 63 (25.8%) male students indicated their first choice 

as counselor, followed by 61 (25%) for father, while 47 

(19.3%) of the male students chose mother as the third choice. 

The pattern of choice for female students indicated that the 

majority 127 (49.4%) chose mother first, followed by counselor 

with 66 (25. 7%) students as the second choice. Only 20 female 

students (7.9%) indicated the third choice as father. The 

results of data analysis for students' choice of the person to 

consult for persona! and social problems seem to indicate that 

female students had a more limited choice for people to assist 
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compared to male students. Beth groups showed a marked 

difference in their choices, with the largest number in the 

whole sample 127 (49.4%) being females who indicated mother as 

their preferred choice, compared to 47 (19.3%) males who had 

mother as their third choice, but chose the counselor as their 

first choice. 

Table 31-A 

Preferred Adviser for Personal-Social Problems by Gender 

Male Female Total 

Adviser N % N % N % 

Mother 47 19.3 127 49.4 174 34.7 

Father 61 25.0 20 7.9 81 16.2 

Teacher 23 9.4 17 6.7 40 7.9 

Counselor 63 25.8 66 25.7 129 25.7 

Brother 27 11.1 6 2.4 33 6.6 

Sister 1 0.4 11 4.3 12 2.4 

Other 22 9.0 11 4.3 32 6.4 

Total 244 100 257 100 501 100 
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Table 31-B 

Adviser for Personal and Social Problems by Type of School 

T e of School 

Adviser Girls Boys Mixed Total 

N % N % N % N % 

Mother 46- 48.4 22 25.9 106 33 174 34.7 

Father 8 8.4 19 22.4 54 16.8 81 16.2 

Teacher 5 5.3 8 9.4 27 8.4 40 8.0 

Counselor 27 28.4 22 25.9 80 24.9 129 25.7 

Brother 3 3.2 6 7.1 24 7.5 33 6.6 

Sis ter 2 2.1 10 3.1 12 2.4 

Other 4 4.3 8 9.5 20 6.2 32 6.4 

Total 95 85 321 501 

Table 31-C 

Adviser for Personal and social Problems by Location of 

School 

Rural Urban Total 

Adviser N % N % N % 

Mother 120 32.1 53 42.4 173 34.6 

Father 62 16.6 19 15.2 81 16.2 

Teacher 36 9.6 4 3.2 40 8.0 

Counselor 107 28.6 22 17.6 129 25.8 

Brother 25 6.7 8 6.4 33 6.6 

Sister 6 1.6 6 4.8 12 2.4 

Other 18 4.8 14 11.2 32 64 

Total 374 100 126 100 500 100 
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A chi-square test of . significance yielded (chi-square 

with 18 df = 98.0751, P = 0.0000). There was a clear 

significant difference between the responses of male and 

female students• regarding the persan whoprovided most useful 

advice and information on persona! and social problems. 

When the same-question was analyzed according ta the type 

of school attended (see Table 31) the largest group of 

students in girls' school - 46 or 48.4% indicated mother as 

their first choice of the persan ta consult for persona! and 

social problems. Twenty-seven (28.4%) students in girls' 

schools indicated counselor as second choice. The rest of the 

other people were each chosen by fewer than 10 percent of 

students in this category. For the boys' schools, the first 

choice was the counselor and mother bath with 22 (25.9%) of 

students, while the third choice was father with 19 (22.4%) of 

the students. Choice was restricted among students in the 

girls I school compared ta the boys' school. In the mixed 

school, the persan who was chosen by the highest number of 

students was mother, with 106 (33%), followed by counselor 80 

(24.9%), while father ranked as the third choice. A chi­

square test was performed and no significant difference was 

found among student responses ta the question according ta the 

type of school attended. 

When the responses of students ta the question about who 

hàs provided advice on persona! and social problems was 
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analyzed according to the location of school, the following 

results ensued; The largest number of students in the rural 

schools (120 or 32.1%) indicated mother as their first 

preference, followed by counselor (107 or 28.6%) and father 

(62 or 16.6%). The majority of urban students chose mother 

first (53 or 42.4%), followed by counselor (22 or 17 .6%), 

while father was the third choicè with 19 (15.2%) of the 

students. 

This finding indicated that students in both rural and 

urban schools considered their mother as the person who 

provi,ded the most useful advice regarding persona! and social 

problems. The counselor was the second person of choice for 

students in both rural and urban schools. When the chi-square 

test of significance was performed, results indicated a 

statistical significance (chi-square with 18 df = 76.7830, P 

= 0.0000). student responses to the question reflected. a 

difference between rural and urban school students regarding 

the pers on they chose to consul t for persona! and social 

guidance. 

Proqram Awareness and Utilization 

Counselors and headteachers were asked to agree or 

disagree wi th the statement: "The majority of students in 

this school are aware of and utilize guidance and counseling 

services. 11 The counselors who were in agreement with the 

above statement numbered 72 ( 68. 6%) while those in 

160 

CODESRIA
 - L

IB
RARY



disagreement were 33 (31. 4%). Approximately three-quarters of 

counselors perceived students in their schools as, not only 

aware of the guidance and counseling services available, bùt 

not utilizing the services. 

Of the male counselors responding to the statement, 51 

out of 64 (79.7%) were in agreement, while 13 (20.3%) 

expressed disagreement. Twenty female counselors (50%) were 

in agreement with the statement and an equal number 21 (50%) 

were in disagreement. 

When headteachers were 

agreed 

asked to respond to the 

with the statement that statement, 79 (76%) 

majority of students in their schools were aware of 

same 

the 

and 

utilized guidance and·counseling services. An analysis based 

on gender found that 60 out of 81 (74 .1%) males were in 

agreement with the statement, with 21 (25.9%) in disagreement. 

Nineteen out of 23 females or 82.6% agreed with the statement, 

while only 4 (17. 4%) disagreed with the statement. These 

results indicated .a gene:r;al consensus among counselors and 

headteachers that the majority of students in their schools 

were aware of and made use of the guidance and counseling 

services provided. 

Time Allotment for Guidance and counselinq Activities 

Counselors and. headteachers were asked to indicate the 

average teaching load for teachers on the staff in comparison 

with the counselors' teaching load. In response to this 
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question, 65 (67%) counselors indicated that the average 

teaching load for counselors ranged between 15 and 20 periods 

per week (a period lasts about forty minutes on the secondary 

school timetable). Thirty one counselors or 32% indicated 

that the average teaching load for counselors, on average, 

rangeci from 21 to ;!5 periods or more each week. The counselor 

is left with approximately two timetable periods or one and 

half heurs in a week for counseling 

The average teaching load for teachers was indicated by 

the majority of counselors 75 (75%) as ranging between 21 and 

25 or more periods per week. About 84 (80%) of headteachers 

indicated that the teacher's teaching load ranged on average 

between 21 and 25 or more periods per week. Twenty-one 

headteachers (20%) indicated the teaching load for counselors 

as ranging on average between 21 to 25 periods or more per 

week. This finding indicated clearly that counselors taught 

fewer periods per week on average compared to the rest of the 

teaching staff. It could be surmised from this finding that, 

some time is provided to the counselor for the purpose of 

counseling students. 

Research Question 9: What are the perceptions of 

counselors and headteachers regarding the support accorded to 

the guidance and counseling program by administrators, 

teachers, parents, and the community? 
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Administrative support 

As Table 32 shows, out of 104 counselors responding to 

the question, 71 (68.3%) indicated that the program received 

adequate administrative and material support from their school 

administrations. Thirty-three (31.7%) ·respondèd in the 

negative. Of the counselors responding in the affirmative, 46 

(68.7%) were males and 27 (67.5%) were females. This finding 

indicated a general consensus among counseldrs that the 

guidance and counseling programs in their schools had adequate 

backing and material support from the school administrations. 

In the case of headteachers', as Table 32 indicates, a 

similar pattern of responses is evident. Over three-quarters 

' of headteachers 81 (77.1%) indicated that there was adequate 

administrative support for the guidance and counseling program 

in their schools. Both male and female headteachers 62 

(77.5%) and 19 (76%) respectively, has responded affirmative. 

This finding indicates significance attached to the guidance 

and counseling programs by headteachers and counselors. 

Teachers support 

In Table 32 can be noted that the majority of both 

counselors and headteachers perceived teachers in their 

schools as supporting and working with counselors to solve 

student problems. out of 105 counselors surveyed, 94 (89.5%) 

indicàted that teachers support the program. Approxima tel y 

91% of male counselors and 86% o-f female counselors, 
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respectively, indicated that teachers provided adequate 

support for the program. 

The same pattern of responses was evident for the 

headteachers. out of 108 headteachers surveyed, 104 (96.3%) 

indicated that teachers on their staffs were supportive of the 

guidance and counseling program. 

Parents support 

As Table 32 indicates 79 (76%) of counselors responding 

indicated that parents of students supported and worked with 

counselors in solving students• problems. Of this number, 49 

(80.3%) were male counselors and 30 (69.8%) were female 

counselors. Only 12 (19.7%) of male counselors and 13 (30.2%) 

of female counselors viewed parents as not supporting and 

working with counselors. 

Headteachers also indicated by a majority 88 or 83% that 

parents supported and worked with counselors in solving 

students' problems. Over 80% of both male and female 

headteachers indicated that parents supported the guidance and 

counseling program in their schools. 
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1. 

2. 

3. 

Table 32 

Distribution of the Perceptions of Program support from Administrators, Teachers, 

Parents, and community 

counselors Headteachers 

Categories N.R. Male Female Total N.R. Male Fernale Total 

M F N .. N .. N .. M F N .. N .. N .. 
Administra tors 

support 4 44 68.7 27 67.5 71 68.3 3 62 77. 5 19 76.0 81 77.1 

No Support 20 31. 3 13 32.5 32 31. 7 18 22.5 6 24:0 24 22.9 

Teachers 

Support 1 1 57 91.9 37 86 94 89.5 80 9 6. 4 24 96.0 104 96.3 

No support 5 8.1 6 14. 0 11 10.5 3 3.6 1 4.0 4 3.7 

Parents 

support 3 1 49 80.3 30 69.8 79 76.0 1 1 67 81. 7 21 87.5 88 83.0 

No support 12 19.7 13 30.2 25 24.0 15 18 •. 3 3 12.5 18 17.0 

4. Commun1ty 

Support 1 2 27 42.8 17 40.5 44 41. 9 3 5 42 52.5 5 25.0 47 47.0 
-, . 

No support 36 57. 2 25 59.5 61 58.l 38 47.5 15 75.0 53 53.0 
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Community Support 

The distribution of responses from counselors and 

headteachers regarding whether or not the community supported 

and worked with counselors in solving students' problems, 

changed somewhat from the preceding response pattern. As 

Table 32 shows 61 (58_.1%) of counselors indicated that the 

community did not support the program, while 44 (41.9%) said 

that the community supported the program. 

out of the total number of male counselors responding, 27 

(42.8%) said the community supported and worked with teachers, 

while 36 (57.2%) responded in the negative. Seventeen female 

counselors responded in the affirmative, while 25 (59.5%) 

responded negatively to the question. More male headteachers 

(headmasters) than females (headmistresses) perceived the 

community as in support and working with teachers to solve 

students' problems. Approximately 42 (53.5%) of the 

headmasters perceived the community as supportive of the 

program but (38 or 47.5%) indicated the reverse. Female 

headteachers numbering 5 out of 25 (47%), perceived the 

community as supportive of the program, while two-thirds, or 

15 (75%) of the female headteachers perceived the community as 

not supportive of the program. 

career Resource Center 

In answer to the question whether or not their schools 

had a career resource center, an overwhelming maj ori ty of 

166 

CODESRIA
 - L

IB
RARY



counselors - 82 (76. 6%) indicated that there was no career 

resource center in their schools. Only 23 (23.4%) said a 

career resource center was available. 

Headteachers responded in a similar manner to the 

question, with the largest group 83 (76.9%) indicating there 

was no career resource center in their schools and, 25 (23.1%) 

indicating there was a career resource center. This finding 

clearly showed that career resource centers were not available 

in the majority of schools surveyed. 

Research Question 10: What are the be1iefs of students, 

counselors, and headteachers regarding the extent to which 

students seek he1p from traditiona1 healers? 

In Table 33 can be seen a break down of the distribution 

of responses of all respondent groups to the question of 

whether or not students with persona! problems consult 

traditional helpers. As shown, the largest group of students 

174 or 35.4% reported that students never consult traditional 

healers. About 167 (33.9%) of students indicated students 

consult traditional helpers sometimes, and 136 (27.6%) said 

students consult traditional healers occasionally. Only 9 or 

3 % of the students indicated this practice happened always. 

This finding seemed to indicate that almost half of the 

student population believed that students consult traditional 

healers when they are experiencing persona! problems. 

When the gender factor was considered, 81 (33.6%) of male 

167 

CODESRIA
 - L

IB
RARY



Table 33 

Distribution of Groupa by the Response to the Question: To What Extent Do You 

Believe African Traditional Helpers (Herbalists) ·are consulted by students Who Have 

Personal Problems? 

Always Mostly Sometimes Occasionally Never No Total 
Respondents . 

N % N % N % N % N % 
Response 

N % 

Students 

Male 6 L2 3 0.6 81 16.5 65 13.2 86 17.5 11 241 49.0 
Female 3 . 0.6 3 0.6 86 17.5 71 14.4 88 17.9 17 247 51.0 

Rural 8 1.6 3 0.6 134 27.3 102 20.8 119 24.2 17 366 74.5 
Urban 1 0.2 3 0.6 33 6.7 34 6.9 54 11.0 11 125 25.5 

Counselors 

Male 1 1.0 1 1.0 19 18.3 36 34.6 5 4.8 2 62 59.6 
Female .1 1.0 2 1. 9 14 13.3. 17 16.3 7 6.7 2 41 39,4 

Rural 2 1.9 3 2.9 31 29.8 47 47.2 11 10.6 4 96 92.3 
Urban - - - - 2 1. 9 4 3.8 2· 1. 9 - 8 7.7 

Headteachers 

Male 1 1.0 - - 35 24.3 36 35.0 17 16.5 4, 79 76.7 
Female - - - - 10 9.7 12 11. 7 2 1. 9 1 24 23.3 

Rural 1 1.0 - - 35 .34.0 42 40.8 17 16.4 4 95 92.3 
Urban - - - - - - 6 5.8 2. 1. 9 1 8 7.7 

Total 24 18 480 472 410 74 1392 
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students indicated they believed students consult traditional 

helpers sometimes. Sixty-five (27%) said students engage ln 

this practice occasionally, while 86 (35.7%) said they did not 

believe students consult. traditional healers. Female student 

responses followed almost the same pattern •. About 85 (34.4%) 

of female students b.elieved that students consult traditional 

helpers sometimes, and 68 (27.5%) believed this practice 

.happens occasionally. The female students who believed that 

students never consult traditional helpers were 88 (35.6%). 

students of either gender were almost split even in the number 

and percentage of their responses to the issue. A chi-square 

test of significance yielded no indication of a significant 

difference in the responses of students as a consequence of 

their gender (chi-square with 8 df = 6.0383, P = o.6429). 
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Table 33 shows that 134 (36.6%) of students in rural 

schools believed that students consult traditional helpers 

sometimes. Another 102 (27. 9%) believed students consult 

traditional believers occasionally. While 119 (32.5%) 

believed that this never happens. Of the 123 urban students 

responding to the question, 3 3 ( 2 6. a%) bel ieved students 

consult traditional helpers sometimes, and an equal number 33 

(28.8%) believed it happened occasionally, while 53 (43.1%) 

believed students never consult traditional helpers. These 

findings indicate that more rural secondary school students 

tended to believe that students with personal problems consult 

tradi tional helpers, than did urban secondary school students. 

Counselor and headteacher responses to the same question 

were also analyzed by gender and location of school. As shown 

in Table 33, about 19 (30.6%) of male counselors believed that 

students consult traditional helpers sometimes. Another 36 

(58.1%) believed this happens occasionally and only 5 (8.1%) 

said students never consult traditional helpers. Fourteen 

(34.1%) of female counselors believed students consult 

traditional helper sometimes, and 17 (41%) believed it happens 

occasionally. Seven (17.1%) of the counselors said students 

never consult traditional helpers. These findings indicate 

that, overall, 88.7% of male counselors and 75.6% of female 

counselors believe students consult traditional helpers when 

they experience persona! problems. 
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significance established no statistically significant 

difference between male and female counselors' responses to 

the question (chi-square with 8 df = 11.1000, P = 0.1961). 

As for the headteachers, twenty-five or 31.6% of males 

believed students consult traditional helpers sometimes and 36 

(45.6%) believed this happens occasionally. seventeen or 

21.5% males believed students never consult traditional 

helpers. Ten or 41. 7% of female headteachers believed 

students consult traditional helpers sometimes, while 12 (50%) 

believed this happens occasionally. Only 2 (8.3%) believed 

students never consulted traditional helpers. 

this finding indicates that an overwhelming 

Once again, 

majority of 

headmasters and headmistresses, 78.5% and 91.7% respectively, 

believed students consult traditional helpers when they have 

personal problems. 

When analysis was done to determine possible differences 

in the beliefs of both counselors and headteachers regarding 

students consul ting tradi tional helpers, based on their school 

location, results indicated no significant differences in 

their responses. There was no significant difference between 

the responses of headteachers and counselors in rural schools 

and urban schools on the issue. 

A comparative analysis of the responses of the three 

sample groups revealed that more headteachers than counselors 

tended to believe that students consulted traditional helpers. 
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More headteachers and coun~elors tended to believe that this 

practice prevails among students, than did students 

themselves. Fewer students than headteachers and counselors 

believed students consult traditional helpers when they have 

persona! problems. 

Research Question 11: What are the views of counselors 

and headteachers regarding the sui tabili ty of Western theories 

and methods of counseling for Kenyan students? 

As shown in Table 34, about 45 (44:5%) of the counselors, 

out of the total number, indicated that western theories and 

methods of counseling were suitable, while 51 (50.5 %) said 

that they were not suitable. This finding suggests that a 

simple majority of counselors regarded the western approach to 

counseling as unsuitable for use with African student 

clientele. 

When headteachers were asked to respond to the same 

question, 34 (32.4%) out of the total number indicated that 

the western theories and methods of counseling were suitable 

for counseling Kenyan student clientele, while the majority of 

headteachers, (52 or 49.5) indicated to the contrary (See 

Table 35). It would appear from this finding that the majority 

of headteachers were skeptical about the suitability of the 

western approach to counseling, from a theoretical or 

philosophical perspective. 
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Table 34 

counselor Views About Western Theories and Methods of 

Counseling 

Male Fernale Total 

Category N % N % N % 

Theories & Methods 27 44.3 18 45 45 44.5 
Suitable 

Theories & Methods Not 31 50.8 20 50 51 50.5 
Suitable 

Uncertain 3 4.9 2 5 5 5.0 

No Response 3 4 7 

Total 64 100 44 100 108 100 

Table 35 

Headteachers Views About Western Theories and Methods of 

counseling 

Male Fernale Total 

Category N % N % N % 

Theories & Methods 28 34.1 6 26.1 34 32.4 
Sui table 

Theories & Methods Not 41 50 11 47.8 52 49.5 
Sui table 

Uncertain 13 15.9 6 26.1 19 18.1 

No Response 1 2 3 

Total 83 100 25 100 108 100 

Research Question 12: What relationships exist between 

the views of counselors and headteachers about Western 

theories and methods of counseling and selected demographio 
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characteristics? 

When counselor responses were analyzed by gender, results 

indicated that 27 (44.3 %) of male counselors responded ïn 

favor of western theories and methods of counseling, while 31 

(50.8%) responded negatively. Three counselors (4.9%) were 

uncertain. Of the fort y female counselors responding, 18 

(45%) were in favor of western theories and methods of 

counseling, while 20 (50%) were not in favor. Two female 

counselors were uncertain. These findings indicate that there 

was a consensus between male and female counselors concerning 

western theories and methods of counseling indicating that 

they may not be suitable_ for counseling Kenyan students. A 

chi-square test of significance calculated yielded no 

statistical significance (chi-square with 6 df = 1.8813, P = 

0.9303). There were no significant differences between male 

and female counselors in their responses to the issue 

concerning the suitability of western theories and methods of 

counseling for Kenyan students. This finding implies that 

counselors seem to be unprepared to embrace western theories 

of counseling. As discussed earlier (see Chapter 2, P.37), the 

importation of foreign ideas, especially those that tend to be 

in conflict with the prevalent social-cultural milieu, tends 

to meet with resistance, as it may be in this case. The 

majority of counselors seem wary of western ·theories and 

methods of counseling, as indicated by the results. 
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When headteachers were asked to respond to the same 

question, 34 (32.4%) out of 105 respondents indicated that 

western theories and methods of counseling were suitable for 

counseling Kenyan students. The majority of headteachers 52 

(49.5%) indicated that these theories and methods were not 

suitable, while nineteen (18.1%) were uncertain. It would 

seem from this findihg that, the majority of headteachers as 

a group were skeptical about the suitability of western 

theories and methods of counseling for Kenyan students. The 

same reason, as given for counselors above, may apply to 

headteachers, concerning the reason behind their negative view 

toward western theories of counseling. 

A further analysis of headteachers' responses based on 

their gender indicated that 28 (34.1%) of males were in favor 

of the western theories and methods of counseling, but the 

majority (41 or 50%) were not in favor. Thirteen (15.9%) of 

the males were uncertain. As for female headteachers, 6 or 

26.1% responded in the affirmative, but the majority (11 or 

47.8%) responded in the negative. 

headteachers were uncertain. 

six (26.1%) of female 

This finding indicated 

consensus between male and female headteachers regarding the 

issue of the suitability of western theories and methods of 

counseling. 

A chi-square test of significance did not produce any 

statistically significant difference between the responses of 
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male and female headteachers on the issue (chi-square with 2 

df = 1,4169, P = 0.4924). Gender did not differentiate between 

the responses of the respondents. 

When responses of counselors and headteachers were 

analyzed to establish whether there were any differences based 

on their school location, results consistently showed no 

significant differences for both groups. The majority of 

rural/urban headteachers and counselors indicated that western 

theories and methods of counseling were not suitable for 

Kenyan secondary school students. 

The Influence of Professional Training on Beliefs About 

Western Theories and Methods of counseling 

An analysis was done to determine whether counselor views 

about western theories would differ significantly as a 

consequence of professional training and seminar attendance. 

out of the 15 professionally trained counselors, 10 

(66.7%) believed western theories and methods of counseling 

were suitable, while 5 (33.3%) said they were net. Out or 81 

non-trained counselors, 34 or 42% believed the theories and 

methods were suitable but 42 (51.9%) believed te the contrary. 

Although the number of professionally trained counselors was 

very small, this finding could imply that professional 

exposure te theories of counseling through training may 

influence counselors' beliefs toward western theories and 

methods of counseling. However, a chi-square test calculated 
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did not indicate any significant difference between trained 

and non-trained counselors in their beliefs about the 

influence and suitability of western theories and methods of 

counseling, for Kenyan students. 

An analysis was done to determine whether there were any 

differences in the beliefs of counselors about the suitability 

of western theories and methods of counseling based on seminar 

attendance. Out of 42 counselors who had attended a seminar, 

(21 or 50%) were found to be in favor of western theories of 

counseling, as opposed to (21 or 50%) who were not in favor. 

A chi~square test of significance yielded (chi-square with 2 

df = 3.9163, P = 0.1411). Hence, there was no significant 

difference between the beliefs of counselors who had attended 

or not attended any seminar. 

Further analysis was done to determine whether there were 

any differences in the beliefs of headteachers about the 

suitability of western theories and methods of counseling, 

based on whether they had attended a seminar or not. Results 

indicated that out of 54 headteachers who had attended a 

seminar, 12 (22.2%) responded in favor, but 33 (61%) were not 

in favor. It would seem from this finding that, seminar 

attendance may have had an influence on the beliefs of 

headteachers against the suitability of western theories and 

methods of counseling, although other factors may have 

influenced their beliefs. A chi-square test of significance 
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showed a statistical significance. (chi-square with 2 df = 

7.8897, P = 0.0194). There was a difference between 

headteachers who had attended a seminar and those who had not, 

in their beliefs regarding the suitability of western theories 

and methods .for counseling Kenyan students. 

Research Question 13: What problems are experienced by 

secondary school students, as perceived by students, 

counselors, and headteachers? 

student Perceptions of student Problems 

In Table 36 can be seen a distribution of responses ta 

the research question concerning problems experienced by 

secondary school students as perceived by students, counselors 

and headteachers. Specific problems mentioned by respondents 

were analyzed and organized under five broad categories, i.e. 

(a) psycho-social problems, (b) family problems, (c) 

educational problems, (d) financial problems, and (e) career 

problems. 

out of 516 students responding, 391 (75.7%) mentioned 

various types of psycho-social problems experienced by 

secondary school students. Of this number, 199 (79%) were 

male and 192 (72. 7%) were female students. This finding 

indicated that psycho-social problems were mentioned by almost 

three-quarters of students of either gender. 

There were 165 (32%) of students who indicated that 

secondary school students experienced family related problems. 
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Of this number; 65 ( 25. 8%) were male students, while 100 

(37.9%) were female students. Slightly more female students 

than males mentioned family problems. Tradi tional family 

systems (for instance, extended families that entailed a 

closer bond and living within the same compound of immediate 

relatives), are changing due to new social- cultural and 

economic realities. Large families, especially in the case of 

polygamous family systems, experience conflict brought about 

by financial strain, among other problems. students are 

affected by such difficulties which directly impinge on their 

personal lives, thus signalling a need for counseling. 

Students who mentioned educational problems numbered 270 

(53%); of this number, 135 (54.6%) were males and 135 (51.1%) 

were females. This finding would indicate that about half of 

both male and female students surveyed experienced educational 

problems in equal proportions. Students need assistance with 

their subject choices, and also general advice on effective 

study skills. The role of the counselor, in this regard, would 

be to facilitate student adjustment to the academic 

environment. It would seem, based on this finding, that this 

area of the program needed more attention. 
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0, 

a 

Category 

Psycho-Social 

Family 

Educational 

Financial 

Career 

Total 

Table 36 

Distribution of student Problems by Gander 

students Counselors Headteachers 
Male Female Male Female Male Fernale Total 

N % N % N % N % N % N % (N) 

199 79.0 192 72. 7 53 83.0 38 86.0 67 80.7 22 88.0 577 

65 25.8 100 37.9 21 33.0 28 63.6 28 33.7 12 48.0 254 

135 54.6 135 51.1 41 64.0 28 63.6 49 59.0 14 56.0 402 

168 66.7 184 69.7 35 55.0 19 43.1 39 47.0 14 56.0 459 

48 19.0 41 15.5 39 61.0 21 47.7 33 39.8 14 56.0 196 

1006 652 189 134 216 76 2273 
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1-' 
0:, 

1-' 

Category 

Psycho-Social 

Famlly 

Educat1onal 

Financlal 

Career 

Total 

GirlS 
N • 

80 81.6 

40 40.8 

58 59.2 

75 76. 5 

18 18.4 

271 

Table 37 

Distribution of student Problems by school Type 

Students Coun:selors Headteachers, 
Boys Mixed Girls Boys Mixed Girls Boys Mlxed Total 
N • N • " • N • N • N • N • N • (NJ . 

74 85. l 237 70.7 23 85.2 17 80.9 51 85 25 83.J i3 68.4 51 e6.4 571 

24 27.6 101 30.l 14 51.9 13 61,9 22 36.7 17 56.7 8 42.1 15 25.4 254 

34 39. 1 162 48 -4 20 74.l 16 76.2 35 58.3 17 56.7 10 si.6 j7 62.7 389 

69 79.3 208 62.1 13 4 8. l 13 61.9 29 48.3 17 59°.7 11 57.9 28 4i.s 463 

20 23 51 15,2 11 40.7 13 61.9 36 60 17 56~'7 10 s2 .'G 21 35.6 197 

221 7S9 81 72 176 93 53 152 1878 
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Financial problems were mentioned by 352 (68%) of all 

students in the sample. Of this, 168 (66.7%) were males and 

184 (69.7%) were females. With a high percentage of wage 

earning unemployment, as reported earlier for their parents, 

many students lack enough money to spend on things they 

require. Many students found it difficult to keep up with 

school tuition payments and were often sent home, resulting in 

interruption of their studies. 

Fewer students (89 or 17%) mentioned career problems as 

a major concern. Of this number, 48 (19%) were male students 

and 41 (15.5%) were female students. Career development for 

secondary school students, appeared not to be regarded as a 

major concern by the students. This finding confirms the 

perceptions of ·respondents about the role of career 

development in the guidance program. It is not surprising, 

therefore, that· students would identify career problems as 

the least of their major concerns. 

overall, based on the frequency of problems mentioned 

that were experienced by secondary school students, the 

following rank order emerged: (1) psycho-social problems, (2) 

financial problems, (3) educational problems, (4) family 

problems and (5) career problems. 

counselor Perceptions of student Problems 

As indicated in table 36, the majority of counselors 

perceived psycho-social problems to be the main concern for 
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secondary school students. Of this number, 53 (83%) were male 

counselors while 38 (86%) were female counselors. About 49 

(46.6%) of the counselors mentioned family problems as a major 

concern, of which 21 (63%) were female counselors. Almost 

twice as many female counselors thanmale counselors perceived 

family problems as a.major concern for students. 

In the category of educational problems, 49 (47%) of all 

counselors mentioned this as a major concern for students. Of 

this number, 41 (64%) were male counselors, while 28 (63.6%) 

were females. When financial problems were considered, 54 

(51%) of the counselors mentioned it as a·major concern for 

students. out of this number, 35 (55%) were male counselors 

and 19 (41%) female counselors. 

Approximately, 60 ( 57%) of the counselors mentioned 

career problems as a _major concern for students. Of this 

number, 39 (61%) were male counselors, while 21 (47.7%) were 

female counselors. Slightly more male than female counselors 

mentioned career problems as experienèed by students. 

The perception of student problems by counselors assumed 

the following rank order: (1) psycho-social problems, (2) 

career problems, (3) financial problems, (4) educational 

problems and (5) family problems. 

Headteacher Perceptions of student Problems 

As table 36 indicates, 89 (85%) of headteachers 

(headmasters and headmistresses) mentioned psycho-social 
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problems to be a major concern for secondary school students. 

Of this number, 67 (80%) were males and 22 (88%) females. 

In the category of family problems, 40 (38%) of the 

headteachers mentioned it as a major problem for students. Of 

this number, 28 (37%) were males and 12 (48%) were females. 

This finding indicated that more female headteachers 

(headmistresses) than their counterparts mentioned family 

related problems as a major concern for students. 

Educational problems were mentioned by 63 (60%) of 

headteachers as a major problem experienced by students. Of 

this, 49 (59%) were male headteachers, while ·14 (56%) were 

female headteachers. As noted, both male and female 

headteachers seemed to be evenly distributed in their 

perception of educational problems as a concern for students. 

In reference to financial problems, 53 (50%) of 

headteachers mentioned it as a major concern facing students. 

Of this number, 39 (47%) were male headteachers and 14 (56%) 

were female headteachers. Slightly more female teachers 

compared t.o male teachers seemed to mention financial problems 

as a major concern for students. 

When career problems were considered, 47 (45%) of the 

headteachers recognized this as a major concern for students. 

Of this number, 33 (40%) were male headteachers, while 14 

(56%) were female headteachers. Once again, comparatively 

more female than male headteachers seemed to mention career 
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problems as a major concern facing secondary school students. 

An examination of the perceptions of the range of student 

problems mentioned by headteachers revealed the following rank 

order: (1) psycho-social problems, (2) educational problems, 

(3) financial problems, (4) career problems and (5) family 

problems. 

student Prob1ems by Type of School 

In Table 38 can be seen a distribution of the frequency 

and percentage of student problems as perceived by students, 

counselors and headteachers according to the type of school. 

Problems mentioned by each group of respondents in each of the 

three types of schools emerged in the following rank order: 

Table 38 

Student Perceptions of Problems by Type of School 

Girls schools n-98 Boys schools n=87 Mixed schools n=335 

1. Psycho-social 1. Psycho-social 1. Psycho- social 
Problems 80 81% problems 74 85% problems 237 90% 

2. Financial 2. Financial 2. Financial 
Problems 75 76% Problems 69 75% Problems 208 62% 

3. Educational 3. Educational 3. Educational 
Problems 58 59% Problems 34 39% Problems 162 48% 

4. Family 4. Family 4. Family 
Problems 40 40.8% Problems 24 27.6% Problems 101 30% 

5. Career 5. Career 5. Career 
Problems 18 18.4% Problems 20 23% Problems 51 15% 

In all schools, students mentioned psycho-social problems 

more frequently and career problems less frequently. 
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Table 39 

counselor Perceptions of Student Problems by School Type 

Girls schools n-27 Boys schools n-21 Mixed schools n....:i;o 

N % N % _li 
1. Psycho-social 1. Psycho-social 1. Psycho-social 

problems 23 85% problems 17 81% problems 51 85% 
2. Financial 2. Financial 2. Career 

Problems 20 74% Problems 16 76% Problems 36 60% 
3. Educational 3. Educational 3. Educational 

Problems 14 52% Problems 13 62% Problems 35 58% 
4. Family 4. Family . 4. Financial 

Problems 13 48% Problems 13 62% Problems 29 48% 
5. Career 5. Career 5. Family 

Problems 11 41% Problems 13 62% Problems 22 37% 

Counselors in all schools, mentioned psycho-social 

problems more frequently. Career problems were ranked second 

after psycho-social problems in mixed schools, while family 

problems were ranked last. In boys' schools, career problems, 

family problems and educational problems were equally 

mentioned, after psycho-social and financial problems. 

Table 40 

Headteacher Perceptions of student problems by school type 

Girls schools n-30 Boys schools n-19 Mixed schools n=59 

N % N % _li 
1. Psycho-social 1. Psycho-social 1. Psycho-social 

Problems 25 83.3% Problems 13 68.4% Problems 51 86% 
2. Financial 2. Financial 2. Educational 

Problems 17 56.7% Problems 11 60% Problems 37 62.7% 
3. Educational 3. Educational 3. Financial 

Problems 17 56.7% Problems 10 52.6% Problems 28 47.5% 
4. Family 4. Family 4. Family 

Problems 17 56.7% Problems 10 52.6% Problems 21 35.6% 
5. Career 5. Career 5. Career 

Problems 17 56.7% Problems 8 42% Problems 15 25.4% 
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In girls' schools, psycho-social problems were mentioned 

by headteachers as a priority concern, whereas the other 

problems were· mentioned fairly in equal proportions. In boys' 

schools, headteachers recognized financial problems as second 

in priority order, whereas educational problems were mentioned 

second in priority order for mixed schools. 

student Perceptions of Problems by Location of School 

Table 41 indicates the response frequency and percentage 

of students, counselors and headteachers regarding what they 

perceived as the major problems experienced by secondary 

school students, according to the location of school. 

Problems mentioned by each group of respondents emerged in the 

following rank order: 

Table 41 

student problem perception by location 

Rural (N ~ 383) Urban (N - 134) 

N % N % 

l.Psycho· 317 83 l.Psycho- 73 54 
Social Social 
Problems Problems 

2. Financial 280 73 2.Financial 71 53 
Problems Problems 

3.Education 219 57 3 .Family 51 38 
problems Problems 

4.Family 114 30 4.Education 50 37 
Problems Problems 

5.Career 60 16 5.Career 28 21 
Problems Problems 
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Psychological problems were ranked first by both rural 

and urban schools, followed by financial problems. 

Educational problems were ranked third by rural students but 

fourth by urban students. career problems were ranked last by 

students in both locations. Family problems were, however, 

ranked third by urban and fourth by rural students. 

Table 42 

counselor Perceptions of student Problems by Location of 

School 

Rural (N - 100) Urban (N - 8) 

N % N % 

1. Psychological 85 85 1. Career 8 100 
Problems Problems 

2. Educational 66 66 2. Psycho- 6 75 
Problems Social Problems 

3. Career 53 53 3. Family 2 25 
Problems Problems 

4. Financial 52 52 4. Financial 2 25 
Problems Problems 

5. Family 50 50 5. Educational 1 12.5 
Problems Problems 

The majority of counselors in the rural schools mentioned 

psycho-social problems more often than any other type of 

problem, while urban counselors perceived career problems as 

a major concern. Rural counselors ranked educational problems 

as the second major concern, while urban counselors mentioned 
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educational problems as last in priority. 

Table 43 

Headteacher perceptions of student problems by school 

location 

Rural (N - 100) Urban (N - 8) 

N % N % 

1. 76 76 1. Psycho- 7 87 
Psychological Social Problems 
Problems 

2. Educational 56 56 2. Educational 5 62 
Problems Problems 

3. Financial 49 49 3. Financial 4 50 
Problems Problems 

4. Career 44 44 4. Family 3 37 
Prciblems Problems 

5. Family 37 37 5. Career 2 25 
Problems Problems 

Headteachers in both rural and urban schools mentioned 

psycho-social problems most frequently as the major concern of 

students, followed by educational problems and then financial 

problems, in that order. Family problems were mentioned least 

frequently by rural headteachers, while urban headteachers 

perceived career problems as being the least priority for 

students. 

Research Question 14: What are the general views of 

students, counselors, and headteachers regarding guidance and 

counseling activities in their schools? 
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An open ended question was included in the questionnaire 

to elicit general views and conunents from respondents 

regarding how they saw and fel t about the guidance and 

counseling program activities in their schools. Results 

indicated that the majority of students (340 or 75%), 

generally viewed guidance and counseling activities in their 

schools as being useful and helpful to them. 

In their conunents about the program, 22 (24.4%) of the 

counselors and 33 (40.7%) of the headteachers viewed 

counseling activities in their schools as.useful and helpful 

to students. The majority of counselors 58 (64.4%) and 38 or 

47% of the headteachers felt that guidance and counseling 

activities in their schools still needed more development and 

improvement. Ninety-nine ( 21. 9%) of students conunented on the 

need for program development and improvement. 

Regarding resources, facilities, office space and other 

administrative and material support for the program, 3 (0.7%) 

of the students, 10 (11.1%) of the counselors, and 8 (9.9%) of 

headteachers, viewed the program to be in dire need of these 

provisions. Selected conunents from respondents on these and 

other aspects of the program are presented in the Appendix. 

The anecdotal conunents represent the views of counselors, 

headteachers and students regarding how they saw and felt 

about guidance and counseling activities in their schools. The 

conunents given by respondents are self-explanatory and touch 
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on significant issues such as: the need for providing more 

time for counseling activities; the need for resources and 

materials to improve the delivery of counseling services; the 

need for deploying trained counselors to counsel students; and 

the need for providing in-service training to enable 

counselors attend to student problems and needs more 

efficiently. 

Personal Interviews 

In an effort to elicit more information about the role 

and functions of the guidance and counseling program in 

secondary schools, the researcher personally interviewed some 

personnel at the guidance and counseling unit (Ministry of 

Education) , district educatiori officers, headteachers and 

counselors. 

The personnel at the guidance and counseling unit 

indicated that there was a major problem with the 

administration and supervision of the program nationally. This 

was attributed to an acute lack of funding, and scarcity of 

personnel at the counseling unit headquarters. As a result, 

fewer seminars and workshops were being organized and fewer 

supervisory visits were made to monitor the implementation of 

the program in secondary schools. 

The education officers interviewed indicated that the 

program was important and necessary 

students, although the majority 
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dissatisfaction with the administrative organization and 

coordination of the program, as currently carried out by the 

ministry of education. 

The comments pronounced by headteachers and counselors 

who were interviewed, echoed the views of education officers. 

They viewed the guidance and counseling program as an 

important component of the school curriculum, however, they 

noted that program activities were net adequately provided 

for in the school curriculum. In addition, as reflected by 

their anecdotal comments presented, headteachers and 

counselors felt that the need for training and deploying full­

time counselors had been demonstrated by the nature and extent 

of problems manifested by students in secondary schools. 

Summary 

This chapter presented and discussed the results of the 

analysis of demographic data and responses of respondents te 

the research questions about the role and functions of the 

guidance and counseling program. Demographic characteristics 

analyzed included age, gender, type and location of school. 

The methods employed for data analysis were, frequency and 

percentage tabulation, cross-tabulation, analysis of variance 

and factorial analysis of variance. 
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·cHAPTER 5 

SUMMARY, CONCLUSIONS, AND RECOMMENDATIONS 

A summary of the study is presented in this chapter along 

with research findings and conclusions from data analysis. 

Recommendations for the improvement of the guidance and 

counseling program and further research are also presented. 

The purpose of this study was to describe the perceptions 

of students, counselors and headteachers about the role and 

functions of the guidance and couns.eling program in selected 

Kenyan secondary schools. 

summary of Research Findinqs 

Resul ts indicated that students, counselors and 

headteachers generally perceived the stated role and functions 

of the guidance and counseling program as being realized, with 

the exception of student discipline and job placement roles. 

School counselors were percei ved as offering persona! and 

group counseling; educational guidance; consultation; 

psychological assessment, and administrative services. 

Students did not perceive counselors as dealing with student 

discipline and job placement as part of the program. 

These findings suggested that counselors in secondary 

schools offered the majority of guidance and counseling 

services, as defined by the American Association for 

Counseling and Development (AACD). However, there were 
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differences found in the perception of respondents in 

primarily two areas which were: (1) student discipline and (2) 

job placement. 

The role of student discipline was rated unfavorably by 

all respondents (mean score 3. 28 for students, 4. 45 for 

counselors and 4.58 for headteachers) on a scale of 1 to 5. 

Although disciplining students is the responsibility of all 

teachers on the staff, this finding implied that teachers in 

their role as counselors were not expected to punish students. 

The rol~ of job placement was rated unfavorably by all 

respondents ( mean score 3.1 for· stùdents, 2.71 for 

counselors,and 2.86 for headteachers), on a scale of 1 to 5. 

The role of career guidance in secondary schools appeared to 

be inadequately fulfilled. Traditionally counselors, who until 

recently were referred to as "career masters," are supposed to 

guide students in career decision making and choice. Their 

responsibility in offering career guidance is limited to 

assisting Form four students to choose colleges and 

universities when they fill out career forms during. their 

final year. Scheel counselors have limited skills and tools 

to offer adequate and meaningful career developmental guidance 

to students. Career resource centers are generally unavailable 

and career assessment is something possibly unknown by the 

majority of counselors. 

Career forms contain persona! and academic records of 
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students collected by the counselor and forwarded to the 

ministry of education headquarters where education and career 

placement are conducted for all graduating students. Education 

and career placement are done on the basis of examination 

resul ts, by education administrators at the ministry of 

education, in conjunction with heads of institutions admitting 

students and the public service commission. Neither of these 

personnel are trained counselors, nor do they involve 

secondary school counselors during the placement exercise. 

This process would explain the reason for student, counselor 

and headteacher perceptions of job placement as nota role 

assbciated with the guidance program. 

The items about the role and functions of the guidance 

program were collapsed into four demains representing the 

major roles of a 9uidance program, i.e., counseling; 

consulting; career development; and administrative service. 

The perceptions. of respondents on each individual role was 

·analyzed. 

Counselinq Role 

The mean score of 5. 02, 3. 8 and 3. 8 for students, 

counselors, and headteachers, consecutively ( on a scale of 3 

to 15), indicated a general agreement by the majority of all 

respondents to the statements describing the counseling role. 

Students, counselors, and headteachers perceived counselors 

as providing persona! and group counseling services. 
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Consulting Role 

The mean score of 6.05 for students, 4.07 for counselors, 

and 4. 77 for headteachers indicated that all respondents 

agreed with the statements about the counselor engagiQg in 

consultation activities with teachers, administrators and 

parents. The mean. scores for counselors and headteachers were 

much closer to each other than the student's mean score. This 

finding would indicate that while counselors and headteachers 

perceived the role of consulting as being fulfilled, students 

tended to somewhat agree. 

career Development Role 

Results indicated that students, counselors, and 

headteachers were in disagreement with the statements about 

the role of psychological and career assessment; job 

placement; and invi ting speakers from outs ide (mean score 8. 88 

for students, 7.75 for counselors, and 8.22 for headteachers). 

Scheel counselors were net perceived as providing 

psychological and career assessment services; nor did they 

provide j.ob placement services and invite speakers from 

outside te talk to students about careers. When items were 

considered separately, the statement about job placement was 

the only one among the four in this category that was 

disagreed with. Career development role was consistently 

perceived by respondents as net adequately realized by the 

program. 
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Administrative Role 

Student responses ta the items on administrative role 

category indicated that there was agreement with the 

statements. However, when the two items constituting the 

administrative role were analyzed separately, students agreed 

with item 10 (the counselor maintains cumulative records) but 

disagreed with item 2 (the counselor deals with student 

discipline) • On the strength of the mean score rating for the 

administrative role of the program (4.92) , it would seem that 

students perceived the counselor as assuming an administrative 

role in the program. 

Results indicated that counselors perceived the 

administrative role as among the guidance and counseling roles 

performed by counselors (mean score 5.98). It should be noted 

however, that prier to collapsing the data as explained 

earlier, item 2, concerned with student discipline had been 

rated unfavorably as a separate variable, but item (10) 

concerned with student records maintenance had been rated 

favorably. on the strength of the latter finding, therefore, 

it would appear that counselors perceived administration as 

one of the guidance and counseling program roles. 

Headteachers, with a mean score of (6.01) tended to rate 

highly the role of administration, compared to students and 

counselors. As administrators, their perception is perhaps, 

naturally understandable. 
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Relationships Between Respondents• Program Role Area 

Perceptions and Selected Demographic Characteristics 

Student Perceptions of Program Role Areas by Gender 

When the responses of students to the counseling role 

subscale were analyzed by gender, no significant differences 

were found to exist. The conclusion derived from this finding 

would be that, gender orientation of students did not appear 

to influence their perception about the role of counseling in 

the program. Both male and female students perceived 

counseling, consulting, career development and administrative 

roles of the program similarly. Their gender orientation was 

not a differentiating factor in the perceptions of the 

program. 

student Perceptions of Program Role Areas by Location of 

School 

As indicated by results, students did not differ 

significantly in their perceptions of the counseling role of 

the guidance and counseling program when location of school 

was considered as a factor. The role of consul ting was 

perceived by students similarly in all districts, with the 

exception of district (2), whose mean score fell slightly 

above the average mean. Students in district 2 perceived 

their counselors as not consulting teachers, administrators 

and parents when counseling students. 

Results indicated that students did not differ in their 
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perceptions of the role of career development as a consequence 

of the location of the school. All students disagreed with 

this role iri spite of the district or location of their 

school. As for the administrative role of the program, 

students once again did not differ as a -consequence of the 

location of their school in their responses to the items on 

this program demain. All the students across the eight 

districts agreed with the view that counselors performed an 

·administrative role in the course of program implementation. 

student Perceptions of Program Role Areas by Type of School 

When the responses of students for the role of counseling 

were analyzed with type of school (girls, boys or mixed) as a 

factor, no significant differences were determined. All the 

students from boys' , girls' and mixed secondary schools 

perceived the .role of counseling in a similar manner. 

Counseling was rated favorably by all the students from the 

three categories of schools. 

The roles of consul ting and administration were also 

favorably rated by all students from the three types of 

schools. There were no differences among students in their 

perceptions of consulting and administrative roles of the 

program as a consequence of the type of school attended. 

The results of the analysis of student responses to 

statements on career development role indicated that, students 

expressed disagreement with this role. This would be 
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interpreted te mean that students in girls', boys• and mixed 

schools did net perceive counselors as fulfilling the role of 

career development as part of the guidance and counseling 

program. 

Counselor Perceptions of Program Role Areas by Gender 

The perceptions of male and female counselors about the 

roles of counseling, consulting, career development and 

administration were net found te be significantly different as 

a consequence of their gender. This finding would imply that 

male and female counselors perceived the roles pertaining te 

the guidance and counseling program in a simi'lar way. 

Counselor Perceptions of Program Role Areas by Location and 

Type of Scheel 

Based on th~ results of analysis, counselors were found 

te be in agreement with the performance of the counseling, 

consulting, career development and administrative roles of the 

program. This finding indicated that counselor perceptions of 

program role areas did net differ as a consequence of location 

of school, nor type of school. 

Headteacher Perceptions of Program Role Areas by Gender. 

Location. and Type of Scheel 

Resul ts indicated a similar pattern of responses for 

headteachers, as observed wi th respect te counselors and 

students, regarding their perceptions of counseling, 

consul ting, career development and administrative demains 

200 

CODESRIA
 - L

IB
RARY



(roles) of the program. When considered by gender, location, 

and type of school, there were no significant differences 

found to exist between male and female headteachers in their 

perceptions of these program roles. Similarly, there were no 

dîfferences in the perceptions of headteachers regarding these 

roles, as a consequence of location, or type of school. 

Differences in Group Perceptions of the Guidance and 

Counseling Program Role Areas 

The results of a one way analysis of variance indicated 

a significant difference between the group means of the 

responses of students, counselors and headteachers on the four 

demains of the guidance and counseling program. This finding 

indicated that students, counselors and headteachers tended to 

perceive the roles of guidance and counseling differently. 

Analysis of Group Perceptions of the Guidance and Counseling 

Program Role Areas by Selected Demographic Characteristics 

A factorial analysis of variance was performed to 

determine whether there were any main effect of group versus, 

either gender, type of school or location of school, in the 

perceptions of students, counselors and headteachers about 

each of the four demains of guidance and counseling. 

Significant main effects were found for group by gender, 

location of school and type of school for counseling, 

consul ting, career development and administrative roles of the 

program. These findings implied that students, counselors and 
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headteachers differed in their perceptions of each of the four 

roles of the program based on group affiliation. 

There wàs main effect found for gender on the role of 

career development for all groups, indicating that male and 

female respondents in the whole sample, and across groups, 

differed in their perceptions of career development role. 

This difference could be attributed to the varying patterns of 

socialization for males and females in the society. 

orientation toward careers would be different for maies and 

females in this regard. There were no main effects found for 

group versus location of school and type of sèhool, for the 

other program role areas. 

Referral of Friands to a counselor 

Students responded positively with a majority (59. 7%), to 

the question of whether or net they would refera friend to 

the counselor for help. This finding would indicate that the 

students who have been helped by the counselor may have 

benefitted well enough as to refer friends to the counselor 

for assistance. Slightly more girls than boys expressed the 

view that they would refer their friends to the counselor for 

help. 

Help seekinq Behavior of students 

An overwhelming majority of students (92.8%) indicated 

that there was a counselor available in the school. This 

finding would imply that counselors were visible enough as to 
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be known by many studènts who needed counseling. 

over three quarters of students were knowledgeable of the 

counselors' name, another indication that counselors were at 

least net only known to be available, but the majority of 

students knew them by their names. 

When students were asked whether they had been to see the 

counselor, about half of students said they had contacted the 

counselor (51%), while 48% reported that they had net made 

contact with the counselor. 

When analyzed by gender, findings indicated that, 

approximately equal proportions of male and female students 

had made contact with the counselor. When analyzed by type of 

school, results' showed that more students in mixed schools had 

seen counselors (69%) compared to 37% for girls' schools and 

35.6% for boys• schools. 

A comparison of rural and urban students in terms of 

seeing the counselor revealed that students in rural schools 

tended to consult the counselor more than did students in 

urban schools. This finding would perhaps lead to the 

conclusion that, urban students were actually day students 

staying at home, and had their parents and other people 

outside of school serving as sources of persona! help. Rural 

students, on the other hand, were mainly boarders who may have 

had limited alternative sources of assistance while at school. 
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Parsons Mostly Consulted by students for Help 

Students reported that they sought the help of the school 

counselor at school when in need of advice and information on· 

personal and social problems. The 'second person preferred was 

a friend for female students, while male students said they 

would seek help from the class teacher. 

When asked to indicate the person whom they would seek 

advice and information from, regarding career choice, both 

male and female students reported they would consult their 

father. The second person preferred by male students was the 

counselor, while female students chose teacher. One may draw 

the conclusion that, for matters related to career information 

and guidance, the students' father seemed to be more readily 

consulted than the counselor. 

As for educational and academic advice, the largest 

number of students (32%) indicated the teacher as the person 

who provided most advice. Students chose their father as the 

second person they would seek educational and academic advice 

from. The school counselor was chosen as the second person by 

urban students, but was chosen first by students in boys 

secondary schools for academic advising. 

In response to the question about the persan they would 

most likely seek personal and social counseling, in or out of 

school, the largest number of students ( 3 4 • 7 % ) indicated their 

mother as the first choice, followed by counselor as the 
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second preference. When considered by gender, female students 

preferred mother, followed by counselor. Male students 

indicated the counselor as the person they would most likely 

seek help from, followed by their father. 

The conclusion that can be derived from these findings 

regarding help seeking patterns of students is that, the 

counselor was perceived as the person at school whom students 

would readily approach for personal counseling. However, 

students indicated that they would seek advice from the 

teacher for educational and career advice while at school, 

and from their father when not at school. 

Proqram Awareness and Utilization 

The majority of counselors and headteachers perceived 
. . 

that the majority of students were aware of and utilized the 

guidance and counseling services offered in the schools·. The 

counselors' perception ?f student awareness and utilization of 

counseling ,services would perhaps imply that a considerable 

number of students were actually seeking help from them. 

Regarding the issue of the operational criteria perceived 

as determining the appointment of teachers to assume the role 

of counseling in the school, the majority of both headteachers 

and counselors said that a teacher•s personality was the 

determining factor. This finding would imply that the teacher 

who was considered as a possible behavioral model for students 

would be the one considered for appointment as counselor. 
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Professional training was not considered as the major 

criterion for appointing a counselor. 

Bath headteachers and counselors indicated, in their 

responses ta the issue concerning subject teaching load for 

counselors compared ta teachers, that counselors had a 

slightly lighter load on the timetable, compared ta the rest 

of the staff. This finding clearly meant that, at least, 

counselors had some time ta attend ta the personal counseling 

needs of students. 

support for the Program 

The issue of program support by the school 

administration, teachers, parents and the community was 

examined by this study. Findings indicated that the majority 

of counselors perceived the school administration, teachers 

and parents as supporting the program .. However, the majority 

of counselors did not perceive the community as supporting the 

program. Based on the comments made by one counselor during a 

personal interview, there could be a possibility that the 

community around a school, in particular, and the society in 

general, have not grasped the philosophy and objectives of the 

guidance and counseling movement in secondary schools. 

The perception of headteachers regarding the support 

accorded the program by the school administration, teachers 

and parents was similar ta that of counselors. The majority 

of headteachers responded in the'affirmative regarding the 
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issue, with the exception of community support, which had male 

headteachers responding that they perceived support, but 

female headteachers (headmistresses) indicating te the 

contrary. 

The issue of administrators, teachers, parents and the 

community supporting and working w~th the counselor is crucial 

for the effectiveness and success of the program. An effort 

must be made te educate all the parties involved, regarding 

the essence and benefits of guidance and counseling services 

in secondary schools. This study did net survey the 

perceptions of secondary school teachers, nor the community 

around the schools, regarding the guidance program. Findings 

regarding the perceived support, or lack of support, from 

teachers and the community were based on recorded views of 

counselors and headteachers. 

career Resource centers 

Over three quarters of headteachers and counselors 

surveyed indicated that there were no career resource centers 

set up within their schools. Career resource centers provide 

material resources for career awareness, information, and 

exploration for students. Career education, career 

assessment, and job placement services appear to inadequately 

catered for in the guidance programs of Kenyan secondary 

schools. An effort should be directed toward the 

establishment of career resource centers in divisional or 
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district zones of the country as a beginning, which students 

from schools can visit and be exposed to career resources and 

information. Mobile career resource centers would be the other 

alternative for consideration. 

Traditional Helping system 

In chapter two, the literature review indicated that 

African traditional helping systems were still functional and 

needed to be. researched to establish their value and 

contribution to African psychology in general, and the formal 

helping systems (psychiatry, psychotherapy and counseling) in 

particular. 

students were asked to indicate the extent to which they 

consult traditional helpers. Results indicated that 61% of 

the students reported that students seek help from traditional 

helpers sometimes and occasionally. About 35% said students 

never seek help from traditional helpers. Results further 

indicated that, of the students who seek help from traditional 

helpers, slightly more came from rural schools (60%) compared 

to the urban students (56%) engaged in this practice. 

over three quarters of counselors and headteachers, 

believed that students consulted traditional helpers when 

experiencing persona! problems. These results have an 

implication for the guidance and counseling program. First, 

would it be considered as a challenge for the scientific and 

formal counseling programs, to realize that such a large 
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number of educated students still consulted the supposedly 

unscientific traditional helpers? Second, what would be the 

implication of such a finding in terms of the value attàched 

to the traditional helping system? Third, would the 

traditional helping systems be explored for possible valuable 

contributions to formal counseling systems? 

Western Theories and Methods of counseling 

In chapter 2, reference was made to the issue of the 

application of western theories and methods of counseling in 

the African social-cultural milieu. Counselors and 

headteachers were asked to indicate their opinions on this 

subject. A simple _majority of counselors (51%) indicated that 

western theories and methods of counseling were not suitable 

for counseling students. About 44% responded in the 

affirmative, with the remainder (5%) being uncertain about the 

issue. The majority of headteachers (50%) indicated that 

western theories and methods of counseling were not suitable 

for counseling students, while 32% responded in the 

affirmative. Eighteen percent were uncertain. 

One would make a conclusion, based on these findings, 

that counselors and headteachers may be skeptical about the 

suitability of western theories and methods of counseling 

based more on their feelings rather than facts. The exposure 

of counselors and headteachers to western theories and methods 

of counseling through training was indicated to be limited. 
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However, this view could be speculative on the part of this 

researcher. 

In spite of the finding that only 15% of the counselors· 

surveyed reported to have had some forma! training in 

counseling, secondary school counselors did render effective 

counseling services and could be more effective with training. 

They were reported to be popular and accessible to students, 

and were appointed based on persona! qualities. typical of a 

good helper. Secondary school counselors in Kenya, therefore, 

based on these findings, potentially constitute a group of 

people who did render effective counseling services and could 

be more effective with training. 

Problems Experienced by students 

Respondents were asked to list the problems that 

secondary school students typically experience, for which 

counseling may be needed. Various specific problems were 

mentioned which were categorized and prioritized as follows: 

1. Psychological and social problems 

• Peer relationships 

• Persona! appearance 

• Persona! health 

• Sexual problems 

• Teacher-pupil relationship 

• Discipline problems 

• Pregnancy 
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• Venereal disease 

2. Family problems 

• Relationship with parents 

• Relationship with siblings 

3'. Educ::ational Problems 

• Subject choice 

• study skills 

• Exam anxiety 

• Lack of library 

• Lack of laboratory 

• Lack of textbooks 

• Inability to concentrate 

4. Financial Problems 

• Lack of tuition 

• Lack of pocket money 

• Lack of enough clothes 

5. Career problems 

• Post high school planning 

• Getting a job 

Results indicated that about three quarters of students 

from girls', boys• and mixed schools mentioned psychological 

and social concerns as the first priority, followed by 

financial problems. Career problems were mentioned least 

frequently, indicating that students were not worried about 

jobs, even though the majority of them would be graduating 
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from secondary within a year. 

Counselors considered psychological and social problems 

as .the first priority for students in all types of schools, 

followed by educational problems for girls and boys schools, 

but career problems for mixed schools. Family problems were 

ranked third for girls and fifth (last) for boys. 

Headteachers ranked psychological and social problems first 

for all of the schools. Family problems were ranked second, 

and career concerns last. Financial problems were ranked 

second, and family problems fifth for boys. For mixed 

schools, educational problems were ranked second, family 

problems were ranked third and family problems fifth and last. 

These results regarding student problems indicated very 

clearly that psychological and social problems seemed ta be a 

priority concern for students as perceived by all respondents, 

while career concerns were perceived as of least priority. 

There is an apparent need for the guidance and counseling 

program ta focus more emphasis on personal counseling in 

secondary schools, in view of the findings that, students, 

counselors, and headteachers indicated psycho-social problems 

as the major concern for students. Career guidance should 

also be given priority ta help students raise the awareness of 

their career interests and choices, in order ta ease eventual 

transition from school ta the world of work. 

The economic status of Kenya, particularly with respect 
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to the employment situation, has a bearing on the career 

guidance programs in educational institut ions. The ever 

increasing rate of unemployment, and limited availability of 

career options could explain the reason for the low level of 

focus on career development aspect of the guidance program. 

conclusions 

1. Stud.ents who were surveyed seemed to make educational and 

career decisions that were incompatible with the 

available opportuhities, thus, reflecting a lack of 

proper guidance. Guidance could have led to the 

identification of high career aspirations. 

2·. students, counselors and headteachers favorably perceived 

the roles of counseling, consulting and administration in 

the program as being realized, with the exception of 

career development role. 

3 • Career guidance (i.e. , assisting students in career 

aw..?reness, education, exploration, assessment, decision­

making, choice, as well as job placement), seemed to be 

the major program area that consistently emerged as 

inadequately implemented. 

4. Students, counselors, and headteachers, as groups, 

percei ved the roles as counsel ing, consultation, 

administration, and career development differently. 

5. Gender did not differentiate among groups on their 

perceptions of counseling, 
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administration roles with, the exception of career 

development. 

6. Type of school. did net differentiate among groups on 

their perceptions of counseling, consulting, and 

administrative roles, with the exception of career 

development •. 

7. Location of school did net differentiate among groups on 

their perceptions of counsel ing, consul ting, and 

administrative roles, with the exception of career 

development. 

8. Career resource centers were found to be lacking in most 

of the schools. 

9. Student discipline was net perceived as arole included 

in the guidance and counseling program. 

10. All respondent groups perceived psycho-social problems as 

the first priority concern for secondary school students 

for which counseling was required, while career problems 

were perceived às the least priority concern. 

11. Overë!,11, the majority of students were aware of and 

utilized guidance and counseling services in their 

schools. 

12. The maj cri t:y of students knew the name of the school 

counselor and also reported having seen the counselor at 

least once. 

13. Beth headteachers and counselors believed that the basis 
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for appointing a counselor from among the staff was 

his/her personality characteristics. 

14. students preferred the school counselor as the source of 

help for persona! and social problems while at school, 

but mother when net at school. 

15. Beth male and female students preferred father as the 

source of advice and information about career choice. 

16. Male students in boys schools preferred the counselor for 

academic and educational guidance, while students in 

girls and mixed schools preferred the class teacher. 

17. Counselors were found on average te have a lesser subject 

teaching load on the timetable compared te other 

teachers, indicating that they had some time for 

counseling students. 

18. Headteachers and counselors percei ved the program as 

receiving support from the school administration, 

teachers, parents, and the community, with the exception 

of counselors and female headteachers who viewed the 

community as net supporting the program. 

19. The majority of counselors and headteachers were 

skeptical about the suitability of Western theories and 

methods of counseling related te counseling Kenyan 

student clientele. 

20. The majority of respondents (st:udents, counselors, and 

headteachers) believed that students sometimes or 
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occasionally consulted traditional 

experiencing personal problems. 

healers when 

21. The majority of education officers, headteachers, and 

counselors interviewed, perceived the administration, 

organization, and coordination of the national guidance 

and counseling program as inefficient and in need of 

funding and rejuvenation. 

22. Overall, students, counselors, headteachers, and 

education officers felt that guidance and counseling 

activities were a worthy and valuable component of the 

school curriculum. 

Recommandations 

As a result of the findings and subsequent conclusions 

established by this study, the following recommendations are 

suggested: 

1. The national and local organization, administration, and 

supervision of secondary school guidance and counseling 

programs should be examined thoroughly in order to 

streamline coordination and supervision mechanisms. 

2. Provincial and district program coordinators or 

supervisors should be appointed to facilitate the process 

of program development. 

3. The curriculum of the guidance and counseling program 

should be subjected to a comprehensive evaluation with 

the assistance of university scholars and other experts 
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in the area of guidance and counseling. This evaluation 

·should lead to the preparation of guidance materials i.e. 

books and other operational guidelines for school 

counselors. 

4. In service training by way of seminars and workshops 

should be intensified to equip school counselors with the 

basic counseling skills and tools to enable them to 

deliver appropriate guidance services to students. 

5. School administrators should provide office space to 

counselors to enable them to conduct individual 

counselïng interviews with student clientefe. 

6. An effort should be initiated to establish career 

resource canters in schools, or in divisional or district 

zones. Career resource canters should provide career 

information and development materials for use by 

students, counselors and teachers. 

7. The idea of organizing guidance committees in schools 

should be encouraged, provided that such committees serve 

to coordinate guidance and counseling activities in the 

school. Guidance committees should not function as an 

administrative disciplinary committee. 

8. School counselors should be trained in academic and 

career assessment methods, data interpretation and 

student records maintenance, in order to be able to help 

students understand themselves better. 
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9. School counselors should be required to prepare annual 

and term guidance and counseling goals and plans, and 

carry out regular program evaluation. 

10. As a matter of priority, a counselor education and 

training program should be developed and initiated atone 

of the national universities to prepare professional 

counselors at the masters degree level. 

Recommendations for Research 

1. A national study of the role and functions of the 

guidance and counseling programs in secondary schools, as 

well as other institutions of higher education should be 

done in order to establish the status of the program in 

the country. 

2. Research should be initiated to analyze the social and 

cultural implications of adopting Western theories and 

methods of counseling. 

3. Research should be initiated to examine the traditional 

healing systems that exist, and the extent to which the 

systems are utilized. 

4. Research should be directed toward the development of 

psychological and career assessment tests for use in 

guidance and counseling programs in schools. 

5. Research should be carried out to determine the extent of 

impact made by professionally trained counselors vis a 

vis non-trained counselors. 
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AN ANALYSIS OF THE GUIDANCE AND COUNSELING PROGRAM IN SELECTED 
KENYAN SECONDARY SCHOOLS. 

STUDENT QUESTIONNAIRE 

We are asking you to answer the following questions in order 
to help us find out about the opinions of secondary school 
students regarding the role and function of guidance and 
counseling in your school. 

Please carefully read each statement/question and answer it 
following the instructions given. 

1. Name of your school . ................................... . 
2. District school is in ........ ; ........... .............. . 
3. Your present class/form .......... ...................... . 
4. How old are you? ...... ................................... . 
5. Male/Female ( circle one) ............................... . 
6. Your home district . ....................................... . 
7. Position in class last term .•....... out of .••••••••••••• 
8. Are you a boarder or day student (circle one) •••••••••••. 
9. Do you attend a boys• ,girls' or mixed school. (circle one) 
10 •. Do you attend a rural or town school •••.•••• ( circ le one) 
11. What is your religion? protestant,catholic,moslem, 

traditional, other (circle one) (specify) •••••••••••••• 
12 • What. is the highest level of education your father 

completed? (circle one). 
l.Did net attend school 
2.Primary school (circle class level) 1,2,3,4,5,6,7,8 
3.Secondary school (circle class level) Form 1,2,3,4,5,6 
4.Training college · 
5.University 

13. Is your father employed? (circle one) Yes/No. 
14. What is your father's job? ............................ . 
15. Is your mother employed? (circle one) Yes/No. 
16. What is your mother' s job? . ............................ . 
17. How many children (including yourself) are in your 

family? 
1. one 2. two 3. three 4. four 5. five 6. six or more 
( specify) ............................................. . 

18. Do you come from a single mother or more than one mother 
family? (circle one). 
1. Single mother family 
2. more than one mother family 
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19. What do you plan to do after finishing high school? 
1. Geta job 
2. Go to training college 
3. Go to university 
4. Work and go to school part time 
5. On the job training 

20. If you intend to go to college or university, which of 
the following courses would you prefer to pursue? 
l .Arts 2. Social Sciences 3. Physical 
Sciences/Mathematics 4.Engineering/Technology 5. 
Agriculture 6. Veterinary Science 7.Law 8. Medicine 9. 
Education 10. Other (specify) •••••• ." •••• 

Pleas.e respond to the following statements or questions by 
circling the response that best represents your opinion about 
guidance and counseling in your school. 

1. Ooes your school have a counselor among the teachers to 
whom students go for advice on personal-social, 
educational, and career-vocational problems? 
1. Yes 2. No 

2. What is the name of the counselor? 
1. Name ..•...••••••• 2. I don•t know his/her name. 

3. Have you been to see a counselor about a problem? 
1. No 2. Yes, once or twice 
3. Yes, more than two times 

4. At school when you have a personal-social problem and you 
need advice or.help, to whom do you go? 
1. Class teacher 2. Headmaster 3. Deputy headmaster 
4. Housemaster/mistress 5. Counselor 6. Friend 
7. Others ( specify) .................................... . 

5. Who has provided information to you about choosing a 
career or job? Please rate the value of the information 
given to you i.e. 1. Not useful 2. Moderately useful 
3. Very useful, 
1. Mother .......... 2. Father ......... 3. Teacher ...... . 
4. Counsellor ...... 5. Brother ......... 6. Sister ....... . 
7. Grandparent ..... B. Friend(s) ....................... . 

9. Someone else (speclfy) .................... . 
6. Who has provided information and advice about your 

academic and educational plans? Please rate the value of 
the information given to you i.e. 1. Not useful 2. 
Moderately useful 3. Very useful. 
1. Mother . ........ 2. Father . ........ 3. Teacher . ....... . 
4. Counsellor .... .. 5. Brother . ....... 6. Sister .. • ...... . 
7. Grandparent . .... 8. Friend ( s) ......................... . 
9. Someone else ( specify) ................................ . 
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7. Who has provided information and advice about your 
personal-social problems? Please rate the value of the 
information given to you i.e. 1. Not useful 2.Moderately 
useful 3. Very useful. 
1. Mother. . . . . . . . . 2. Father . .. , . . . . 3 . Teacher . ...... .- . · 
4. Counsellor ...... 5. Brother ...... 6. Sister ......... . 
7. Grandparent . .... 8. Friend ( s) •••••••••••••••••••••••• 
9. Someone else (specify) ..... ~ .............•..•.....•. 

To what extent do you agree or disagree wi th each of the 
following statements (circle your response): 

i.e 

1. 

2. 

3. 

4. 

5. 

6. 

7. 

8. 

9. 

1. Strongly agree (definitely yes) 
2. Mildly agree (probably yes) 
3. Uncertain (not sure) 
4. Mildly disagree (probably not) 
5. Strongly disagree (definitely not 

(SA) 
(MA) 
(UN) 
(MD) 
(SD) 

The school counsellor can assist you in dealing with a 
persona! problem. (circle one) 
1. SA 2. MA 3, UN 4. MD 5. SD 
The school counsellor deals with student discipline cases 
by punishing the students referred to him/her. 
1. SA 2. MA 3. UN 4. MD 5. SD 
The school counsellor listens to your problems and 
provides assistance on an individual basis. 
1. SA 2. MA 3. UN 4. MD 5. SD 
The school counsellor assists students to 
educational and career information in order 
appropriate education and career decisions and 
1. SA 2. MA 3. UN 4. MD 5. SD 

explore 
to make 
choices. 

The "school counsellor advises students on how to study, 
prepare for examinations and how to choose subjects, 
1. SA 2. MA 3. UN 4. MD 5. SD 
The school counsellor arranges for speakers from oütside 
the school to corne and talk to students about career 
opportunities. 
1. SA 2. MA 3. UN 4. MD 5. SD 
The school counsellor works with parents to resolve a 
student•s problem. 
1. SA 2. MA 3. UN 4. MD 5. SD 
The school counsellor consults with teachers and the 
headmaster regarding students' academic and behavioral 
problems. 
1. SA 2. MA 3. UN 4. MD 5. SD 
The school counsellor gives psychological and career 
tests to help students understand their personality, 
interests, values and abilities. 
1. SA 2. MA 3. UN 4. MD 5. SD 

228 

CODESRIA
 - L

IB
RARY



10. 

11. 

12. 

13. 

14. 

15. 

16. 

The school maintains cumulative academic and personal 
records of students for counseling and referral purposes. 
1. SA 2. MA 3. UN 4. MD 5. SD 
The school counsellor assists students in job placement. 
1. SA 2·. MA 3. UN 4. MD 5 SD . 
The school counsellor offers group guidance activities 
through talking to groups of students or classes about: 
study habits, self-understanding, interpersonal 
relationships, educational and occupational planning and 
job search skills. 
1. SA 2. MA 3. UN 4. MD 5. SD 
If I know of a friend having personal, 
career problems, I · would advise him/her 
assistance from the school counsellor. 

academic or 
to go for 

1. SA 2. MA 3. UN 4. MD 5. SD 

All secondary school students have many personal concerns 
and problems.Think of your closest friands and listas 
many of the most important concerns or problems which 
they are experiencing now. 
1 . . ..•.................... 2 ........................•.. 
3 • • • • • • • • • • • • • • • . • • • • • • • • 4 • . • • • . • . . • . • . . • • • . . . • • • • • • • 
5 . • . . . . . . . . . . . . . . . . . . . . . . 6 .......................... . 
7 • • . . . . . . . . . . . . . . . . . . . . . . 8 .......................... . 
9 . . . . . . • . . . . . . . . . . . . . . . . . 10 ......................... . 

To what extent do you believe African traditional helpers 
(herbalists) are consulted by students who have personal 
problems? 
1. Always 3. Sometimes 
2. Mostly 4. Occasionally 

Mention anything else that will help 
further how you see and feel about 
counseling activities in your school . 

5.Never 

us understand 
guidance and 

. . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . 

. . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . 

THANK YOU VERY MUCH FOR YOUR COOPERATION IN THIS STUDY. 

229 

CODESRIA
 - L

IB
RARY



AN ANALYSIS OF THE GUIDANCE AND Counseling PROGRAM IN SELECTED 
KENYAN SECONDARY SCHOOLS. 

SCHOOL COUNSELOR QUESTIONNAIRE 

We are asking you to answer the following questions in order 
to help us find out about the opinions of secondary school 
counsellors regarding the role and function of guidance and 
counseling in your school. These views will be useful in 
analyzing and. developing improved guidance and counseling 
services that will effectively prepare secondary school 
students for their future lives and careers. 

Please carefully read each statement/question and answer each 
following the instructions given. 

1. Name of your school . .................................... . 
2. District school is in . .................................. . 
3. Type of school- girls', boys•, mixed (circle one) 
4. Boarding/Day school (circle one) 
5. sex: Male/Female (circle one) 
6 . Age : •••••••••••••••••••.••.•..••.••....•.•...••••••••••• 
7. Professional status (circle one) 

1. Sl 
2. Diploma 
3. Approved.graduate 
4. Graduate (Bachelors' degree) 
5. Post-graduate (Masters' degree) 

s. Years of teaching experience ........................... . 
9. Subjects taught: 

1 •••.........•.• 2. ·······•··········· 3 . ............. . 
10. Years served as school counsellor ............. ; ........ . 
11. Have you had professional counseling training? (circle 

one) 
1. Yes 2. No 

12. Duration of training . ........... years at . ............... . 
13. Have you attended a seminar or workshop on guidance and 

counseling? (circle one) 
1. Yes 2. No 

14. How many times and when have you attended a seminar or 
workshop? . ............ · ................................. . 

15. Did you take any course in guidance and counseling in your 
teacher-training program? 
1. Yes 2. No 

Please respond to the following statements or questions by 
circling the response that best represents your opinion about 
guidance and counseling in your school. 
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1. The majority of students in this school are aware of and 
utilize the guidance and counseling services. 
1. Yes 2. No 

2. Which of the following was the major basis for your 
appointment as a counsellor? 
1. Personality characteristics 
2. Professional qualifications 
3. Staff member seniority 
4. Counsellor training 

Tc what extent do you agree or .disagree with each of the 
following statements (circle your response): 

i.e 1. strongly agree (definitely yes) 
2. Mildly agree (probably yes) 
3. Uncertain (net sure) 
4. Mildly disagree (probably net) 
5. Strongly disagree (definitely net 

(SA) 
(MA) 
(UN) 
(MD) 
(SD) 

3. The school counsellor assists students in dealing with 
persona! problems. (circle one) 
1. SA 2. MA 3. UN 4. MD 5. SD 

4. The school counsellor deals with student discipline cases 
by punishing the students referred te him/her. 
1, SA 2. MA 3. UN 4. MD 5. SD . 

5. The school counsellor listens te students• problems and 
provide assistance on an individual basis. 
1. SA 2. MA 3. UN 4. MD 5. SD 

6. The school counsellor assists students te explore 
educational and career information in order te make 
appropriate education and career decisions and choices. 
1. SA 2. MA 3. UN 4. MD 5. SD 

7. The school counsellor advises students on how te study, 
prepare for examinations and how te choose subjects. 
1. SA 2. MA 3. UN 4. MD 5. SD 

a. The school counsellor arranges for speakers from outside 
the school te corne and talk te students about career 
opportunities. 
1. SA 2. MA 3. UN 4. MD 5. SD 

9. The school counsellor works with parents te resolve a 
student•s problem. 
1. SA 2. MA 3. UN 4. MD 5. SD 

10. The school counsellor consults with teachers and the 
headmaster regarding students• academic and behavioral 
problems; 
1. SA 2. MA 3. UN 4. MD 5. SD 
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11. The school counsellor gives psychological and career 
tests to help students understand their personality, 
interests, values and abilities. 
1. SA 2. MA 3. UN 4. MD 5. SD 

12. The school maintains cumulative academic and personal 
records of students for counseling and referral purposes. 
1. SA 2. MA 3. UN 4. MD 5. SD 

13. The school counsellor assists students in job placement. 
1. SA 2. MA 3. UN 4. MD 5 SD 

14. The school counsellor offers group guidance activities 
through talking to groups of students or classes about: 
study habits, self-understanding, interpersonal 
relationships, educational and occupational planning and 
job search skills. 
1. SA 2. MA 3. UN 4. MD 5. SD 

1. Does the guidance program in this school get adequate 
administrative support, financial and material resources? 
1. Yes 2. No 

2. What is the teaching load of the counsellor on your staff 
compared to other teachers? 
1. Counsellor ••...••....•...... periods per week 
2. Teachers ..•...............•. periods per week 

3. Do teachers in this school support and work with the 
counsellor in solving student problems? 
1. Yes 2. No 

4. Do parents support and work with the counsellor in 
solving student problems? 
1. Yes 2. No 

5. Does the community support and work with the counsellor 
in solving student problems? 
1. Yes 2. No 

6. Does the school have a career resource center with career 
and educational information materials and facilities? 
1. Yes 2. No 

7. To what extent do you believe African traditional helpers 
are consulted by students who have personal problems? 
(Specify) .............................................. . 
. . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . 

S. Do you believe the western(American or European) theory 
and method of counseling is suitable for Kenyan secondary 
school students? 
1. Yes 2. No 

Explain . .................................................... . 

. . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . 
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............................................................. 

. . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . 

9. 

1.0. 

In the space below, write down specific personal, social, 
psychological, educational and career needs and/or 
problems which you feel secondary school students are most 
likely to experience and for which they most need 
assistance. 
1 • • • • • • • • • • • • • • • • • • • • • • • • • 2 • 
3. 4. 
5. 
7. 
9 • • •••• 

6. 
8. 
1.0. 

Mention anything else that will help us understand further 
how you see and feel about guidance and counseling 

activities in your school . 

. . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . 

THANK YOU VERY MUCH FOR YOUR COOPERATION IN THIS STUDY. 

233 

CODESRIA
 - L

IB
RARY



AN ANALYSIS OF THE GUIDANCE AND COUNSELING PROGRAM IN SELECTED 
KENYAN SECONDARY SCHOOLS. 

ADMINISTRATOR/HEADMASTER/HEADMISTRESS QUESTIONNAIRE 

We are asking you to answer the following questions in order 
to help us find out about the opinions of secondary school 
administrators regarding the role and function of guidance and 
counseling in your school. These views will be useful in 
analyzing and developing improved guidance and counseling 
services that will effectively prepare secondary school 
students for their future lives and careers. 

Please carefully read each statement/question and answer each 
following the instructions given. 

1. Designation (circle one) 
1. Administrator 2. Headmaster 3. Headmistress 

2. Name of your school . ................................... . 
3. District school is in . ................................. . 
4. Type of school- girls', boys', mixed (circle one) 
5. Boarding/Day school (circle one) 
6. Sex: Male/Female (circle one) 
7 • Age : •••.••••••••••••••••••................•....••.•••• 
8. Professional status (circle one) 

1. Sl 
2. Diploma 
3. Approved graduate 
4. Graduate (Bachelors' degree) 
5. Post-graduate (Masters' degree) 

9. Years of teaching experience ........................... . 
10. Subjects taught: 

1 . ..........•... 2 . .................. 3 . ..........•... 
11. Years served as school administrator •••...............•. 
12. Have you attended a seminar or workshop on guidance and 

counseling? (circle one) 
1. Yes 2. No 

13. How many times and when have you attended a seminar or 
workshop? .............................................. . 

14. Did you take any course in guidance and counseling in your 
teacher-training program? 
1. Yes 2. No 

Please respond to the following statements or.questions by 
circling the response that best represents your opinion about 
guidance and counseling in your school. 
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1. The majority of students in this school are aware of and 
utilize the guidance and counseling services. 
1. Yes 2. No 

2. Which of the following was the major basis for your 
appointing a member of staff as a counsellor in the 
school? 
1. Personality characteristics 
2. Professional qualifications 
3. Staff member seniority 
4. Counsellor training 

To what extent do you agree or disagree wi th each of the 
following statements (circle your response): 
i.e 1. Strongly agree (definitely yes) (SA) 

2. Mildly agree (probably yes) (MA) 
3. Uncertain (not sure) (UN) 
4. Mildly disagree (probably not) (MD) 
5. strongly disagree (definitely not (SD) 

3. The school counsellor assists students in dealing with 
persona! problems. (circle one) 
1. SA 2. MA 3. UN 4. MD 5. SD 

4. The school counsellor deals with student discipline cases 
by punishing the students referred to him/her. 
1. SA 2. MA 3. UN 4. MD 5. SD 

5. The school counsellor listens to students' problems and 
provide assistance on an individual basis. 
1. SA 2. MA 3. UN 4. MD 5. SD 

6. The school counsellor assists students to explore 
educational and career information in order to make 
appropriate education and career decisions and choices. 
1. SA 2. MA 3. UN 4. MD 5. SD 

7. The school counsellor advises students on how to study, 
prepare for examinations and how to choose subjects. 
1. SA 2. MA 3. UN 4. MD 5, SD 

a. The school counsellor arranges for speakers from outside 
the school to corne and talk to students about career 

9. 

10. 

11. 

opportunities. 
1. SA 2. MA 3. UN 4. MD 
The school counsellor works 
student's problem. 

5. SD 
with parents to resolve a 

1. SA 2, MA 3. UN. 4. MD 5. 
The school counsellor consults 
headmaster regarding students• 
problems. 

SD 
with teachers and the 
academic and behavioral 

1. SA 2. MA 3. UN 4. MD 5. SD 
The school counsellor gives psychological and career tests 
to help students understand their personality, interests, 
values and abilities. 
1. SA 2. MA 3. UN 4. MD 5. SD 

235 

CODESRIA
 - L

IB
RARY



12. The school maintains cumulative academic and persona! 
records of students for counseling and referral purposes. 
1. SA 2. MA 3. UN 4. MD 5. SD 

13. The school counsellor assists students in job placement. 
1. SA 2. MA 3. UN 4. MD 5 SD 

14. The school counsellor offers group guidance activities 
through talking to groups of students or classes about: 
study habits, self-understanding, interpersonal 
relationships, educational and occupational planning and 
job search skills. 
1. SA 2. MA 3. UN 4. MD 5. SD 

1. Does the guidance program in this school get adequate 
administrative support, financial and material resources? 
1. Yes 2. No 

2. What is the teaching load of the counsellor on your staff 
compared to other teachers? 
1. Counsello~ .................. periods per week 
2. Teachers .................... periods per week 

3. Do teachers in this school support and work with the 
counsellor in solving student problems? 
1. Yes 2. No 

4. Do parents support and work with the counsellor in 
solving student problems? 
1, Yes 2. No 

5. Does the community support apd work with the counsellor 
in solving sbudent problems? 
1. Yes 2. No 

6. Does the school have a career resource center with career 
and educational information materials and facilities? 
1. Yes 2. No 

7. To what extent do you believe African traditional helpers 
are consulted by students who have persona! problems? 
(Specify) .............................................. . 
. . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . 

8. Do you believe the western (American or European) theory 
and method of counseling is suitable for Kenyan secondary 
school students? 
1. Yes 2. No 

Explaih . ..................................................... . 

. . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . 

. . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . .. 

. . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . 

. . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . 
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9. 

10. 

.......................................................... 
In the space below, write down specific persona!, social, 
psychological, educational and career needs and/or 
problems which you feel secondary school students are most 
likely to experience and for which they most need 
assistance. 
1 .• 
3. 
5. 
7. 

2. 
4. 
6. 
a. 

9. • 10. 

• 

Mention anything else that will help us understand further 
how you see and feel about guidance and counseling 

activities in your school • 

. . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . 

. . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . ........................ . 

. . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . ........................ . 

. . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . .......... . 
THANK YOU VERY MUCH FOR YOUR COOPERATION IN THIS STUDY. 
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APPENDIX.B 

RESPONDENT COMMENTS 
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Counselor Comments 

• The school counselor needs te be relieved of some duties, 
i.e. fewer teaching periods per week, and should have an 
office and books on guidance and counseling te make the 
program more successful •. 
(Counselor, Chamakanga Girls High Scheel) 

• The in-service training of counseling personnel is very 
important. Students are sometimes se open te counseling and 
this makes the work net se successful. 
(Counselor, Umoja Secondary Scheel) 

• There is lack of time for full counseling; no counseling 
center or office, and this causes fear in students te air 
their problems. 
(Counselor, Turbo Girls High Scheel) 

• The school teaching time table is se congested that we 
hardly get students, since this is a day school. 
(Counselor, Wareng Secondary Scheel) 

• When a student is dealt with individually there is a good 
response and change of attitude in educational learning. 
(Counselor, Hill Secondary Scheel) 

• We need all teachers te have basic knowledge of guidance 
and counseling. Counselors should have less work load se that 
they can devote more time for a purposeful work. With many 
pupils in a school, proper monitoring of each pupil is vital. 
(Counselor, Kiborgok Secondary Scheel) 

• We have experienced a positive change in the behavior of 
students, but many still shy off from coming for assistance, 
especially older students. 
(Counselor, Terige Mixed Secondary Scheel) 

• Guidance and counseling is an integral part of the 
curriculum and must be enhanced te help students discover 
themselves; guidance and counseling in this school has helped 
a lot of students in this aspect. 
(Counselor, Kapsabet Boys High Scheel) 

• Guidance and counseling would work better if parents of 
students are involved. 
(Counselor, Langalanga secondary Scheel) 
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• We hope that the program is incorporated in the timetable, 
at least once a week; also teacher counselors should be 
invited to participate in seminars to exchange their views. 
(Counselor, Jomo Kenyata Secondary School) 

• School counselors ought to have professional training or 
attend seminars to be able to cope with the responsibil'ity of 
the work. The counselor must be a resident teacher and should 
be a full-time counselor or, with less teaching load. 
(Counselor, Mundika Secondary School) 

• The activities need to be reinforced and be made more 
profitable to the students. There should be more involvement 
by the administration. 
(Counselor, Kaimos Mixed Secondary School) 

• Time bas corne for the need for the government to introduce 
professional counselors in schools, since students are exposed 
to a wide range of interactions, hence the need for exposure 
to the counseling program. This is taxing to the teacher who 
is also supposed to teach as well as link the child to the 
home environment. 
(Counselor, Kakemega Boys High School) 

Headteachers' comments 

• Guidance and counseling plays a crucial and pivotal role in 
molding youths into useful citizens. It has helped a number 
of our students mend their ways of life and improve on their 
academics. 
(Headteacher, Vihiga Academy) 

• These activities need a full-time teacher-counselor 
attached to two or more schools without any teaching duties; 
full-time counselors should be employed. 
(Headteacher, Makhokho Secondary School) 

• The guidance and counselihg team from the ministry of 
education should make a visit in a term to the schools to help 
counselors and students make good profit from the positive 
aspects of life in particular and in general. 
(Headteacher, Mukumu Girls Secondary School) 

• There is a great need for professionally trained counselors 
in schools. Need for establishment of coordinated counseling 
programs, workshops and seminars, etc. 
(Headteacher, Terige Secondary School) 

240 

CODESRIA
 - L

IB
RARY



• There is a need for communi ty support of teachers in 
dealing with guidance and counseling activities. On the 
contrary, some parents tend to side more with their children 
to the extent of even agitating them to rise against the 
school administration, leading sometimes to mass student 
undiscipline. The generation gap has a bearing on guidance 
and counseling, as this role, formally played by elders, is 
now placed on teachers without necessary training and 
acquisition of advanced age to command more respect. 
(Headteacher, Kapsoit Secondary Scheel) 

• Guidance and cèunseling should be given more attention by 
the Ministry of Education and it should be a full-time job for 
the teacher. In service training and seminars should be 
frequent. 
(Headteacher, Kericho High Scheel) 

• With the current wave of strikes in schools and the varying 
social backgrounds of students, guidance and counseling can 
play a very important role in reducing student problems. 
Students can be helped through counseling so that they selve 
their problems amicably. 
(Headteacher, Misikhu Friends High Scheel) 

• In a large school, there is need for more trained or 
inservice guidance and counseling teachers. We need resource 
materials and information in areas of careers and counseling. 
(Headteacher, Moi Girls High Scheel, Eldoret) 

• An effective guidance and counseling has been greatly 
affected by the overcrowded (8•4•4) curriculum which leaves 
little time on the timetable to carry out guidance and 
counseling activities. 
(Headteacher, Kabartegan Secondary Scheel) 

• More teachers need basic training in this area. 
counselor should be a full-time person with no 
responsibility. 
(Headteacher, Kakamega High Scheel) 

A school 
teaching 

• There should be a well trained counselor wi th his own 
office where students can raise their confidential information 
in. 
(Headteacher, Litein Boys High Scheel) 

• Kenyan society at large should be made aware of this 
educational aspect and be encouraged to fall back toit when 
need arises. 
(Headteacher, Nakuru High Scheel) 
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, It becomes necessary that when guidance and counseling does 
not prove effective, then the school administrators should 
subject the students to coercive actions, e.g. punishment. 
(Heàdteacher, Tarime High School) 

• It is such an important program that it should be put in 
the curriculum. University trained counselors should be 
posted to schools. Money should be availed to support the 
program through consulting with professionals who should give 
lectures and advice to teacher counselors. 
(Headteacher, Chavakali High School) 

• Parents should cooperate with the school counselor in 
sol ving student problems. Parents should not force their 
children to choose courses or careers in which children have 
no ability. 
(Headteacher, St. Paul's Amukura High School) 

Student comments 

It helps to change the character of the students hence 
students can choose the right decision to follow. 
(Male student, age 18, Senende Boys High School) 

• Guidance and counseling in our school is good as it helps 
to make students well integrated after school. 
(Female student, .age 17, Tiga Girls School) 

• Guidance and counseling helps one to learn various means 
he/she canuse to socialize with others. 
(Female student, age 18, Makhokho Secondary School) 

• Due to many problems i.e. lack of financial help, health 
problems, lack of library and well equipped laboratory, it has 
become impossible especially to pass exams. If we are 
assisted by guidance and counseling, we can respond positively 
in the academic field up to the final year. 
(Male student, age 18, Ebwali Secondary Schools) 

• Guidance and counseling helps students have discipliner it 
helps students to · know what is taking place now and for 
future. . 
(Female student, age 18, Bukulunya Secondary School) 

• Guidance and counseling helps students. to know how to sit 
for their final exams with confidence and courage and also 
makes students who are frustrated to become good citizens in 
future·. 
(Female student, age 17, Moi Girls School, Vokoli) 
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• These activities are actually good and are necessary, for 
they help us students to be conversant with careers and other 
allied fields. These activities also help some of us in 
solving some private and personal issues. 
(Male student, age 18, Kakamega High School) 

• From what I have experienced so far, I think that guidance 
and counseling is nota bad idea, as long as the counselor~ at 
least try and understand our problems without feeling biased 
about anything.- They should always try and put themselves in 
our shoes. 
(Female student, age 18, Mukumu Girls School) 

• These activities should continue because they help in 
correcting the behavior and character of students. 
(Female student, age 17, Khasoko Girls School) 

• I have been guided on social problems and àlso on academic 
problems which has made change in me. 
(Male student, age 21, St. Paul Amukura High School) 

• Guidance and counseling helps one who is going astray to 
collie back to the right track or behave well according to the 
norms. 
(Male student, age 19, Mundika High School) 

• Guidance counselors are very good with students problems as 
long as they do not spread it out.- some counselors advise and 
then go gossiping about the students. 
(Female student, age 18, Hills Secondary School) 

• Guidance and counseling is effective to a large extent in 
our school. It has been working well. Every Thursday the 
counselor meets classes to advise them in all matters 
pertaining to good morals. 
(Male student, age 19, Terige High School) 

• Guidance and counselirtg activities have helped so much in 
solving some of the problems faced by students by advising and 
teaching on how to cope with the problems. 
(Female student, age 18, Kapnyeberai Girls High School) 

• More time should be provided for counseling students who 
are about to complete their studies. The counselor should be 
somebody who can develop a good relationship with students. 
(Male student, age 18, Kilibwon Boys High School) 
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• Guidance and counseling has helped to reduce the rate of 
school drop out by expulsion due to undiscipline and prevented 
student strikes. It has also reduced drop out due to 
pregnancy, and it also makes students aware of the reason for 
their presence in school. 
(Male student, age 19, Kapsoit Secondary School) 

• The teachers who provide guidance and counseling 
misunderstand students. 
(Female student, age 18, Moi Secondary School) 

• I strongly feel that it could be more effective had we got 
more friendly and open teacher-counselors. 
(Female student, age 17, Menengai High School) 

• Guidance and counseling should not be taken for granted in 
schools, so as to help students grow up to be responsible 
persons. 
(Female student, age 17, Menengai High School) 

• Guidance and counseling leads to good communication between 
the students and teachers in the school. 
(Male student, age 18, Lake Nakuru Secondary School) 
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role stEtemsnt 

The Role of the Secondary School Counselor 

The following raie stat<mtnl r's a 
revision of that which •f>f><ar<d in the 
Mrry 1974 iuue of School Counselor. 
The slattment wa.r /ormulated 1ry th• 
1976-77 ,1.SC,1. Govtrning Board. 

The purposes of this article are 10 

identify and 10 clari[y rne roie of the 
seconda.ry schoo~ counselor · as it is 
perceived by ASCA memben and to 
a,mmit to public record certain philo­
lOphic u:nets and essential opcrational 
conditions entailed. 

PROFESSIONAL RATIONALE 

As membcn or the educational team, 
secondary school counselon believe 
tbat each child possesscs intrinsk 
worth and inherent and inalienï1.ble 
rights and that each child is the focus 
o( the educational process. No ocher 
country in the world de\·otes sa much 
attention to the indi\'idual stu1lcnt. 
Schools .in ail societies are concerncd 
with the trammiuion of cultural 
heritagcs and with the soci31iz;1tion o( 
youth. ln the United States. schools 
aho emphasize the indi\·idual and in­
dividual needs and desires. Guidance 
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in schools is a pheno_menon o[ the 
United States and is, as one phase of 
pupil-penonnel services, a unique and 
inregral part of the total school pro­
gram. 

Counselon believe that most stu­
dents, given the experience of an ac· 
cepting, nonevaluating relarionship,· 
will make intelligent decisions. When 
effective, school counseling (unctions 
as a continuow proces.s to assise stu­
denu by identifying and meeting thcir 
needs in the educational, vocational, 
and penonal-social demains. Although 
~nal counseling is a major function 
of the guidance staff, othcr responsi­
bilities and involvements include, but 
are not limited to, staff consultation, 
p.:i.rental assistance, student self-ap-· 
praisa.l, educational-vocational informa­
tion and planning, referral to allied 
community agencies, and public rela· 
tians. 

Guidance is a function or every 
member of the educ.:i.tional te.:i.m, but 
the school counsclor h.:i.s the prim.uy 
responsibility for leadership. Guidance 
.assiSu smdems to understand them­
seln~s by focusing .attention on thcir 
intcrcsts, :ibilities, a11d needs in rela­
tion ta their home. school, :md cnviron­
ment. Coumeling :1.saisu 1tudents in 
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dcvcloping decision-mak.ing compe­
tence and in formulating future plans. 
The school counselor is the person on 
the staff who ha.s special training in 
auessing the specific needs of each 
stuPent and in planning an appro­
priate guidance program in the educa­
tional, vocational, and personal-social 

domains. 
Social changes bring new and differ­

ent challenges to schools. New knowl­
edge is conscantly available. The effec­
tive school coun~Jor, through training 
and retrain·ing, remains infonned and 
approaches cach counseling situation 
rcalistically. 

PROFESSIONAL RELATIONSHIPS 

Counsellni Relaüonships 
Counseling relationships are based on 
the following principles: 
• It is the counselor's obligation to 
respect the integrity o( the counselee 
and promotc the welfare of the student 
being counseled. 
• Bdore entering the couhseling re­
lation.ship, the counselee should UC in­
formed of the conditions under which 
assistance ma y be receh'ed. 

Counselors shall declinc to initiate 
or shall terminate a counseiing rela­
tionship when they cannot be of pro· 
fcssional assistance. 
• The counscling relationship and 
information rcsulting from it must be 
kept confidential in accordance with 
the righu of the indh·idual ami the 
obligations or the counselor ::u a pro· 
ressional person. 

Counselor!". rcscn e the ri~ht ta COii· 

suit with other competc111 prorc~~ion;ils 
about the cotmseke. 

Should the counsclee's condition 
endanger the health, welfare, :iml/or 
sarcty of self or others, the counselor 
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is expected to con.suit the appropriatc 
responsible person. In some instances, 
rcferral of the counselee to a specialist 
may be desirable. 

The Counselor's Relationship 
with the Student 

Through the counseling rel:itionship, 
the counselor seek.s to help studcnts 
ta understand themsekes in relation 
to the world in which they live. The 
counsclor helps students to know them­
selves, ta rccognize their nrengths and 
weak.nesses, ta establish values, and to 
lcam how to mak.e realistic and posi­
tive decisions. To accomplish these 
goals in the high school environmenc, 
the secondary school counselor 
• Secs stud~nts as individuals and 
ack.nowlcdges their right ta acceptance 
as human beings. 
• Recognizes that each student's be­
havior is meaningful and represents 
the individual's attempt ta de\·elop 
within the environment as it is pcr· 
ceivcd. 

1s available to ail students and 
work..5 with them in relatioi:i ta cheir 
educational, vocational, and pcnonal­
social needs. 

Crcates an atmosphcre in which 
mutual confidence, understanding. and 
respect result in a helping rcla.tiomhip. 

The Counselor's Relationship 
with the Parent or Guardian 
The school counselor sen·es as con­
sultant to p:Jrents or gu:irdian.s regard· 
ing the gt'OWth, educ.1tio11:1I and career 
pl;11111ing. and dcn•lopment of the 
counsclee. To accomplish this goal, 
the sccondary sch1.H>l counselor 

Accepts p.trents .u intli\ iduals and 
ack.nowledgc!I thl'ir uniquc.•ness. 

Approaches the con!erence in a 
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rourtcous. pro[essional, sinccrc, and 
nonjudgmental manner. 

Respects the basic right and rcspon­
sibility of parents ta assist thcir chil­
dren in dccision mak.ing. 
• Conveys a sinccrc intcrest in cstab­
lishing a helpful and cooperative rela-
tionship. · · 
• As,ures parents a[ con6demiality 
about the information received. 

TIit Caunselar's Relatianship 
111th tlla Teacher 
The counselor assists teachen to gain 
a beuer understanding a[ the plan for 
the educacional, carcer, and penonal­
aocial developmem of the studcnts. Ta 
accomplish this goal, the sccondary 
school counselor 
• Views tcachcn as mcmbcn of the 
guidance team. 
• Serves as interprcter of the school's 
guidance program ta u:achen and 
wniliarizes them with the guidance 
aervires availablc. 
• Sb.ares appropriate individual stu­
dent data with teachrn with duc re­
gard for confidentiality and assim the 
tcachen in recognizing individual di!­
fcrences in scudcnts, as well as thcir 
needs in the classroom. 
• A.ssists tcachcn in ma1dng rcferrals 
to other appropriate school personnel, 
such as the remedial rcading tcachcr, 
the school nurse, or the school's lcarn­
ing-disabilitics spccialist. 

Supporcs ceachers of vocational 
and/.,:,r coopcrativc programs offcring 
1tudcnu on-site work. ex.pcrience. 
• Coopcrates with efforts of middle 
school, junior high school, and senior 
high school tcachen ta descrihe aca­
dcmic councwork. for the benefit of 
the student entcring senior high ~hool. 
• Maintains an objective and impar. 
tial vicw in teacher-student relation­
lhips, endeavoring 10 understand the 

problcms that may exist and ta assist 
in thcir solucion. 

Assists in the planning of classroom 
guidance activicies and acts as a 
resource penon for obtaining appro· 
priate up-to-date materials and infor­
mation. 

Mates current information avail­
able to teachen about the myriad of 
career and job opportunities during 
and alter high school. 

lnvolves tcachen in con[erences 
with studcnts and parents, promoting 
a bctter underscanding of the student 
and the individual's development. 

Devclops a ccacher-consultation pro­
gram to hclp teachers with studenu 
who show discipline and learning prob­
lems in the classroom. 

TIi• Caunsalar's Ralatianship 
witll the Administration 
The · work or the school counselor 
should contribute directly to the pur· 
pose or the school. To accomplish this 
goal, the secondary school counselor 

Rccognizcs that the administrator 
is the major mcmbcr of the guidance 
tcam whosc outlook., leadership, and 
support create the atmospherc for 
succcss in important school services. 

Serves as intcrpreter of the guid· 
ance program to the administration, 
familii;lrizing it with the guidance 
services available. 

Work.s closely wich the administra· 
tion in planning, implemencing, and 
participating in in-scn·ice training and 
other programs dcsigned co maintain 
and promote the profcs.sioual campe· 
tency of the emire staff in curriculum 
dcvelopmcnt, in adapting learning ac­
tivities to pupil nccd~. and in effecting 
posich·e studcnt behavior. 

Serves as liaison betwecn the guid­
ance staff and the school admi.niscra· 
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tian by prcparing pertinent informa­
tion regàrding student needs and 
abilities or other data relatcd to the 
guidance program and curriculum de­
velopmer.t. 
• 1s aware that any statement on the 
role and function of the secondary 
school counselor does not supcrsede 
nor is it in direct conftict with legisla­
tion. dealing· with confidentiality, priv­
ileged, com~unicatfons, or contract 
agreements between counselors and 
boards of education. 

Tlle Counselor's Relationship 
with Slpificant Others 
The. counselor has professional respon-
1ibilities ta a number of significant 
othen as an effort is made to wc ail 
,available comrQunity resources to assist 
the student. lt is essential that a good 
work.ing rclationship be established 
and maintained with these community 
and area resources. TO ass_ure Ongoing 
rapport with community and area re­
JOurccs, the secondary school counselor 

Maintains good communication 
with the office of the probate judge and 
with law-enforcement agencies. 

Main,.aim a coopcrnive working 
relationship with community and so­
cial agencies. 

Consults with studenu· previous 
counselors in order to use valu;ible 
k.nowlcdge and expertise of former 
counselors. 

Maintains a close and cooperati\·e 
rclationship with the admission ~~un. 
selon of post-high school institutions. 

PROFESSIONAL RESPONSIBILITIES 

The Counselor's Responsibility 
to the, Student 
ln addition to· spL·cifying the rou11scl­
or'1 profe!I.Sio11;il relationships with 1he 
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student, it is imponanr .to consider 
the counselor's persona! responsibilities 
to the scudent. In a counseling rela­
tionship. rhc secondary school coun­
aelor 

Demonstrates respect Cor th_c worth, 
dignity, and quality · of the student's 
humiiln rights. 

Shows concem for and assîsts in the 
planning of the student's educational, 
carecr, ,persona!, and social dcvelop­
ment. 
• Aida students in self-evaluation, 
self-undentanding, and self-direction, 
enabling them to mak.c decisions con­
sistent with their immediatc and 
long-rang,e goals. 

Assists students in de\·cloping 
healthy habits and positive attitudes 
and values. 

.Encourages students to panidpiilte 
in appropriate school acth·ities with a 
view toward increasing effectivene55: in 
penonal and social actiYities. 

Panicipates in the planning and 
design of rescarch that may have 
beneficial rcsults for counselees. 

Assists studems in the de,·elopment 
of an awarcness of the world of work 
and in the use of school and com­
munity rcsources. 

Helps students to acquire a better 
undentanding of the world of work 
through the acquisition of skills and 
atti.tudes and/or participation in work­
n,Jated programs. 

Encourages students to plan and 
use leisure-time acti\·ities and to in­
creasc persona} s:itisfaction. 
• CJearly indic;ites the conditions 
under which counseling is pro, ided 
"·ith respect to pril"il~ged communit:.1-
tion. 

Assists in stuJents' adjustment to 
senior high !1-l·ho...,l. e,·J.lu;ue.s ;1cadcmic 
progres.s, and rC\·iews gr.1du:1tion re­
quirements. 
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Makes referral ta appropriate re­
.sources whenever pro(o.iional or role 
limitations curtail aMistance. · 

Assists students in understanding 
th.eir strengths, weakncsses, interestS, 
values, potentials, and limitations. 

The Counselor's Responsibility 
tll tbe Parent or Guardian 

The counseior holds conrcrenccs with 
parenu or guardians. about students' 
growth and development. Through 
individuaJ or group conferences, the 
secondary school counselor 
• Provides parents or guardians with 
accurate information about school pol· 
ides and procedures, course offerings, 
educational and career opportunities, 
course or program requiremenu, and 
rcsources that wilJ contribute to the 
contim,-ing devclopmen t o( counselees. 

Males discreet and professional use 
of information shared during con(er­
ences. 

Shares information with parenu or 
guardians and interpreu pertinent data 
about c.:>unselees' academic recor<U and 
progress. 
• Auisr., the parent or guardian in 
forming ?ealistic perceptions of the 
studenfs aptitudes, abilities, imerest.,, 
and attitudes as relatcd to educJ.tional 
and career planning, academic achieve­
ment, personal-social dnelopment, and 
total school progress. 
• lnterprets the guidance progrJ.m o( 
the school to the parent or guardian 
and familiarizes him or her with the 
guidance .services il\'ailable. 

Involves the school's guida.nec suff 
with parent or guardi:m groups. 

lnvolves the parent or guardia.n in 
the guidance acti,,ities within rhe 
school. 
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Tbe Counselor's Responsibility 
to the Staff 

In a democratic society, the school's 
basic purpose is the education and 
developmem o( ail studencs toward 
individual fuHillmcm. To carry out 
this important responsibility, the sec­
ondary school counselor 

Woru wiih all members of 1he 
school staff by providing appropriate 
information, materials, and consulta­
tion assistance in supporting [cacher 
efforu to undentand better the in­
dividuality of each pupil. 

Conuibutes to curriculum dcvelo~ 
ment and cooperates with administra· 
ton and tcachen in the refinement o( 

mcthods for individualized lcarning. 
Contributes to the dcvelopment o( 

a flexible curriculum to provide a 
meaningfol education for each student. 

Acu as the coofdinator in the 
school's program of student appraisal 
by accumulating meaningful informa­
tion and interpreting this to student.,, 
parents, and the. professional staff. 

Uses modern technology, tech­
niques, and parapro(essional personnel 
to disseminate educational and carcer 
information. 

As.sisr., in research related to pupiJ 
nceds by conducting srudies related to 
the improvement o( educational pro· 
grams and services. 

Assists students in planning pro­
grams of educational and vocationaJ 
training consistent with their goals. 

Coordinatcs the we of services 
available beyond those the coutlselor 
can provide by making appropriate 
rderrals and by maintaining a coop­
erative working refariouship with corn, 
munity specialists. 

Serves the school's program of 
public relations by pJ.rticipating in 

CODESRIA
 - L

IB
RARY



community group, and by lumi,hing 
infonnaticn rcgarding guidance pro­
gnm, to the media. 
• Acts as • consultant to ad.ministra­
ton, to tcachers, and ta significant 
othen by sharing appropriate individ­
ual studcnt data, idcntifying studenu 
with special nceds, suggesting mate­
rials and proccdures for a varicty of 
group-guidancc experienccs, ·and par­
tiàpating in ·in-service training pro­
gnm,. 

Implcmcnts student articulation bc­
tween junior high school and higb 
,chool and high school and po,t-higb 
school expcrience,. 

Accepu pro(essional obligatîons re­
lated to school policies and programs. 
• Participates in the planning, de,,·cl­
opment. and cvaluation of the guid· 
ance prognm. 

TIit Counselar's Respanslbnity 
A1pnlln1 the Community 

The sccondary school counselor has a 
professionaI responsibility to have ac­
curate inlormation about cuITent com­
munity programs, including knowledge 
of such services as hcalth clinics, 
planned-parcnthood clinia, voluntccr 
programs, cooperativc programs, ap­
prenticeship of labor organiz:uions, 
Chamber or Commerce prognms, and 
othcr community agencies' prognms. 

T111 Counselor's Responsibility 
ta the Profession 

ASCA presumcs that the profession:i.1 
idcntity or the school counselor must 
be derived [rom unique training ami 
service. To :issure continucd proCc:s· 
sional gtowth and contribution:1, ta the 
profession, the sccomlary school ,~,un­
,elor 

Has an umlc:ntamling o( hi, or he-r 
own penonal char:i.cteristi,s J.nJ thcir 
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efl'ccts on counseling rclationships and 
penona.l-social encountcrs. 

1s awarc of hh or hcr lcvcl of pro· 
fessional competencc and prescnu it 
accuratcly ta othcn. 

C.onùnucs to dcvclop profcssional 
compct.cncc and maintains an awarc· 
nes.s of contcmporary trends insidc and 
ouuide the school community. 

Fosten the development and im· 
provemcnt of the counseling profes· 
sion by assisting with appropriate 
research and partidpating in profcs· 
sional auociaùon activities at the local, 
Kate, and national levels. 

• Discw.ses with rclated professional 
a.uociates (counselon, tcachen, and 
admini,rraton) pnctice, that may be 
implememed ta strengthen and im­
prove standards or conditions of em­
ploymenL 

• Pn:pares mcaningful, objecti've, .â.nd 
succinct case reports for other profcs­
sional penonnel who are assisting 
studems. 

Discusses with other profes.\ionals 
situations reiateà to lhcir respective 
discipline in an effort ta share unique 
understanding and to elicit recom· 
mendations to assist counselees funhcr. 

• Enhanccs the image of counselon 
and of othcr related professiona.ls by 
positive re(ercnces in communicating 
with studenu, parents, and the com­
munity. 

Ma.intains constJ.nt efforts to adhere 
lo strict con6dcntiJ.lity o( information 
couceming counselees and rcleascs 
such information only with the signJ.­
ture" o( the counselee 3.nd/or parent or 
guardian. 

Bccomcs an acth·e membcr of .li.SC..\ 
and st3.te and local counsclor associJ.­
lions in order to enhJnce pro(essional 
gro..-th. 
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TIii COllllselor's ResponsltiUity to Self 
Beyond the counselor's· mpônsibility 
to the profession is a runher responsi· 
bility. to self. Ta meet the responsi­
bilities deemed significant ta self, the 
JeCOndary school counselor is expected 
to 
• Maintàin a sttict adherence to the 
concept and pracdce of confidentiality 
and recognize the right to share sUch 
information only with a signed re­
loue. 

• Be well informed on current theo­
ries, practices, developments, and 
trends. 

• · Use time primarily for guidance 
and counseling and strive constantly 
to reduce the demands o( clerical or 
admini~traùve duties. 

• Become a professional individual 
and, in so doing, develop and main~ 
tain a well-rounded educational, social, 
and profasional auitude; 
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vrTA 
coo1cE 

Aggrey Magellan Sindabi was barn in 

Kenya, on September 9, 1949. He completed secondary school 

education in 1966. In 1968 he graduated from Siriba Teachers 

College, Kenya, and taught for nine years before embarking on 

his undergraduate degree program at Virginia Polytechnic 

Institute and State University. He completed his Bachelor of 

Science degree in Psychology in 1980 and his Master of Arts in 

Education (Counseling) degree in 1982. In 1984, he teck leave 

from his doctoral program and returned te Kenya te gain 

professional counseling experience. 

In 1984, Mr. Sindabi worked as a Lecturer and Assistant 

Dean of students at Kagumo College, Kenya. He accepted a 

position at Moi University in January, 1985, as a Student 

Counselor and head of the University•s Counseling Department. 

In January, 1989, he accepted a position at Egerton University 

as a Lecturer in the Department of Educational Psychology, a 

position he still holds. In September, 1990, Mr. Sindabi 

returned te Virginia Tech te complete his doctoral program. 

He has participated in a number of professional seminars and 

conferences in 

, .. 

counseling.~ . 

~M·Gi,.&.i-.· Aggr ~indi 
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